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The growth of graduate education in the United States has been 
phenomenal. Since the comparatively humble beginnings of graduate 
degree offerings at Johns Hopkins University in 1876, graduate educa­
tion has risen to a position of prominence in American higher education.
Carmichael summarizes this growth phenomenon by writing:
In 1959-60 the graduate school population reached 305,000.
What will it be in 1975 or 1985? It rose from less than 
10,000 in 1910 to more than 300,000 in 1960. The over-all 
college and university population in that period increased 
less than tenfold, while the number of graduate students 
increased more than thirtyfold.1
Today, graduate education is offered in a multiplicity of fields
and subject matter and at almost six hundred institutions of higher
learning. Berelson indicates the past and present impetus of the
graduate school on American education by stating:
. . .  it has become the major home of research and scholarship, 
and the training therefor; it has incorporated both foreign 
and domestic features in its organization and programs; it 
has affected and been affected by the undergraduate program; 
it has moved and sometimes been torn between scholarly and 
professional emphases; it has grown from a few disciplines 
in a few institutions to many in many; and it has always 
exercised its own influence at a pivotal point in the system 
of higher education.2
This rapid growth in influence and enrollment, within a compara­
tively short time, has been characterized by inconsistency in objectives,
Oliver C. Carmichael, Graduate Education: A Critique and a 
Program (New York: Harper & Brothers, 1961), 22.
2̂Bernard Berelson, Graduate Education in the United 




philosophies, and practices. The diversity of graduate programs has 
been a cause for concern in higher education. Yet, the desire for 
uniformity of standards and requirements has had little effect on actual 
practice.
Some of this diversity may be attributed to the needs of our 
society. The graduate school has kept pace with the trend toward 
increased specialization in the United States by expanding its offerings 
to meet the demands of many fields and subject matter areas. Consequently, 
graduate education now encompasses a variety of offerings. These 
specialized curriculums have been designed, in many cases, to fit the 
needs and objectives of students with special interests and ambitions. 
However, the expansion of offerings has compounded the confusion. Each 
of the new offerings has brought differences in objectives, philosophies, 
and practices to graduate education; and it is now almost impossible to 
define what is meant by graduate education.
The demand for increased education has also caused the number of 
schools offering graduate work to mushroom. Some colleges have been 
encouraged to offer graduate studies or to expand existing programs to 
meet this need. These relatively new programs are patterned after estab­
lished graduate programs in prestige colleges and universities with little 
consideration given to the needs and objectives of the institution plan­
ning the program. Many of these hastily conceived programs have also 
served to increase the complexity of graduate practices. The inadequacy 
or lack of such important essentials to graduate education as library 
facilities, faculty members, and adequate funds has forced these schools 
to make adaptations in their programs. Unfortunately, the alterations 
have usually resulted in a lowering of standards.
3
The structure and administrative pattern of the graduate school 
may also be a contributing factor to the dilemma faced by those inter­
ested in the improvement of graduate education. Nichols comments on 
the organization of the graduate school and its accompanying problems
by writing:
Graduate schools, it is true, have faculties, many of 
them large and elaborately organized, but seldom is graduate 
instruction the only, or even the principal, concern of their 
members. In most instances graduate-school faculties are 
paid from the budgets of other schools, are responsible to 
the deans who administer these budgets, and give a large, if 
not major, part of their teaching attention to the students of 
these other schools, who are usually undergraduates. In so 
many instances, the primary interest of graduate faculties 
must be undergraduate in character.
This situation places many a graduate dean in an anomalous 
position. In terms of the usual connotation of the word, he 
is not a dean at all. He has a faculty to be sure, but he 
does not recruit it, pay it, or promote it. He cannot effect­
ively either reward or admonish it. He cannot deal effectively 
with department heads in any direct face-to-face relationship 
in any realistic atmosphere of academic negotiation.*
Another thesis concerning the lowering of standards in graduate
education implies that teacher certification requirements have been
partially responsible. McCutcheon believes the determination of 
salary increments and promotions on the amount of graduate work completed 
has a detrimental effect on graduate schools. The graduate schools 
have been confronted by an influx of secondary teachers seeking promotion 
and salary increases but who are, in many cases, not capable of completing 
graduate work. In order to accommodate these individuals, some graduate 
schools have lowered their standards. McCutcheon believes:
^Roy F. Nichols, "The Ambiguous Position of the Graduate-School 
Dean," Journal of Higher Education. XXX, No. 3 (March, 1959), 124.
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In many states, the possession of a master's degree has 
become a requirement for advance in a teacher's salary.
The source of the degree is not a matter of great con­
cern, nor is the content of the degree; the mere posses­
sion of the degree is sufficient to warrant a substantial 
salary increment. After such inducements were established, 
there came knocking at the doors of our graduate schools 
many worthy people in quest of the master's degree. There 
was nothing wrong with their motives, to be sure. . . .
Their attainments, however, were sometimes slender. They 
had been out of college for some years; their college 
records had often been undistinguished. They found it 
well-nigh impossible to write a thesis or to pass a read­
ing examination in a foreign language. . . .
The pressures mounted; the "social responsibility" of 
the graduate schools was challenged, and some schools made 
a few modifications in their regulations.*
Despite the variety of subject matter offerings and the some­
times dilution of the quality of graduate programs, many critics 
recognize the graduate school's contributions to our educational system. 
Berelson,* 2 one of the most prolific critics of the graduate school 
tempers his criticisms by recognizing the uniqueness of graduate educa­
tion's contributions to America. He lists twelve contributions that are 
peculiar to graduate education in the United States. Among those listed 
are: the growth into a large and impressive national system of advanced 
education; the training of public school teachers, especially on the 
administrative levels; the preparation of teachers for higher education; 
the training of personnel for key administrative and research posts in 
government and industry; the contribution to research; the leadership in 
curriculum revision on the secondary school level; the screening and 
finding of scholarly and scientific talent in our society; and probably 
most important, graduate education has brought American research and
scholarship to a position of world leadership.
^Roger P. McCutcheon, "The Master's Degree and Teacher Require­
ments," School and Society. LXXIV, No. 1918 (September, 1951), 178.
2Berelson, 258-59.
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Bender also indicates the contribution of the graduate school 
from the perspective of the graduate student by writing:
Numerous studies have been made of the values of graduate 
study especially in the field of education. In no case has 
sufficient evidence been secured to discount the values 
received, provided the graduate student has wisely selected 
a recognized graduate school which offers a program of study 
sufficiently broad to round out his undergraduate program, 
and sufficiently technical to increase the specialization and 
efficiency necessary in the student's concentration area.1
Despite being critical of many aspects of graduate education,
Carmichael recognizes the graduate school's distinct contribution to
many areas of our society. He writes:
Though less than one hundred years old as an organized 
university activity, graduate education and research have 
in that period probably influenced the life of society more 
than any other one division of the university, because 
they have stimulated the professional schools, government, 
business, and industry to emphasize research as a means of
progress.^
Most of the avid critics of graduate education recognize its 
necessity in the educational hierarchy and its endowment to the lives 
of the public. Their concern steins from the conflicting philosophies, 
practices, standards, and requirements currently existing in the gradu­
ate school.
Perhaps the most adamant criticisms have related to the master's 
degree programs. A study of the literature reveals that there are 
educators who believe the confusion existing around the master's degree 
has tended to make it almost worthless. Some feel that the degree has i
iRobert F. Bender, "Present Status of Graduate Degree Requirements 
in Business Administration and Business Education in Fifty-Eight Colleges 
and Universities in the United States" (unpublished Master of Business 
Administration thesis, North Texas State College, 1949), lii.
^Carmichael, 21-22.
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degenerated to the place where its stature is irrevocably lost. Forbes 
insinuates this presumption by stating:
Ambiguity or lack of meaning and purpose might not in 
themselves be grounds for questioning the Master of Arts 
degree too rigorously but, when there is added the factor 
that pursuit of the degree can be an actual detriment to 
the course of education in this country, it is fairly evi­
dent that the time has come to abolish the degree entirely 
or make it so easy to get that no one will be under any 
illusions about it.l
The majority of the critics, however, evaluate the master*s 
degree from a different point of view. They recognize the problems 
associated with the master's degree as it is currently being offered, 
but they foresee some hope in upgrading it. Buell illustrates the feel­
ing of the majority by writing:
If one attempts to survey and classify the procedures in vogue, 
he is lost in a maze of varying requirements. There are no 
exceptions because there is no rule; a point midway between 
extremes is not an average; and a college at that point in 
one respect may be extreme in another. In the vernacular one 
might well ask, "How did it get that way, the master's degree?" 
and there is no good answer, nor does that matter much. The 
important things are it is this way and what are we going to 
do about it.^
Statement of the Problems
One of the prerequisites for improving the master's degree program 
is to ascertain current practices in those schools where this work is
offered. It is with this very apparent need that this study will be attemp­
ted. The researcher believes the crux of many problems concerning master's 
degree education lies in the administrative and curriculum practices of a
•̂John D. Forbes, "A Note on the Master of Arts Degree," Journal 
of Higher Education. XVIII, No. 8 (November, 1947), 434.
^Irwin A. Buell, "The Master's Degree," American Association of 
University Professors Bulletin. XXX, No. 3 (Autumn, 1944), 400.
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graduate program. Therefore, this study will assess and contrast dif­
ferences among master's degree programs in one particular subject matter 
field, business education. A comprehensive analysis will be made of the
following administrative and 
master's degree programs:
practices in business education
a. Titles and requirements of degree offerings.
b. Admission requirements.
c. Program evaluation policies.
d. Advisory committee policies.
e. Scholarship policies.
f. Major and minor field requirements and offerings.
g. Availability and description of graduate assistantships and 
fellowships.
h. Staff, facilities, and size of programs.
i. Over-all evaluation of programs.
The business education master's program will also be evaluated by 
its product, the graduates, in an effort to determine the over-all effect­
iveness in meeting the objectives of graduate study in business education.
Purpose of the Study 
The purpose of undertaking a research study of this type is 
flsslsfflnrp fhv nrnv^ino to business education admini
to
provide assi tance (by p ovidi g data) strators 
in establishing master's degree programs and to aid in the possible revision 
of existing programs. It is also hoped that any valid criticisms of master's 
degree offerings will be brought to the attention of administrators so that 
they may correct deficiencies and areas of weakness in their programs.
Lastly, this research could conceivably serve as a guide to teachers
8
entertaining the pursuit of a master's degree in business education. Through 
a study of this research project, prospective master's candidates would become 
aware of the variation in program offerings and philosophies and, there­
fore, choose a program that would fit their particular needs and desires.
Need for the Study
The increasing emphasis on teaching excellence and upgrading the 
profession has made the master's degree an important goal for most 
teachers. Business education teachers also have found it desirable, 
if not necessary, to further their education. Martin recognizes this 
trend by writing:
The desirability of formal training beyond the bachelor's 
degree for teachers in the public schools is now generally 
recognized throughout the United States. State certification 
requirements are being upgraded, state-mandated minimum salaries 
recognize graduate study, and local salary schedules provide 
additional compensation for the teacher with advanced training.
Stimulated by these factors, more and more in-service 
and prospective teachers are embarking on graduate study pro­
grams leading to the master's degree. The resulting demand 
has caused a marked expansion in established graduate teacher- 
education programs as well as the Inauguration of new programs 
in colleges that previously provided only undergraduate instruc- 
tion.1
The addition of new business education master's programs and the 
expansion of established programs has not been accomplished without 
problems. In discussing the advanced graduate program in business educa­
tion, Eyster summarizes the "picture" of all graduate programs, including 
business education, by declaring:
Currently there is a diversity of practice in the admini­
stration, objectives, philosophy, and standards among schools 
of higher learning offering advanced graduate study in busi­
ness education. Although some variety in objectives and i
iThomas B. Martin, "What Constitutes the Best Master's Degree 
Program?" Business Education World. XLI, No. 4 (December, 1960), 14.
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philosophies is probably desirable, there are certain elements 
that are requisite to an effective advanced graduate program 
in business education. These elements must be clarified and 
resolved if we, in business education, are to obtain that 
type of professional field of study.^
Throughout the history of graduate business education offerings,
there has been considerable upgrading of program requirements; but
little has been accomplished in solving the ever-increasing distinctions
in philosophy, administration, and program requirements among the various 
institutions. Leman indicates the dilemma of graduate business education
administrators by writing:
What degree or degrees should be offered to provide the 
necessary background to enable the graduate business education 
student to become a master teacher and a specialist in the 
field? What requirements and standards should be established 
for completion of the degree? These are a few of the many 
issues faced by an administrator of a graduate program in busi­
ness education.* 2
Sister LeBeau comments on the advisability of studying the progra
requirements for the master’s degree in business education by stating:
Observance of the lack of uniformity which exists in gradu­
ate programs at the Master*s level has led to the decision that 
information concerning requirements at this level tabulated 
and commented upon may result in the establishment of more 
definite and uniform standards by institutions offering such
degrees.
Elvin S. Eyster, "Recommendations for an Advanced Graduate Program 
in Business Education," National Association for Business Teacher Education, 
Bulletin No. 78. (1963), 33.
2 Jane Anne Loman, "A Compilation of Graduate Degree Offerings in 
Business Education With Special Emphasis on the Requirements for Doctor 
of Education and Doctor of Philosophy Degrees in Selected Universities" 
(unpublished Master of Science thesis, University of North Dakota, 1959), 4.
Sister Annetta LeBeau, F.S.M., "Requirements for Graduate Work 
in Business Education in Selected Teachers Colleges" (unpublished Master 
of Arts thesis, Catholic University of America, 1954), 1.
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Martin reiterates, in an even more positive manner, the values 
of a critical study of graduate business education practices:
Since many of the programs of graduate education leading to 
the master's degree are in the developmental stage, an aware­
ness of the problems which exist should stimulate revision and 
improvement of graduate education. These problems might be 
determined by studying critically graduate programs of all 
institutions with reference to achievement standards, admis­
sion practices, curriculum, faculty, finance, institutional 
facilities, instruction, and general administrative policies 
and practices. Undoubtedly, a comprehensive study of this 
type would be a formidable undertaking . . A
lie8 and Haynes siH i m arize the need for additional research in
the area of graduate business education by writing:
The future educational program leading to the master's 
degree requires careful planning, augmented by sound research 
studies which are of value in planning educational policies. 
Perhaps no "ideal" program can be established since the aims 
or objectives that determine the requirements are considered 
from different viewpoints. It is hoped, however, that a 
greater degree of stability and unity may be effected in the 
requirements that must be fulfilled before the final granting 
of the master's degree.2
An investigation of the literature reveals that a few research 
studies have been undertaken on the topic or on segments of the topic, 
but the researcher discerned that they were either completed a number of
years ago or there was little similarity to the writer's study in terms 
of purpose, research methodology, or scope.
^Thomas B. Martin, "Major Issues 
Programs Leading to the Master's Degree" 
Indiana University, 1953), 4.
in the Administration of Graduate 
(unpublished Ed.D. dissertation,
o
Thelma H. lies and Benjamin R. Haynes, "An Analysis of the 
Requirements for the Master's Degrees in the State Universities," National 




The following terms have been defined by the writer as they apply








A collegiate institution that has fulfilled 
the requirements and met the standards of 
a recognized accrediting agency.
A committee appointed within the framework 
of the graduate school to guide and counsel 
the candidate for a graduate degree and to 
evaluate his competencies.
That phase of education designed primarily 
to prepare college students for managerial 
and professional positions in the world 
of business.
That phase of education designed to provide 
all secondary school students with an under­
standing of the functions and organization 
of business, and to provide students with 
vocational job training in the office occu­
pations; or that phase of education on the 
college level designed primarily to prepare 
teachers of business on the secondary level.
That phase of education concerned with 
preparing persons to enter the marketing 
occupations in the business world; or that 
phase of education on the college level 
designed to prepare distributive education 
coordinators for the secondary schools.
An award, usually in the form of a stipend 
and/or exemption from fees, given to graduate 
students to assist them in continuing their 
study; not commonly associated with the 
performance of duties.
An award, usually in the form of a stipend 
and/or exemption from fees, given to graduate 
students for performing duties on a part- 





Major field of study:
Master's degree:
Miller Analogies Test:






Related field or 
composite minor:
A test to evaluate the prospective graduate 
degree candidate on his general education 
background; used primarily as a screening 
device.
A principal subject of study in one area 
of learning, in which a student is required, 
or elects, to take a specified number of 
courses.
An academic degree ranked between the bac­
calaureate degree and the doctor's degree; 
the first graduate degree beyond the under­
graduate degree.
A graduate entrance test designed to 
measure the ability to perceive similarities 
and differences, or relationships; used 
primarily as a screening device.
An area of study in which the student is 
required, or elects, to take a specified 
number of courses but that is less than 
the major field; implies less concentration 
than major field.
A trial period where the graduate student 
is allowed to pursue graduate studies but 
is not officially considered working toward 
a degree until he has demonstrated certain 
competencies or has fulfilled certain requi 
ments.
Any business education course offered by a 
teacher education unit of an institution, 
the content of which deals with educational 
problems; usually refers to methods courses 
or courses dealing with an aspect of education.
A test designed to indicate whether a student 
is qualified to continue working toward the 
master's degree.
A minor that crosses subject matter lines 
and which consists of related courses in 






Courses that do not involve the study of 
educational principles and problems; courses 
that deal with a specific body of subject 
matter that must be mastered in order to be 
adjudged competent.
A written or oral examination, or both, 
administered at the conclusion of the 
satisfaction of all requirements for the 
master's degree; used to assess the candi­
date's adequacy in the subjects he has pursued.
A systematic written presentation of the 
results of investigation to satisfy the 
requirements for some master's degrees.
Delimitations
This study is primarily concerned with master's degree programs 
that include a major in business education, and no attempt will be made 
to include prevailing practices and philosophies in institutions or 
departments that do not offer sufficient courses to comprise a major 
area of concentration in this field.
This study does not survey those institutions offering only a 
master'8 degree in business administration. Although some business 
education teachers elect a business administration master's degree, it 
is deemed necessary to restrict this research to business education 
practices and policies.
Only selected questions and issues of major importance are elicited 
from business education administrators in colleges and universities. 
Although there may be other areas of controversy that could be added, it 
is considered essential to prepare a research instrument that is not of 
excessive length or complexity.
The questionnaire sent to master's degree graduates in business
education includes only graduates during the last three years. It is
believed that graduates who completed their education prior to this
14
period would not be sufficiently acquainted with the current program and 
thus, would not be in a position to evaluate accurately the current program 
offerings. The questionnaire sent to graduates is general in nature. It 
is assumed that respondents would be able to answer more accurately and 
objectively if the information requested is stated in broad, general terms. 
There is, however, always the danger that individual respondents will 
disguise their true feelings and fail to answer some of the questions 
objectively.
The large number of master's degrees granted in business education 
during the past three years also has made it necessary to survey only a 
sampling of the graduates from each institution surveyed.
The lack of terminology standardization in the graduate programs 
of the United States may create possibilities for misinterpretation by 
individual respondents. The researcher also realizes that the lack of
consistency in graduate definitions offers some opportunity for misinterpre­
tation in categorizing and presenting the findings.
CHAPTER II
REVIEW OF RELATED LITERATURE
The myriad of issues and practices in graduate education has 
encouraged the publication of volumes of material relating to all 
aspects of graduate programs. To review all the literature in 
graduate education is not within the scope of this chapter. This 
chapter will review only publications pertaining to selected practices 
in business education master*s degree programs. Also, the major 
portion of this chapter will be devoted to prior research surveying 
graduate business education practices and to the recommendations of these 
investigations.
Growth of Business Education Master's Programs 
The growth of the comprehensive high school has been a signifi­
cant factor responsible for emphasis on professional training for busi­
ness teachers. As business education subjects were introduced into 
the high school curriculum, business teachers were encouraged, and in 
many cases required, to match the qualifications of colleagues in 
other academic areas. Thus, between 1900 and 1930, the undergraduate
\ • J
preparation of business teachers shifted from private business schools 
to colleges and universities. The acceptance of business education as 
an academically "respectable" collegiate field provided further impetus 




The expansion of graduate work in business education after 1930 
is illustrated by the rapid increase in institutions offering graduate 
work in business education. In 1937, Fisk̂ - reported 11 institutions 
offering graduate work in business education. Six years later, Garret2 
specified that 38 colleges and universities were offering graduate work
O
in business education. SelbyJ reported in a comprehensive study con­
ducted in 1946 that 58 institutions were offering graduate business edu­
cation programs. In another research study conducted in 1950, Lucas^ 
found that the number of institutions offering a major in business edu­
cation at the graduate level had increased to 71; and in 1959, Loman5 
listed 162 institutions as offering graduate work in business education. 
In comparing Leman's findings with those of Fisk, it will be noted 
that in the relatively short period of 22 years. 151 additional insti­
tutions have inaugurated graduate courses or complete programs in 
business education. It is important to note that there may be soi 
inconsistencies in the findings of these studies because of the *
McKee Fisk, "Graduate Work in Commercial Education in Oklahoma," 
Journal of Business Education. XIII, No. 2 (October, 1937), 11.
* y k| . > _^  ^ ̂  ^ ‘ i
Robert N. Garret, "An Evaluation of the Graduate Courses in 
Business Education Offered in the Colleges and Universities of the 
United States in 1943," The National Association of Business Teacher- 
Training Institutions, Bulletin No. 35 (March, 1945), 37-38.
^Paul 0. Selby, "A List of Business Teacher-Training Institutions 
in the U. S.," The National Association of Business Teacher-Training 
Institutions, Bulletin No. 39 (June, 1946), 41-53.
^Keith E. Lucas, "Criteria for the Evaluation of Programs of 
Study Leading to the Master's Degree that Prepare Teachers of Business 
Subjects for the Secondary Schools," (unpublished Ph.D. dissertation,
The Ohio State University, 1953), 5-6.
^Loman, 64-71.
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differing bases used for defining business education. A composite view 
of these studies indicates, however, the rapid increase of business 
education on the graduate level and the importance of these offerings 
in the hierarchy of graduate education.
Although there has been considerable upgrading in program 
requirements and standards since the inauguration of the first gradu­
ate business education programs, little has been accomplished in solving 
the ever-increasing distinctions in philosophy, administration, and 
program requirements among the various colleges and universities.
Martin illustrates the conflicting aims of graduate business 
education by declaring:
Business educators generally agree that the principal 
objective of the master's degree program for the business 
teacher is to improve his effectiveness in the classroom, 
but they do not agree on the nature of the curricular 
experiences that will achieve this primary objective most 
effectively.*
Adams recognizes the prevailing practices in graduate programs 
for business education in 1951 by writing:
A survey of a sampling of college catalogues shows that 
at the present time there are a wide variety of curricula 
which lead to variously designated master's degrees. . . .
Some colleges have closely prescribed curricula covering 
five years of work; others foster a cooperative development 
of the fifth year program with the student and faculty 
together charting a course best fitted for the candidate 
in terms of his experience and objectives. Strong points in 
the master's program of one college are likely to be con­
sidered weaknesses by another. Emphasis on research, for 
example, is considered by some heads of business education 
departments to be a strong point in the program. In another 
college, emphasis on research constitutes a weakness in the 
program, according to the head of the department.2
Martin, Business Education World. XLI, No. 4, 14.
Dillard Adams, "Suggestions for Improving Present Master's Degree
Programs in Business Education (unpublished Ed.D. dissertation, Teachers
College, Columbia University, 1951), 1-2.
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Admission Requirements
Garret conducted a catalogue study of the 38 institutions offering
graduate work in business education in 1943 and found the most prevalent
admission policies to be:
It was discovered that twenty-nine, or 72 per cent of the 
schools offering graduate work in business education have 
no admission requirement to be met by the students who 
plan to complete a program of work leading to a Master's 
degree other than a bachelor's degree from an accredited 
or recognized institution of higher education.
Only five or 12^ per cent of the colleges and univer­
sities offering graduate work in business education require, 
in addition to a bachelor's degree, an acceptable scholastic 
average and a program of business subject-matter content 
in the undergraduate work of the student before granting 
him permission to pursue a program of studies leading to a 
Master's degree in business education.
Ten years later, Lucas found the general pattern of admission 
requirements in institutions offering business education master's degree 
programs to be somewhat more restrictive. He writes:
There are two requirements that almost all of the 
students who wish to enter a graduate program must fulfill:
(1) they must furnish proof of having obtained a Bachelor's 
degree from an accredited institution and (2) they must fur­
nish some evidence of adequate undergraduate preparation to 
enable them to take advanced work in their chosen field. In 
general, this means that the student must have had an under­
graduate major in business education. The only other require­
ment listed with any frequency was some evidence of satisfactory
scholarship.2
A comparison of the findings of the two studies indicates that 
colleges were attempting to strengthen their programs by requiring 
adequate undergraduate preparation in business education as a requisite 12
1Garret, Bulletin No. 35. 42-43.
2Lucas, 91.
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to graduate study. However, little was being accomplished in utilizing 
other criteria for selecting capable applicants to graduate business
education programs. Sister LeBeau illustrates the lack of, and inconsistencies
in, the use of entrance examinations by writing:
Nine or one-half of the colleges specify no entrance 
examinations. Nine or one-half of the colleges require 
examinations of one type or other. Little uniformity 
exists in the type of examinations given in these nine 
institutions.
The findings of these studies differ somewhat from opinions of 
graduate directors. Martin surveyed the opinions of graduate directors
concerning admission policies and reports:
There is very little sentiment for either point of view 
that a bachelor's degree is sufficient to warrant admission 
to graduate study or the point of view that admission should 
be confined to a very few superior individuals. Almost four 
fifths of the directors believe selective processes should 
be designed primarily to eliminate persons obviously unable 
to achieve minimum graduate standards.2
The North Central Association of Colleges and Secondary Schools
is even more positive in their recommendations for admission standards
to graduate study. They recommend:
Since any program of instruction tends to adapt itself 
to the level of the students enrolled, it is Important 
that the students in a graduate program for teachers be 
high in general ability. The institutions should devise 
means of selecting students with the requisite competence. 
. . .  If the institution intends to offer a program that
is genuinely of graduate caliber, it must resist the tempta­
tion to accept inadequate standards of preparation in 
the desire to "serve the needs" of every person within its 
geographical area.3 1
1LeBeau, 116.
^Martin, "Major Issues . . . ," 153-54.
^North Central Association of Colleges and Secondary Schools, 
Guide for the Evaluation of Institutions of Higher Education. A guide
prepared by the Conmission on Colleges and Universities, (1963), 48.
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Master's Degree Titles
The titles assigned to master's degrees in business education
are by no means uniform as Sister Carini found in a catalogue study of
selected colleges and universities. She declares:
. . . seven different master's degrees are given by the 
eleven universities who offer graduate business education.
The Master of Arts, the most frequently designated degree, 
is conferred by four universities. The Master of Arts in 
Business Education is offered in two, while five of the 
institutions offer the master's degree under five different 
designations
Winters and McGill substantiate the multiplicity of degree 
titles in summarizing practices in 47 schools offering business educa­
tion master's programs in 1949:
The Master of Arts Degree is the most frequently offered 
with thirty schools granting it. The Master of Science 
Degree followed with twenty-two schools, the Doctor of 
Education with fourteen schools, the Doctor of Philosophy 
with thirteen. Certain other degrees which were offered 
infrequently are as follows: M.E. —  (3), M.B.D. —  (2), 
M.Ed.--(l), Dc.S.— (1), Mc.E.--(l). A total of nine 
different graduate degrees were reported.2
Lucas found the same type of variation in business education
master's degree titles in a catalogue study of 57 graduate bulletins.
He describes his findings by stating: "The Master's degree leading to
preparation to teach business subjects in the secondary schools is 
called by 16 different names. There seems to be no pattern."3 *2
1-Sister M. Lydia Carini, "Graduate Requirements in Business 
Education and Business Administration by Member Institutions of the 
Association of American Universities," (unpublished Master of Arts 
thesis, Catholic University of America, 1954), 107.
2Melvin Winters and E. C. McGill, "A Study of Thesis Require­
ments for the Master's Degree in Business Education," The National 




The writer was unable to discern any recommendations in the 
literature concerning appropriate degree titles for master*s degrees 
in business education. There were, however, a number of references 
concerning multiplicity of degree titles and the attendant confusion 
resulting from diversity of practice.
Credit Hour Requirements
number
master's degree in business education reveals a marked variation of 
requirements. It cannot be assumed that individuals holding the 
master's degree have completed an equal amount of graduate credits.
Sister LeBeau reveals the practices in teachers colleges in 1954 
by writing concerning this diversity:
Thirteen of the eighteen colleges demand thirty-two 
semester hours and one college demands thirty-six 
semester hours for the completion of work toward the 
Master's degree not including thesis. Only four of 
the eighteen colleges require thirty semester hours 
credit including thesis. In two institutions where 
a thesis, non-thesis option is provided, the non­
thesis option plan demands thirty-two semester hours 
and the thesis plan, thirty semester hours.*
Sister Carini found approximately the same irregularities in an inves­
tigation of university practices during the same year. She concludes:
. . . the credit requirements specified in the bulletins 
range from twenty-two to thirty-five semester hours. It 
is to be noted that the three universities whose total 
semester hour requirements are below thirty semester hours, 
fail to specify the number of credits assigned to research
work.^
Past research indicates that the majority of graduate business




graduation. However, there were a number of institutions requiring 
credits above or below the commonly accepted standard of 30 to 32 
semester hours.
Research Requirements
Winters and McGill si:l l l i l l arize the practices of graduate business
education programs with respect
investigation of 47 schools in 1949 they report:
A total of sixteen of the forty-seven schools reporting 
require a master's thesis while twenty-eight have an 
optional plan and three do not provide for a thesis. A 
majority of the schools offering graduate work in busi­
ness education do not require a thesis of its candidates.1
Garret, in an earlier study, pictured the prevailing require­
ments somewhat differently. He declares:
The candidate for a Master's degree in business education 
is required to do a research project by twenty-eight 
institutions or 70 per cent of all those offering graduate 
work in this field. They require that a thesis be written 
by the candidate and state that it is in partial fulfill­
ment of the requirements for that degree. There does not 
seem to be any uniform requirement concerning the nature 
of the thesis the candidate is required to write. . . .
The writing of a thesis is made optional in only eight 
or 20 per cent of the institutions reporting.2
Martin illustrates the reasons for the inconsistencies in prac­
tices among institutions offering the master's degree in business edu­
cation by stating:
There apparently exists some sentiment that graduate 
programs in business education, even on the master's level, 
should have as one of their major objectives the develop­
ment of the ability of the student to produce research.
This objective would be accomplished by emphasizing train­
ing in research methods and techniques and by requiring the
^-Winters and McGill, Bulletin No. 48. 78. 
2Garret, Bulletin No. 35. 44-45.
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completion of a project involving extensive original 
research. The results of this research project would 
then be reported in the form of a thesis. . . . Some 
business educators find it difficult to justify the 
time and effort often expended by graduate students 
in completing research projects when these studies 
are evaluated for their contribution to business 
education.^
The North Central Association of Colleges and Secondary Schools
insinuates in their rec • j I M I concerning >4"
that the thesis should not have a major emphasis on the master's degree
They state: "The time which a student in a graduate program for teachers 
at the Master's level can actively devote to research will be relatively 
restricted.
Transfer of Credit and Extension Courses 
Sister Carini's catalogue research of 27 institutions offering 
the master's degree in business education evidenced a lack of consistency 
concerning the acceptance of transfer and extension credits. She 
asserts:
Uniformity again loses ground in both transfer of credit 
permitted and in credit allowed for off-campus courses.
. . . no two institutions follow the same practice. Six­
teen semester hours of transfer credits are accepted in 
two cases. No transfer credits can be applied toward the 
master's degree in three institutions. . . .  It is inter­
esting to note that only three universities specify the 
number of semester credit hours accepted for extension
courses, and two mention credit given but fail to specify 
the amount accepted.* 3
^Thomas B. Martin, "Issues in Graduate Business Education,"
a Pi EpsilonJournal. I, No. 1 (September, 1957), 13.
^North Central Association for Colleges and Secondary Schools, 56.
3Carini, 115.
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Martin surveyed the beliefs of graduate directors concerning 
the acceptance of extension courses for graduate credit. He reports:
The quality of graduate work offered by extension is 
seriously questioned by the directors. A policy requiring 
all graduate work to be earned in residence is advocated 
by slightly more than one third of the directors. A little 
more than one half of the directors believe it is sound 
practice for colleges and universities to accept some gradu­
ate credit earned by extension but that the amount of such 
credit should be very limited.1
The North Central Association of Colleges and Secondary Schools
is in agreement with the graduate directors. They contend:
The amount of extension and off-campus study which may 
properly be considered a part of the graduate program 
should be limited. With few exceptions the graduate 
work should be on the campus under the regular graduate 
faculty where the library and other facilities of the 
institutions are readily available.2
Conant is even more positive in his beliefs concerning the
practice of accepting extension credits. He maintains:
No credit toward the degree should be given for extension 
courses or courses taken on campus while the teacher 
is engaged on a full-time teaching job.3
Curricular Requirements
Prior research shows disagreement among business educators 
concerning the content of curricula for business education teachers. 
Most of the conflict seems to stem from whether emphasis should be on 
professional education courses or on subject matter content courses.
^Martin, "Major Issues . . . 160.
O
North Central Association for Colleges and Secondary Schools, 59.
American
McGraw-Hill Book Company, Inc., 1963), 197.
• •
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!artin surveys the thinking of directors of graduate programs 
on this issue by observing:
The majority of educators directing and administering 
programs of graduate education for teachers apparently 
hold points of view falling somewhere between these 
extreme positions, as evidenced by the findings of the 
study referred to earlier. This study revealed that 
both professional education courses and content courses 
in the student's teaching field (s) were considered 
essential in master's degree programs designed to train 
teachers. Considerably more sentiment existed, however, 
for emphasizing content courses than for emphasizing 
courses in methods and techniques of teaching.^
Lucas concludes that the beliefs of administrators of business
education graduate programs are somewhat different. He summarizes their
feelings as follows:
. . .  in the opinion of the three groups surveyed, busi­
ness education at the Master's level should be composed 
of areas of work in business education, general profes­
sional education, and the student's subject-matter teaching 
fields. The areas of business education and general pro­
fessional education seem to be considered more important.^
Although there is considerable controversy over what type of
courses should be offered in the curriculum, there is little issue
concerning the formulation of the individual student's program. Nearly
all publications recommend that the student have a great deal of free-
planning typifies this trend of thought
contending:
Graduate courses should be characterized by freedom on 
the part of the students to select the kind of studies they 
wish to pursue; to exercise more initiative and independence; 
and to rely upon the instructor for guidance and supervision, 
rather than for direction and regulation, as is usually the 
case in undergraduate courses.3
^Martin, The Delta Pi Epsilon Journal. I, No. 1, 1957, 13. 
2Lucas, 148.
3Louis C. Nanassy, "Business Teacher Training," Journal of 
Business Education. XXI, No. 7 (March, 1946), 15.
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The practice of allowing the student freedom of election is 
substantiated in a description by Lucas:
The respondents indicated a preference for the unstruc­
tured type of curriculum in which the graduate program 
is "tailor-made" to the need of each student. . . .
From the evidence presented, institutions planning 
graduate programs in business education should not 
organize a program of graduate study that consists 
of a very rigid selection of required courses.1
In general, research studies corroborate that business education
graduate curriculums are comparatively unstructured and include only a
minimum of required courses. However, there is little agreement as to
what courses should be required of all business education master*s
candidates dissimilarity
and universities is evidenced in a statement by Sister Carini.
An attempt to summarize the courses specified as required 
for master's degree programs in the institutional bulletins 
presented difficulties and limitations. As in other aspects 
of graduate requirements, bulletins are vague and confusing. 
Course names vary with practically every institution. Some 
programs set forth long lists of courses specified as required, 
from which the students are allowed to select.* 2
On the basis of her catalogue study, Sister Carini lists required
business education courses in various institutions throughout the country
They include courses dealing with objectives, principles, problems,
administration, supervision, and special studies in business education.




The trend toward a minimum of required courses is evidenced in
a statement by Conant. He recommends:
Courses should be allowed for credit toward the thirty 
semester hours whether or not the courses are of an 
elementary nature, provided they are clearly courses 
needed to Increase the competence of the teacher.1
A rather common practice in business education graduate programs
is revealed in the findings by Garret as he cites:
Of the thirty institutions replying to the question 
concerning the differences between graduate and under­
graduate work, twenty-seven or 90 per cent admit graduates 
and undergraduates to the same classes. There are three 
or 10 per cent of the institutions that do not permit 
undergraduate and graduate students to take the same 
courses.^
The prevalence of allowing graduate and undergraduate students to
pursue the same courses is supported by Lucas as he notes:
. . . shows the mode to be one-half of the graduate program 
required to be in courses open to graduate students only.
It also shows that there are just about the same number 
of institutions that permit less than one-half of the work 
to be In strictly graduate courses as there are that require 
more than one-half to be in courses open to graduate students 
only.
While it cannot be proved, it appears that the amount of 
credit required to be in courses open to graduate students 
only decreases in ratio to the number of offerings available.
In other words, the small institutions require fewer strictly 
graduate courses than the larger institutions.^
In institutions that allow graduate and undergraduate students
to pursue the same courses, there is a considerable difference in standards
^Conant, 197.
2Garret, Bulletin No. 35. 43 
3Lucas, 80, 82.
as is evidenced by Garret's findings:
Of the institutions which permit graduate and undergraduate 
students to enroll in the same classes, there are eleven or 
36 per cent that make no actual difference in the amount or 
quality of work required of the two groups of students. . .
Fifteen schools, or 50 per cent of the institutions 
reporting, do make a difference in the work required of 
the graduate students and that reauired of the tinder ti
possible to be no more than
a thirty hour extension of the undergraduate curriculum, whereas another 
program could consist exclusively of graduate caliber courses.
makes a
North Central Aasociation of Colleges and Secondary
stand
Graduate study should be of an advanced nature with the 
emphasis on original and mature thinking rather than on 
filling gaps in one's undergraduate training. While seme 
allowance can be made for undergraduate courses, the 
amount of graduate credit permitted for this work should 
be kept to a minimum. The Commission would seriously 
question the graduate caliber of a program in which much 
of the work appeared to be elementary.*
Terminal Examination Policies
Bender, in his 1949 study, portrays the terminal examination
policies of the majority of colleges and universities offering a graduate
major in business education by writing:
In addition to meeting the examination requirements in 
courses, in most institutions candidates for the master's 
and doctor's degree must submit to an examination of a 
more general character. The examinations, a final and/or 
a comprehensive (preliminary and general are synoncmous 
terms), may be either written, oral, or both. Members of
^Garret, Bulletin No, 35. 43.
Association for Colleges and Secondary
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the teaching staff, usually representatives of the candi­
dates major and minor fields of study and one or more 
representatives of the graduate school at large, serve 
as the candidate's examining committee. This committee 
is responsible for administering the examination and for 
certifying that the candidate has sufficiently demonstra­
ted a knowledge of the areas over which he is examined.1
rhe practice of administering a terminal examination is by no
means universal in that the findings of a study conducted by Lucas
show: "Sixty-six per cent of the institutions offering the Master's
degree (47 out of 71) in business education required some form of
final examination of candidates for the Master's degree other than
the regular examination given in connection with individual courses."'
Garret’s findings approximate those of Lucas when he states 
that not all institutions offering a master's degree in business educa­
tion require a terminal examination. He writes:
The candidate for a Master's degree must pass a final exam­
ination in twenty-eight or 70 per cent of the institutions 
taking part in this study. There are only four or 10 per 
cent of the institutions that may or may not require the 
candidate to pass a final examination. Thus it is noted 
that thirty-two or 80 per cent of the institutions offering 
graduate work in business education may require the candi­
date to take a final examination. It was stated by the in­
stitutions of the latter group, which may or may not require 
the candidate to take a final examination, that the individual 
candidate's work and general ability help the faculty in 
determining whether or not an examination is necessary to 




3Garret, Bulletin No. 35. 45.
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Lucas questions the value of administering some types of 
terminal examinations after surveying the opinions of administrators 
of business education graduate programs. He identifies his reasons in 
the following manner:
The practice of giving a final examination over the 
entire field of business education seems questionable 
unless allowance is made for the inequalities of the 
student*s undergraduate background.!
Conant, however, includes the use of a final comprehensive 
examination for master's degree candidates among his recommendations.
He specifies: "Passing of a comprehensive examination should be required 
for the master's degree, as is now the case in some institutions.
A summary of past research studies reveals that business educa­
tion master's degree programs have been fraught with differences in 
organization, procedures, standards, and requirements. It shall be the 
purpose of this research to identify these differences in present 





This chapter contains a description in summary form of the pro­
conduct It describes the
research methods employed, the procedures used to obtain the raw data,
treatment
Research Methods Employed
This study had The first objective was
similarities
master's degree programs in all institutions in the United States offering
the
opinions of selected business education master's degree graduates from 
the institutions offering a major in business education on the master's
degree level. and
library research, the master
was presented in its totality in terms of administrative policies and 
curriculum practices. Thus, this study may be termed a combination 
descriptive survey or status study and a follow-up study.
This study will not solve basic problems and issues in graduate 
business education programs. It will offer, however, some insights and 
guidelines to the organization of new programs and the expansion or 




All pertinent magazine articles, yearbooks, quarterlies, text-
md research publications appearing in issues of the Business
Education Index1 from 1940 to 1963 were listed in bibliographic form. 
Related publications appearing in issues of the Education Index2 from 
1955 to 1963 were also incorporated in the bibliography.
The University of North Dakota library and personal libraries 
of faculty members at the University of North Dakota were utilized in an 
attempt to read and study the publications appearing in the bibliography. 
Research studies, available through interlibrary loan, were also studied. 
On the basis of the researcher's reading, it was possible to assess the 
totality of the problem and to select the pertinent issues and problems 
that appear in this study.
Development of the Research Instruments 
The questionnaire was chosen as the most feasible instrument for
securing the information needed to conduct this study. number
eliminated
ity of other methods of securing data. It was believed that the question­
naire method would enable the researcher to obtain a larger and more 
representative sampling of current practices and opinions than would be 
possible by other methods.
business Education Index. (New York; Gregg Publishing Division, 
McGraw-Hill Book Company, Inc., 1940-1963).
^Education Index. (New York; H. W. Wilson Company, 1955-1963).
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The study of the literature in graduate education served as a 
basis for formulating a master list of questions concerning graduate 
programs in business education. Two separate questionnaires were pre­
pared from the questions appearing on the master list. One questionnaire 
was directed to chairmen of graduate business education departments and 
was designed to obtain data on existing practices in their master's 
degree programs. The questionnaire incorporated ten major areas of the 
master's degree program. They were: admission policies and requirements 
degree offerings; student advisory committee practices; credit evaluation 
and scholarship policies; major field offerings; minor field offerings; 
terminal examination noliciesr graduate assistantshins and fellnusMos
available; staff, facilities, and current status of programs; and an 
evaluation of the over-all business education master's degree programs. 
This questionnaire was originally conceived as a combination catalogue 
study-questionnaire tool in which the researcher would study the cata­
logues of institutions and record the desired information on the question­
naires; then the partially completed questionnaires would be directed to 
department heads for verification and completion. However, a sampling of 
twenty graduate catalogues revealed that most of the information was not 
given or the wording was too vague for correct interpretation. Therefore, 
it was decided to send the questionnaires directly to departmental chair­
men for completion.
The other questionnaire was directed to recent graduates with 
master's degrees in business education, and it afforded an opportunity to 
assess and evaluate the program completed in terms of individual needs
and objectives.
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These tentative questionnaires were duplicated and submitted to
a doctoral seminar group conducted by the writer's major advisor. On 
the basis of the suggestions and recommendations of the writer's major 
advisor, the doctoral seminar group, and the researcher's doctoral 
committee, final revisions of the Questionnaire were accomplished.
The questionnaires, incorporating the revisions and suggestions 
were printed in final form by the University of North Dakota Press.
(See Appendix A)
Selection of Respondents
A comprehensive survey of all institutions offering the master's 
degree with a major in business education was desired. However, it was 
not possible to locate a complete and up-to-date listing of institutions 
offering these degrees. In order to ascertain the institutions offering 
degrees of this nature, three basic sources of information were utilized. 
They were as follows; Loman's^-1959 listing entitled A List of Institutions 
in the United States Offering Graduate Currlculums for the Preparation of 
Business Teachers; a survey conducted by the Division of Vocational and 
Technical Education of the Department of Health, Education, and Welfare 
titled Institutions Awarding Degrees in Business Education - 1959-60;* 2 and
✓
the Roster of Member Colleges and Universities— 1963-643 published by the 
National Association for Business Teacher Education. If a college or
•̂Loman, 64-71.
2Institutions Awarding Degrees in Business Education - 1959-60. 
(Washington: Division of Vocational and Technical Education, U.S. Depart­
ment of Health, Education, and Welfare, December, 1962).
^Roster of Member Colleges and Universities— 1963-64, (Chicago: 
National Association for Business Teacher Education, 1964).
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university appeared on any one of the lists, a double postal card was 
prepared and mailed to the graduate dean of that institution. (An 
example of the double postal card appears as Appendix A.)
One side of the double postal card gave directions for completing 
the other half of the card. It also defined business education as: that 
phase of education that is designed primarily to prepare teachers of busi­
ness subjects on the secondary school or college level and which emphasizes 
educational problems, methods, and philosophies. It was considered desir­
able to use a rather restrictive definition of business education so that 
graduate deans would not confuse business administration and business 
education programs.
On the basis of the definitions of business education, graduate 
deans were requested to indicate whether or not such a major was offered 
at their institution. If majors were offered, the graduate deans were 
requested to provide names and addresses of three business education 
master*s graduates of the last three years and also to supply the name of 
the chairman of the graduate business education department. A total of 402 
double postal cards were mailed to graduate deans throughout the United 
States on March 9.
Administration of Research Instruments 
On April 1, a tabulation of returns indicated that 271 or 67.4 
per cent of the total 402 double postal cards had been received. An 
identical postal card was sent to the registrar of those institutions not 
replying to the original inquiry. It was believed that a second mailing 
to the registrars of those institutions not replying to the first inquiry
would insure a larger percentage of return. This follow-up procedure
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resulted In a total return of 365, or 90.8 per cent of the total 402 
postal cards mailed. A final follow-up postal card was sent to graduate 
deans on April 17 in an effort to render the listing of institutions offering
the master's degree in business education as comprehensive as possible. 
The final mailing resulted in a total return of 387, or 96.2 per cent 
of the original 402 cards that were mailed.
A preliminary categorization of the double postal cards received 
showed that 132 institutions in the United States offered a master's 
degree with a major in business education. It was assumed, however, that 
some of the 15 institutions that did not respond to the postal card 
inquiry offered such programs. Therefore, the listing of colleges and 
universities offering a major in business education was considered 
comprehensive, but not necessarily complete. Also, this listing included
only names of institutions offering an equivalent of a major concentra­
tion in business education as defined by the writer. It was assumed 
that other colleges and universities offered minors or selected courses 
in business education to master's degree candidates.
On April 22, questionnaires and accompanying letters of explana­
tion were mailed to department chairmen in the 132 institutions offering 
majors in business education on the master's degree. (See covering letter 
in Appendix A.) On May 15, a tabulation of returns indicated that 68, or 
51.5 per cent of the questionnaires had been returned. Follow-up question­
naires accompanied by transmittal letters were mailed to department chairmen 
not responding to the first mailing. (See covering letter in Appendix A.) 
The foIIow-ud activity resulted in a total return of 91 usable questionnaire!
or 68.9 per cent of the original 132 institutions indicated as having
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business education master's programs. Seven questionnaires were not con-
education
chairmen
This percentage of return was gratifying
and
time and thought to complete percentage
questionnaires were carefully completed; and many of the respondents
supplied catalogues, department 
programs in greater detail. (S- 
chairmen participating in this
Appendix
The postal cards sent to graduate deans and registrars requested., 
the names and addresses of three graduates from their business education 
master's program. These college officials were asked to submit only names 
of individuals who had graduated from the program in the last three years. 
Not all of the administrators were able to supply names and addresses of 
graduates; and in some cases, only one or two names and addresses were 
listed on the postal card. A total of 352 names and addresses were sub­
mitted by graduate deans and registrars.
Questionnaires and accompanying letters (See covering letter in 
Appendix A) were mailed to the 352 business education master's degree 
graduates on April 18. A tabulation of returns on May 15 indicated a 
return of 195, or 55.4 per cent of the total questionnaires. Identical 
questionnaires and new letters of explanation were mailed to all people 
who had not responded by May 15. (See covering letter in Appendix A.)
A final compilation of returns evidenced a total usable return of 270,
or 76.7 per cent of the questionnaires. The number of returns was con­
sidered rewarding, particularly in that 14 questionnaires were returned
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by the post office department because the graduates had moved and left 
no forwarding address. Six additional questionnaires were considered 
unusable because respondents indicated their master's degree was earned 
in fields other than business education. (See Appendix B for a listing 
of all participating respondents.)
Classification and Interpretation of Data 
Questions were completely answered on the majority of question­
naires. In limited instances respondents returned partially completed 
or uncompleted questionnaires stating they had not received a master's 
degree with a major in business education. Data appearing on any of 
these questionnaires were not included in this investigation. Also, a 
few replies by individual respondents were ambiguously stated and 
therefore could not be utilized.
In presenting the tabulated material and the related discourse, 
each question was summarized individually. Thus, the total number of 
responses for each question varied because some of the respondents did 
not reply to particular questions or their comments could not be inter­
preted accurately. Unless otherwise indicated, the total tabular per­
centage of 100 represents the number of responses to an individual 
question and does not include items that were not completed or ambigu­
ously stated. All of the returned questionnaires not previously dis­




FINDINGS OF A STUDY OF ADMINISTRATIVE AND CURRICULUM PRACTICES
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
This chapter of findings was devoted to a survey of existing 
administrative and curriculum practices in business education master's 
degree programs. Ninety-one chairmen of business education graduate 
programs answered specific questions concerning selected areas of their 
graduate programs. These areas included: admission requirements, degree
committees
terminal
graduate assistantships, staff and facilities, and general assessments 
of programs.
Many of the questions encouraged the respondents to make comment 
to further clarify their answers. Representative comments were included 
in this chapter to clarify existing practices of individual colleges or 
universities. Minor editorial changes were made in some of the comments 
that appeared in this study; however, no changes were made that caused 
deviation from the original meaning of any explanation.
Credit hours were listed in unit, quarter, and semester hours.
In order to achieve consistency among responses, all credits were con­




Determining Admission to Business Education Master*s
Programs by Baccalaureate Degrees
A baccalaureate degree from an accredited college or university
was almost universally required for business education candidates in
master's degree programs. This requirement was substantiated by depart-
admission However,
administrators
ment that candidates must be graduates of accredited institutions.
These exceptions were defined as follows:
1. We take graduates of our state colleges that are not 
accredited. Those from out of the state must be accredited.
2. They may enter on a trial program if not from an accredited 
institution, but only part of the trial program can count 
on the degree.
Only 2, or 2.2%, of the department heads stated that the bac­
calaureate degree from an accredited institution was not a requirement
for entrance in their programs. department
that only undergraduates from his institution were accepted by stating: 
''Exceptionally well-qualified students within eight quarter hours of 
meeting bachelor's degree requirements are admitted." Table 1, page 
41, indicated the prevalence of the baccalaureate degree from an
admission requirement
programs.
Determining Admission to Business Education Master's
Programs by Prior Teaching Experience
Prior teaching experience was not a requirement for entrance into
most business education master's degree programs in that 85, or 93.4%, of
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INSES OF 91 DEPARTMENT CHAIRMEN CONCERNING POLIC! 
REQUIRING BACCALAUREATE DEGREES FROM ACCREDITED 
INSTITUTIONS AS AN ADMISSION REQUIREMENT IN 
BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
TABLE 1
Classification of Response Frequency Per cent
Baccalaureate degree from
accredited institution required 88 96.7
Baccalaureate degree from
accredited institution not required 2 2.2
No response 1 1.1
TOTAL 91 100.0
the respondents stated there were no such program requirements in their 
institutions. Only 5, or 5.5%, department heads declared that teaching 
experience was required for entrance. Most of the respondents merely 
specified that no prior teaching experience was necessary and did not 
comment. Of the few comments accompanying this question, the following 
were Included:
1. We require teaching experience for the M.S., but not for 
the M.A.
2. It is not required, but they must get it before completion 
of the degree.
m
3. They are admitted to candidacy without experience, but 
must have experience to start actual work.
4. It is desirable.
5. They must have student teaching or intern teaching 
experience.
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RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING POLICIES OF 
REQUIRING PRIOR TEACHING EXPERIENCE AS AN ADMISSION 
REQUIREMENT IN BUSINESS EDUCATION MASTER*S PROGRAMS
TABLE 2
Classification of Response Frequency Per cent
Prior teaching experience not 
required for entrance to 
master*s programs 85 93.4
Prior teaching experience 




Determining Admission to Business Education Master's 
Programs by Miller Analogies Tests
More than half, or 57.1%, of the institutions offering the 
master's degree in business education did not require the Miller Analogies 
Test for candidates entering the program. Thirty-six, or 39.6%, of the 
department chairmen specified that the Miller Analogies Test was a require­
ment for entrance at their institutions. However, the majority of the 
individuals indicating this requirement stated that no specific percentile
score was required for entrance. In fact, 25, or 27.5%, of the total 
respondents noted that although the Miller Analogies Test was required,
no specific critical score was used to screen candidates. following
comments illustrated the use of Miller Analogies Tests where no cut-off
score was useds
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1. We use the Miller test but the cutting score Is not yet set.
2. No cut-off point is used* it is based on advisement.
3. A graduate test battery is administered but no critical 
score is used yet.
4. The Miller score is one bit of evidence used in selection.
Eleven respondents, or 12.1%, indicated that critical scores were
used to determine whether or not the candidate would pursue study at 
their institutions. Their responses indicated a variance of standards 
as the following percentile scores were used as critical scores: 20th 
percentile at one institution, 25th percentile at two institutions, 30th 
percentile at three institutions, 35th percentile at one institution, 
between the 30th and 40th percentile at one institution, and one insti­
tution required that candidates rank above the 15th percentile on three 
of four tests, in which the Miller Analogies Test was included.
TABLE 3
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE OF 
MILLER ANALOGIES TESTS AS ADMISSION REQUIREMENTS 
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Miller Analogies Test not required 
for entrance into program
Miller Analogies Test required for 






Miller Analogies Test required for 
entrance into program and critical 







Examination in 54, or 59.4%, of the institutions included in this study 
Only one-half, or 27, of the institutions that required the Graduate 
Record Examination specified a definite score or rank for selection of
candidates. other 27 schools used the Graduate Record Exa
academic
device.
Many of the programs in business education did not require
candidate to complete the Graduate Record Examination in that 34, or 
37.3/o, department chairmen stated that no such examinations were recr
Graduate Record . Thirty-four of the
respondents stated that this examination was not required. Three indi­
viduals revealed that the test might be administered in exceptional 
cases. Their comments were as follows:
1. It is used only in case of lower point-hour ratios than 
required.
2. It is not required unless the candidate has a doubtful record.
3. He must accumulate 1,000 points on the examination if he is 
not otherwise eligible for the program.
Graduate Record Examination required but no critical score estab­
lished. The department heads that indicated this examination as a re< 
ment stated that it was not used as a sole criteria for entrance into
their graduate programs. following tents indicated the practices
of institutions responding in this category:




It varies. We make the student take work in the area if he 
is weak on tests. Their scores are weighed with other evidence.
The score is merged with prior academic records and personal 
and professional recommendations.
5. The test is required; however, it is taken just for informa­
tion.
Graduate Record Examination required with critical score established 
There was little consensus in the standards that were considered as satis­
factory for entering graduate work. Responses were reported in terms of 
percentiles and raw scores. There was evidence that the Graduate Record 
Examination was not administered in its entirety in some colleges because
administrators specified minimum raw scores for only one section, although
they did not indicate the section. Individual mini
percentile requirements as 20, 25, and 40. There were also two indi­
viduals that stated that candidates must rank above the 50th percentile 
before being accepted on their graduate programs.
Most of the department chairmen stated the minimum standards of 
performance for the Graduate Record Examination in terms of a total raw 
score. Five individuals specified a passing score as 900; and individual 
respondents indicated minimum scores as 720, 950, and 1,000. One depart­
ment head also related a total score range of 900 or above as uncondional 
acceptance, 600 to 900 as conditional acceptance, and under 600 as failure 
Another person defined a satisfactory score as 360 on the verbal section, 
and 380 on the quantitative section.
A few respondents specified minimum scores as 400, 500, and 500 
to 600. The researcher assumed that these scores were not total scores
but were critical scores based on one section of the Graduate Record
Examination
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE OF THE 
GRADUATE RECORD EXAMINATION AS AN ADMISSION REQUIREMENT




Classification of Response Frequency Per cent
Graduate Record Examination not
required 34 37.3
Graduate Record Examination re­
quired with no critical score 27 29.7
Graduate Record Examination
required with critical score 27 29.7
No response 3 3.3
TOTAL 91 100.0
Determining Admission to Business Education Master's 
Programs by Aptitude and Psychological Tests
Department chairmen were asked if aptitude or psychological tests, 
other than the Miller Analogies and Graduate Record examinations, were 
required before candidates were accepted on business education master's 
degree programs. Almost fifty per cent of the chairmen stated no such 
tests were required. A total of 43 department chairmen, or 47.3%, speci­
fied that additional tests were given, although 26, or 28.6%, insinuated 
that no definite score was required for admittance to the program. They 
specified that there was not necessarily an established score considered 
as passing or failing. Not all of the department heads listed the types 
of examinations that were administered; and in a few cases, respondents 
indicated that no tests were administered unless there was some doubt
concerning candidates* potential for graduate study. Eighteen admini­
strators indicated one or more tests were used in their graduate departments.
The Ohio Psychological Examination was used in three departments, 
and an admissions test for graduate study in business was used in two 
schools. Individual respondents listed the following tests or combina­
tions of them: business education departmental writing tests; T.E.E.P.*; 
Q.E.D.* and Cooperative English Tests; National Teachers Examinations 
including the Business Education Option and the Georgia State Institu­
tional Tests; National Teachers Examinations, including the Business 
Education Option; education foundations tests developed by the college 
of education within a particular college; Nelson-Denny Reading Tests, 
School and College Ability Tests, Purdue English Tests, and Minnesota 
Multiphasic Tests; graduate examinations in professional education; 
University of Southern Mississippi English Proficiency Tests; National 
Teachers Examinations; general cultural tests; English composition tests;
English Table 5, page 48, summarized the colleges and
universities utilizing such tests.
Undergraduate Business Education Credits Necessary for 
Admission to Business Education Master's Programs
Most business education administrators reported that undergraduate
work in business education was necessary before candidates were allowed
to enroll in business education master's programs. Sixty-eight, or 74.7%,
of the chairmen noted this admittance requirement. Only 20, or 22.0%, of
*The researcher was unable to determine the meaning of the initials 
or the type of test that was administered.
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TABLE 5
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE 
APTITUDE OR PSYCHOLOGICAL TESTS AS ADMISSION RE­
QUIREMENTS IN BUSINESS EDUCATION MASTER'S
DEGREE PROGRAMS
OF
Classification of Response Frequency Per cent
Aptitude or psychological tests 
not required for admission 44 48.3
Aptitude or psychological tests 
required but no critical score 
used for admission 26 28.6
Aptitude or psychological tests 
required with critical score 
determining admission 17 18.7
No response 4 4.4
TOTAL 91 100.0
the respondents indicated that a required number of undergraduate business 
education credits were unnecessary for admission at their institutions. 
Three, or 3.3%, of the individuals did not answer the question. Table 
6, page 49, illustrated the use of undergraduate credits for determining 
admission to business education programs.
There was little agreement in the number of undergraduate business 
education hours necessary for admittance to graduate programs. One insti­
tution required as little as 6 undergraduate hours, while another college 
required a total of 52 undergraduate hours in business and economics for 
admittance to their program. The most frequent responses indicated that
0
24 to 30 semester hours of undergraduate business courses were necessary
for admittance. There were also a number of individuals who did not list
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RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING UNDERGRADUATE 
MAJOR PREPARATION AS A REQUIREMENT IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
TABLE 6
Classification of Response Frequency Per cent
Required number of undergraduate 
business education credits neces­
sary for admittance 68 74.7
Required number of undergraduate 
business education credits 
unnecessary for admittance 20 22.0
No response 3 3.3
TOTAL 91 100.0
specific hours but stated that an undergraduate major or minor was neces­
sary for admittance. Other respondents defined the necessary undergraduate 
background in different ways; for example, the student was required to 
have sufficient undergraduate hours for a teaching certificate, or he 
must have had an appreciable number of hours in business education.
Table 7, page 50, verified the minimum number of undergraduate business
education credits listed as necessary by department chairmen.
50
TABLE 7
RESPONSES OF 68 DEPARTMENT CHAIRMEN CONCERNING SPECIFIC 
UNDERGRADUATE HOURS IN BUSINESS EDUCATION NECESSARY 
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Required Semester Credits in 
Undergraduate Business 











































































No specific hours listed 
Undergraduate major 
Undergraduate minor 
Sufficient for teaching certificate 
Sufficient for degree requirement 
Varies with the individual 


















No response 8 11.7
TOTAL 68 100.0
Subject Matter Testa Necessary for Admission to 
Business Education Master's Programs
Business education subject matter tests were not commonly used to 
determine admission to graduate business education programs. Fifty-nine 
department heads, or 64.8%, did not require subject matter tests in their 
programs. Only 4, or 4.4%, required that subject matter tests be passed 
by students before they were accepted on the master's program. The 
types of tests mentioned by these respondents revealed that the question 
may have been misinterpreted by some of them and that subject matter 
tests were utilized to an even lesser extent than revealed by the data. 
The four respondents stated that the following tests were used:
1. Written analysis of problem situations in business education.
2. Business education departmental writing test.
3. Business division essay test of which one part includes 
business education.
4. Business Education Option of National Teachers Examination.
Twenty-five chairmen, or 27.5%, implied that some types of
subject matter tests were administered but that passing these tests was 
not necessarily the sole criteria for admission to graduate study. Table 
8, page 52, enumerated the number of business education departments using 
subject matter tests as part of their admission procedures.
Letters of Recommendation Necessary for Admission 
to Business Education Master's Programs
Students were not commonly required to submit letters of recom­
mendation to the graduate office or the business education department as 
an admission requirement. The majority of department chairmen, 61, or 
67.0%, stated that letters of recommendation were not used as criteria
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RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE OF 
BUSINESS EDUCATION SUBJECT MATTER TESTS AS ADMISSION 
REQUIREMENTS TO BUSINESS EDUCATION MASTER*S
DEGREE PROGRAMS
TABLE 8
Classification of Response Frequency Per cent
Business education subject matter 
tests not required for admission 59 64.8
Business education subject matter 
tests required with no critical 
score necessary for admission 25 27.5
Business education subject matter 
tests required with critical 
score necessary for admission 4 4.4
No response 3 3.3
TOTAL 91 100.0
admission One of these
respondents qualified his statement by Indicating that there might be 
occasion when recommendation letters would be required; for example, when 
an individual applied for an assistantship. There were 29, or 31.9%, of 
the department heads that stated recommendation letters were required for 
admission to their eraduate vrosrama. Table 9. oace S3. Indicated the
education
as stated by department chairmen.
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TABLE 9
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE NECESSITY OF 
SUBMITTING LETTERS OF RECOMMENDATION AS AN ADMISSION REQUIRE­
MENT IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Letters of recommendation not 
required for admission 61 67.0
Letters of recommendation 
required for admission 29 31.9
No response 1 1.1
TOTAL 91 100.0
Probationary or Provisional Status in Business
Education Master's Programs
Business education master's degree candidates not satisfying the 
admission requirements of institutions offering master’s degrees were 
usually admitted to programs on provisional or probationary status. 
Seventy-nine, or 86.87o, of the department heads affirmed that students were 
allowed to enroll on a probationary status in their programs. Only 12, 
or 13.27., chairmen specified that students were not allowed to enroll in 
their programs on a probationary basis. Table 10, page 54, showed the 
number of business education departments allowing for a provisional or
probationary status in their programs.
If a probationary or provisional status was utilized for indi­
viduals not meeting entrance requirements, administrators of business edu­
cation departments were asked to express the conditions under which
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TABLE 10
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE OF A 
PROBATIONARY STATUS FOR CANDIDATES NOT SATISFYING 
ENTRANCE REQUIREMENTS IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Candidates allowed to enter 
program on probationary status
Candidates not allowed to 




TOTAL 91 100.0 *1
candidates could achieve admittance. Thirty-seven of the respondents 
explained that candidates had to satisfy one condition before they were 
accepted on the master's program, and 24 individuals stated that two con­
ditions had to be satisfied. Only one department head reported that three 
conditions had to be satisfied before admittance.
A variety of methods were utilized to satisfy deficiencies and
admittance department chairmen stated that
probationary students had to complete from eight to fifteen semester 
hours with a satisfactory grade point average before they were accepted 
for candidacy. No other condition was mentioned by more than six depart­
ment chairmen. The following factors were used to gain admittance to 
graduate programs in the schools participating in this study:
1. An applicant who has less than a 2.5 average ’(4 point system) 
on his undergraduate work may be admitted on a probational 
status. He must earn a ,rB” average on his first 12 hours of 
graduate work with not more than one "C" grade and no grade 
less than a MC.M
2. If the student fails in a section of the Business Division 
Test, he may be asked to take additional course work in 
this area.
3. The student is admitted after he completes 9 semesters of 
graduate work satisfactorily and is recommended by his 
advisor and receives the approval of the graduate dean.
4. He may have to complete from six to twelve hours of gradu­
ate work without graduate credit.
5. He must complete the first 15 hours of graduate work with a 
"B" average and pass a qualifying examination.
6. He can be admitted and make up deficiencies through examina­
tions.
7. student
8 They must complete a certain number of undergraduate 
with a respectable grade point average.
He must be successful in the work completed during tl 
first quarter and make a reouired score on the next10 His candidacy must be approved by the business 
department and the graduate council.
Undergraduate Grade Point Averages Determining Admission
to Business Education Master's Programs
Seventy-nine of the department chairmen, or 86.8%, asserted that 
undergraduate grade point averages were used to determine whether candidates 
were admitted to their programs. Only 9 respondents, or 9.9%, declared 
that undergraduate academic records were not considered in determining 
the admission of candidates.
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TABLE 11
1SP0NSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE 0! 
UNDERGRADUATE GRADE POINT AVERAGES FOR DETERMINING 
ADMISSION IN BUSINESS EDUCATION MASTER* S
DEGREE PROGRAMS
Classification of Response Frequency Per cent
Undergraduate academic record 
used to determine admission 79 86.8
Undergraduate academic record 
not used to determine admission 9 9.9
No response 3 3.3
TOTAL 91 100.0
The most commonly designated grade point average was a 2.5 or 
"C+" average as 33, or 41.8%, of the respondents indicated this standard. 
Approximately twenty-five per cent of the chairmen specified that a 3.0 
or ,*B" average was necessary for admittance to their programs. Eight 
individuals indicated that a 2.0 or "C" average was a required under­
graduate standard, and 8 other chairmen reported entering graduate students 
needed a 2.7 or 2.75 undergraduate grade point average.
A few of the department chairmen reporting the use of an under­
graduate grade point average admission requirement qualified their state­
ments by indicating exceptions to their responses. The following were 
qualifications as listed by participants in this study:
1. Three schools used the grade point average standard for 
undergraduate courses in business, and the standard did 
not pertain to other academic courses.
2. Four schools applied the grade point average standard only 
to the last two years of the undergraduate school.
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3. Four schools required a higher grade point average than 
that appearing in Table 12 in business education. However, 
they did not specify the grade point average.
4. One school required a higher grade point average for 
out-of-state graduates.
TABLE 12
RESPONSES OF 79 DEPARTMENT CHAIRMEN CONCERNING UNDER­
GRADUATE GRADE POINT AVERAGES NECESSARY FOR ADMITTANCE 
TO BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Required Undergraduate 
Grade Point Averages^ Frequency Per cent
2.5 grade point average 33 41.8
3.0 grade point average 20 25.3
2.7 or 2.75 grade point average 8 10.1
2.0 grade point average 8 10.1
2.2 or 2.25 grade point average 3 3.8
2.6 grade p6int average 2 2.5
2.4 grade point average 1 1.3
Varies according to undergraduate 
college 2 2.5
No response 2 2.5
TOTAL 79 100.0
*The grade point average is based on 4-point system of: A-4, B-3, C-2.
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Degrees Available in Business Education Master’s Programs
Business education administrators indicated the number of degree 
choices available to business education master’s degree candidates at 
their colleges. Their responses revealed that most colleges and uni­
versities did not allow a degree choice. Sixty-three, or 69.2%, of 
the respondents stated that only one degree was available for a business 
education master’s degree. Twenty-two institutions, or 24.2%, offered 
2 degrees, and 5 colleges indicated that 3 degrees were offered. Another 
school offered master's degree candidates a choice of 4 degrees.
TABLE 13
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE 
NUMBER OF DEGREE ELECTIONS AVAILABLE TO CANDIDATES 
IN BUSINESS EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
One degree offered to business 
education master's degree 
candidates 63 69.2
Two degrees offered to business 
education master's degree 
candidates 22 24.2
Three degrees offered to business 
education master’s degree 
candidates 5 5.5
Four degrees offered to business 





Thesis and Non-Thesis Plans Available on 
Business Education Master*s Programs
The thesis requirement
offering
in business education maintained a dual program by providing for both 
thesis and non-thesis degrees. A total of 64, or 70.3%, of the depart­
ment heads reported that their institutions provided a thesis or non­
thesis plan for business education master*s degree students. Of the 64 
colleges providing options, 7 did not offer the choice of a thesis or 
non-thesis program for the same degree: and 7 of the institutions offer:
n r e re than one degree did not have an option for all the degrees that were
offered. These respondents indicated that a thesis option was available 
for only one or two of the degrees. There were 14 schools, or 15.47o, 
which required that a thesis be written on all degree programs; and 
13, or 14.3%, indicated that their institutions maintained only non­
thesis programs, with no opportunity for writing a thesis. Table 14, 
page 60, indicated the institutions offering thesis and non-thesis
programs.
Degree Titles and Research Options Offered in 
Business Education Master's Programs
Fifteen degree titles were reported as being offered by colleges 
awarding the master's degree with a major in business education. The 
most commonly designated degrees were the master of arts, master of 
science, and the master of education degrees. There was no specific 
degree title that could be considered as primarily a research oriented 
degree because institutions differed markedly in thesis requirements even 
though they conferred the same degree.
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)NSES OF 91 DEPARTMENT CHAIRMEN CONCERNING NUMBER 
SCHOOLS OFFERING THESIS AND NON-THESIS PLANS IN 
BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
TABLE 14
Classification of Response Frequency Per cent
Both thesis and non-thesis programs 
offered for business education 
master*s degree candidates
Only thesis programs offered for 
business education master*s 
degree candidates
Only non-thesis programs offered 









The responses from colleges and universities that allowed a 
thesis and non-thesis option revealed that 24 offered the master of arts 
as a thesis degree but that only 21 of them allowed master*s candidates 
to pursue a non-thesis plan on master of arts degrees. There were also 
7 schools offering the master of arts degree that did not provide for 
thesis and non-thesis options. Three of these schools required a thesis, 
and 4 institutions specified that no thesis could be written for the 
master of arts degree.
The master of science was awarded as a thesis degree in 18 
colleges that provided for a thesis/non-thesis option, and 14 of these 
same institutions also offered it as a non-thesis degree. Five responden 
in colleges that did not offer an option for any degree specified that 
the completion of a thesis was necessary for graduation with a master of
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science degree.
A thesis could be completed for graduation with the master of 
education degree In 13 schools that provided a thesis and non-thesis 
option; however, responses revealed that a thesis was unnecessary for the 
master of education degree in 19 schools offering dual programs. In 
schools not offering dual programs, a thesis was required for the master 
of education degree in 3 institutions, and 2 chairmen specified that no 
thesis could be written for the master of education degree at their 
institutions.
The master of business education degree was awarded as a non­
thesis degree in 9 colleges offering both thesis and non-thesis plans; 
however, responses from 8 of these schools indicated the master of busi­
ness education degree candidates could also complete a thesis. Two 
colleges that offered the master of business education degree made no 
provision for a thesis and non-thesis option. In one of these schools, 
a thesis was required while the other college indicated that no thesis 
could be completed for the master of business education degree.
The master of business administration degree was awarded at only 
4 schools offering a thesis and non-thesis option. Students were able to
complete degree requirements by electing to pursue either a non-thesis 
thesis plan at these schools.
The other degree titles listed by department chairmen showed a
similar variation of research requirements. Table 15, page 63, also 
revealed that the majority of schools offered a choice of a thesis or 
non-thesis plan to business education master*s degree candidates.
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Respondents from these schools checked a total of 84 thesis programs 
however, these same respondents reported that non-thesis plans could
be elected in a total of 82 programs. responses
that 16 schools required a thesis for all master*s degree titles, and 
14 colleges made no provision for the completion of a thesis on any of 
their degree offerings.
Required Business Education Credits on 
Business Education Thesis Programs
Chairmen were asked to report the number of semester hours
in business education on each of the thesis decrees that
institutions required
in the business education major varied from almost no hours to as many as 
24 semester hours. Approximately one-third of the administrators cited 
that from 13 to 18 hours were required for thesis degrees in business 
education. Twenty-six responses, or 26.0%, showed that from 7 to 12 
semester credits were required in business education.
None of the degree titles listed showed an established pattern 
of hours required in business education. However, the master of science, 
master of arts, and master of business education degrees showed a greater 
proportion of required business educttion credits than the other degree 
titles indicated. Table 16, page 64, gave the required business education 
distribution for each of the degrees listed as being offered.
TABLE 15
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING DEGREE TITLES AND THESIS/ 












Master of Arts 24 21 3 4 27 25 52
Master of Science 18 14 5 0 23 14 37
Master of Education 13 19 3 2 16 21 37
Master of Bus. Educ. 8 9 1 1 9 10 19
Master of Sci. in B.Ed. 4 4 2 0 6 4 10
Master of Arts in B.Ed. 5 3 1 1 6 4 10
Master of Bus. Admin. 4 4 0 0 4 4 8
Master of Sci. in Educ. 2 2 1 1 3 3 6
Master of Teaching Arts 1 1 0 2 1 3 4
Degrees mentioned only once 5 5 0 3 5 8 13
TOTAL 84 82 16 14 100 96 196
O'u>
The columns did not equal because some schools did not offer thesis and non-thesis plana for the same
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TABLE 16
IPONSES OF DEPARTMENT CHAIRMEN CONCERNING NUMBER 
SEMESTER CREDITS REQUIRED IN BUSINESS EDUCATION 
ON THESIS DEGREES IN BUSINESS EDUCATION
MASTER* S DEGREE PROGRAMS
Semester Hours in Business Education
Not
0-6 7-12 13-18 19-20 21-24 Varies Given Total
Master of Arts 5 10 4 27
Master of Science 23
Master of Education 16
Master of Business 
Education 0 0 0
Master of Science in 
Business Education
Master of Arts in 
Business Education
Master of Business 
Administration 0




TOTAL 12 26 33 12 100
Required Credits for Graduation on Business
Education Thesis Programs
A consistency in the semester hours required for graduation on 




merits mentioned with any degree of frequency were 24 and 32 semester hours
Specific degree titles had no bearing on the number of credits 
required for graduation in that all degrees mentioned more than once 
indicated some variation among institutions. The master of science 
degree showed the least variation among the most frequently mentioned
degrees as 19, or 82.6%, of the 23 responses indicated that 30 semester 
hours were required for graduation with a master of science degree.
A comparison of Tables 16 and 17, pages 64 and 66, revealed that 
business education students pursuing thesis degrees were usually required 
to elect from seven to eighteen semester credits in business education 
courses, and it was necessary for these individuals to complete a total 
of 30 semester credits to satisfy graduation requirements.
Required Business Education Credits on 
Business Education Non-thesis Programs
The non-thesis degree was a common characteristic of business
n master's degree programs in that these degrees accounted fo:
s under a variety of degree titles. The degree title* did no
identify whether programs included a thesis requirement because nearly 
all of the degrees listed were offered as both thesis and non-thesis 
degrees at various colleges and universities.
There was little similarity in the number of business education 
semester credits required among the 91 institutions surveyed in this study
Required business education credit hours ranged from almost no credit to 
more than 25 semester hours. However, approximately sixty per cent of the
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TABLE 17
RESPONSES OF DEPARTMENT CHAIRMEN CONCERNING NUMBER OF 
HOURS REQUIRED FOR GRADUATION ON THESIS DEGREES 
IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Degree Titles
Semester Hours Required for Graduation
Not
24 30 32 33+ Given Total
Master of Arts 4 16 4 1 2 27
Master of Science 2 19 2 0 0 23
Master of Education 2 11 2 1 0 16
Master of Business
Education 1 4 3 1 0 9
Master of Arts in
Business Education 1 5 0 0 0 6
Master of Science in
Business Education 3 2 0 0 1 6
Master of Business
Administration 0 3 1 0 0 4
Master of Science in
Education 0 2 1 0 0 3
Degrees mentioned
only once 0 4 1 1 0 6
TOTAL 13 66 14 4 3 100
degrees offered included from 7 to 18 hours of business education courses. 
Tables 16 and 18, pages 64 and 68, indicated little difference in the 
number of required business education hours for thesis and non-thesis 
degrees.
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No established pattern of required business education hours could 
be attributed to specific degree titles because all of the titles appear­
ing in Table 18 showed a variation in the number of semester hours required 
The master of arts and master of education degrees usually included from 
13 to 18 semester hours in business education courses, while the master 
of science degree most frequently incorporated from 7 to 18 credit hours 
of business education graduate study. Table 18, page 68, indicated the 
required number of business education hours for each non-thesis degree.
Required Credits for Graduation in Business
Education Non-thesis Programs
Nearly eighty-five per cent of the responses indicated that 
candidates pursuing non-thesis business education degrees were required 
to complete 30 to 32 semester hours for graduation. Fifteen other responses 
specified requirements of 34, 36, and 40 or more semester hours as neces­
sary for graduation with a master’s degree in business education.
There were no specific degree titles listed that showed a con­
sistency of hours required for graduate Every degree title designated
by more than one respondent showed some variation in the number of semes­
ter hours required for graduation.
A comparison of Tables 17 and 19, pages 66 and 69, indicated that 
there was little difference between thesis and non-thesis programs in 
terms of semester hours required for graduation.
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TABLE 18
RESPONSES OF DEPARTMENT CHAIRMEN CONCERNING NUMBER OF CREDITS
REQUIRED IN BUSINESS EDUCATION ON NON-THESIS DEGREES
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Semester Hours in Business Education
Degree Titles
Not
0-6 7-12 13-18 19-20 21-24 25+ Varies Given Total
Master of Arts 2 4 10 3 3 1 1 1 25
Master of Education 1 4 10 3 1 2 0 0 21
Master of Science 2 5 4 2 0 1 0 0 14
Master of Business 
Education 1 3 6 0 0 0 0 0 10
Master of Business 
Administration 2 1 0 0 0 0 0 1 4
Master of Science in 
Business Education 1 2 1 0 0 0 0 0 4
Master of Arts in 
Business Education 0 0 2 1 0 0 0 1 4
Master of Teaching 
Arts 0 2 1 0 0 0 0 0 3
Master of Science in 
Education 0 0 2 0 1 0 0 0 3
Degrees mentioned 
only once 1 1 3 0 1 0 2 00 8
TOTAL 10 22 39 6 4 3 96
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TABLE 19
RESPONSES OF DEPARTMENT CHAIRMEN CONCERNING NUMBER OF HOURS
REQUIRED FOR GRADUATION ON NON-THESIS DEGREES IN
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Semester Hours Required for Graduation
Degree Titles 30 32 33 34 36 38 40+ Total
Master of Arts 11 0 25
Master of Education 12 21
Master of Science 0 14
Master of Business 
Education 1 10
Master of Business 
Administration 0 4
Master of Science in 
Business Education 4
Master of Arts in 
Business Education 4
Master of Teaching 
Arts 0
Master of Science in 
Education 0
Degrees mentioned 
only once 1 8
TOTAL 43 38 1 8 1 96
Credit Hours Allocated to Theses in Business
Education Master's Programs
The thesis usually carried credit for graduation in business 
education master's degree programs. Only 5, or 6.4%, of the business 
educators indicating that theses were written in their departments stated 
that such research was not assigned credit toward graduation. Fifty-sevei 
or 73.2%, reported that credit hours were allowed for the completion of 
research studies.
Approximately forty-five per cent of the individuals indicated 
that a specific number of hours were assigned to all theses completed in 
their programs. The most frequent designation of credits, as reported by 
respondents, was 6 semester hours. However, the credit hours assigned 
ranged from 2 semester hours to as many as 10 semester credits.
Some department heads followed a policy of assigning variable 
credits to theses depending upon the scope of the research. There was 
no standardization of practice as the range of credits allowed by indi­
vidual departments varied from as little as 0 to 4 semester hours to as 
many as from 6 to 10 semester credits. Table 20, page 71, illustrated 
the number of credit hours assigned to business education theses.
Evaluation of Theses in Business Education
Master’s Programs
There was little uniformity of practice in evaluating completed 
theses in business education master's degree programs. Thirty-four, or 
43.6% of the 78 respondents that indicated a thesis was required in some 
of their programs, reported that a grade was assigned upon evaluation of
the completed research. Almost as many respondents, 26, or 33.3%,
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TABLE 20
RESPONSES OF 78 DEPARTMENT CHAIRMEN CONCERNING NUMBER
OF CREDIT HOURS ASSIGNED TO THESES IN BUSINESS 
EDUCATION MASTER*S DEGREE PROGRAMS
Credit Hours Assigned 
to Theses Frequency Per cent
6 semester hours 
4 semester hours 
3 semester hours 
2 semester hours 
10 semester hours
2-6 semester hours
1- 4 semester hours
2- 4 semester hours
3- 6 semester hours 
1-6 semester hours 
0-4 semester hours
0- 6 semester hours
1- 3 semester hours
4- 6 semester hours 
6-10 semester hours
3 or 6 semester hours





















specified that final grades were not assigned to theses when they were
evaluated by the advisory committee or the major advisor. Table 21, page
72, summarized the practices of using grades for evaluating theses.
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TABLE 21
RESPONSES OF 78 DEPARTMENT CHAIRMEN CONCERNING USE OF
GRADES IN EVALUATING THESES IN BUSINESS
EDUCATION MASTER*S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Grade assigned to completed theses 
for evaluation purposes 34 43.6
Grade not assigned to completed 
theses for evaluation purposes 26 33.3
No response 18 23.1
TOTAL 78 100.0
Prerequisite Courses Required Before Theses Were 
Written in Business Education Master*s Programs
The 78 department chairmen who commented that a thesis could be 
completed in their business education master*s degree programs were asked 
to indicate specifically required research or statistics courses necessary 
before the initiation of theses. A majority of 48, or 61.5%, reported 
the inclusion of such prerequisite courses in their programs. Twenty-one, 
or 26.9%, of the respondents specified that no required research or statis­
tics courses were necessary before the writing of theses. One individual 
explained that prerequisite courses were sometimes used, but he did not
specify the circumstances when prerequisite courses would be required.
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TABLE 22
RESPONSES OF 78 DEPARTMENT CHAIRMEN CONCERNING POLICIES OF
REQUIRING PREREQUISITE COURSES BEFORE THESES WERE WRITTEN
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Prerequisite courses required 
before thesis is written 48 61.5
Prerequisite courses not required 
before thesis is written 21 26.9
Prerequisite courses sometimes 
required before a thesis is 
written 1 1.3
No response 8 10.3
TOTAL 78 100.0
The most frequently designated thesis prerequisite was a research 
course. Seventeen department chairmen reported that thesis candidates 
were required to complete a research class. Most of the responses of 
these individuals did not indicate whether the research class was a 
general research course or one that was business education oriented.
There was a great deal of variety among the other courses, or combina­
tions of courses, required before theses could be written. Among the 
other courses mentioned were: statistics, seminars, writing courses, 




Types of Required Courses Frequency Per cent
TABLE 23
RESPONSES OF 49 DEPARTMENT CHAIRMEN CONCERNING TYPES OF
PREREQUISITE COURSES BEFORE THESES WERE WRITTEN
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Research course only 17 34.7
Statistics course and research course 5 10.2
Statistics course only 3 6.1
Seminar course only 3 6.1
Business research course and 
writing course 2 4.1
Graduate orientation course and a 
research course 1 2.0
Research course and a seminar course 1 2.0
Statistics course and a seminar course 1 2.0
Statistics course, tests and measure­
ments course, and technical report 
and writing course 1 2.0
Marketing course and economics 
course 1 2.0
Elementary research course and an 
advanced research course 1 2.0
Graduate orientation course only 1 2.0
Research techniques and research 
problems course 1 2.0
Graduate orientation course and 
research problems course 1 2.0
Graduate orientation course and 
seminar course 1 2.0
Research project, in form of paper 1 2.0
No response 8 18.4
TOTAL 49 100.0
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Requirements in Lieu of Theses in Business
Education Master's Programs
64 business educators who declared both th«
degrees
requirements in lieu of the A total of 89
respondents as necessary for completion
number of require
between
specific requirements that had
thesis.
Twenty-six, or 29.2%, of the business education administrators
noted that non-thesis students were required to elect additional course 
work. A research paper was required at 18, or 20.2%, of the institutions
offering non-thesis degreesj and a few schools reported two
three research papers were required on non-thesis degrees. Another 11, 
or 12.3%, of the department chairmen revealed that specific courses were 
required for non-thesis students. Other requirements listed by respondents 
were as follows: more rigid programs with more required courses, written 
comprehensive examinations, oral examinations, and the substitution of the 
hours required for theses for an equal number of credits of course work.
The following responses indicated typical statements of department heads:
1. The student must take additional hours and submit a non­
credit Drolect Dai>er.
2. The student must complete a research paper to show his 
ability to write such a report.
3. A professional paper is required of all candidates. This 
paper is a basis of an oral examination by a graduate commit 
tee which includes the malor advisor.
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4. He must take 6 additional quarter hours of electives in 
business administration or education.
5. They must take a course in research techniques.
6. Students under the non-thesis plan must pass a ccmprehensiv 
examination on business education plus a research paper.
7. Non-thesis students must complete 6 additional hours in 
education, economics, English, or psychology.
8. They must complete a statistics course, educational measure 
ments course, and 3 additional quarter hours.
TABLE 24
RESPONSES OF 64 DEPARTMENT CHAIRMEN CONCERNING REQUIREMENTS IN 
LIEU OF THESES IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Non-thesis Requirements^- Frequency Per cent
Additional credit hours 
Research paper
Substitution of thesis credits for 
course credits




More rigid program with more required 
courses '













The total of 89 responses will not equal the number of non-thesis programs 
because respondents indicated more than one requirement.
Factors Determining Election of Thesis Programs 
in Business Education Master’s Programs
Sixty-four of the colleges and universities in this study main­
tained a dual program of non-thesis and thesis programs. Department 
chairmen in these institutions were asked to indicate the factor or factors
determining whether responses
reported, or 5 more responses than the number of schools maintaining dual 
programs. The discrepancy was accountable to the fact that 5 department 
chairmen listed 2 separate conditions for writing a thesis, depending upon 
the degrees candidates were completing.
Most of the responses, 28, or 40.6%, verified that the decision
student One
condition was mentioned frequently as 21, or 30.4%, of the responses 
indicated that students deciding to write theses had to secure the consent 
of the major advisor. Other factors determining the inclusion of a thesis 
in the business education master’s degree program were mentioned with 
less frequency.
TABLE 25
RESPONSES OF 64 DEPARTMENT CHAIRMEN CONCERNING FACTORS DETERMINING 
WHETHER STUDENTS WILL PURSUE THESIS OR NON-THESIS DEGREES 
IN BUSINESS EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Thesis written at student’s option 
only
Thesis written at student’s option 







Classification of Response Frequency Per cent
Thesis written with consent of 
major advisor only
Thesis written with student*s 
option with consent of advisory 
committee
Thesis written with consent of 
advisory committee only
Thesis written at student*s option 
but grade point average must meet 
sqt standard and consent of major 
advisor is necessary
Thesis written at student*s option 
but grade point average must meet 
established standard
Thesis written at student*s option 
with consent of major advisor and 
graduate dean
Thesis written at student*s option 
with consent of major advisor, 
advisory committee, and graduate 
dean
Thesis written at student*s option 
and at request of major advisor
Thesis written at student*s option 
after successful completion of 













Utilization of Advisory Committees in Business
Education Master*s Programs
Advisory committees were usually appointed to guide and assist 
business education master's degree candidates with their programs. 
Fifty-nine, or 64.8%, of the respondents noted that such committees wer 
utilized to assist in the planning of programs and in evaluating candi­
dates' performances. Some schools did not use the committee system in
department chairmen, specified that
department
dents. Three of the respondents stated the appointment t i i h i iIttees
type of degree being pursued. They stated that a corn-
department
the






committee members were appointed. Six additional variations of committee 
size were noted and included the following: 4 member committees, at 
least 3 member committees, 3 or 4 member committees, 2 or 3 member com­
mittees, between 1 and 3 member committees, and 2 or 3 member committees. 
Table 26, page 80, verified the number of schools in which the committee
I
system of advisement was used.
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91 DEPARTMENT CHAIRMEN CONCERNING APPOINTMENT 
COMMITTEES FOR MASTER'S DEGREE CANDIDATES IN 
GRADUATE BUSINESS EDUCATION PROGRAMS
TABLE 26
Classification of Response Frequency Per cent
Advisory committees appointed 
to guide and assist candidates 59 64.8
Advisory committees not appointed; 
responsibility rests with one 
member of faculty 26 28.6
Advisory committees sometimes 
appointed depending upon the 
type of degree pursued 3 3.3
No response 3 3.3
TOTAL 91 100.0
Subject Matter Areas Represented on Advisory Committees
in Business Education Master's Programs
Respondents who indicated that advisory committees were appointed 
were asked to indicate the subject matter fields represented on the 
committees. Fifty-six of the 62 chairmen indicating the use of advisory 
committees specified the field representation of their committees. The
composition of committees varied and there was little consensus, although 
17 chairmen, or 27.4%, revealed that committees were composed of two 
business education faculty members and one member from the minor area.
Other common patterns were: one business education member, one 
member from the minor areas, and one member from outside the major and 
minor areas; three business education members only; one business education
81
member and one member from the minor area; and two business education 
members and one member from outside the major and minor areas.
TABLE 27
RESPONSES OF 62 DEPARTMENT CHAIRMEN CONCERNING SUBJECT 
MATTER AREAS REPRESENTED ON ADVISORY COMMITTEES 
IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Fields Represented on
Advisory Committees Frequency Per cent
Two business education members
and one member from minor areas 17 27.4
One business education member, 
one member from minor areas, and
one member from outside major and 
minor areas 7 11.3
Three business education members 
only 6 9.7
One business education member and 
one member from minor areas 6 9.7
Two business education members and 
one member from outside major and 
minor areas 6 9.7
One business education member and one 
member from outside major and minor
areas 2 3.2
Two business education members only 1 1.6
Four business education members only 1 1.6
Two business education members and 
two members from minor areas 1 1.6
One business education member and 
three members from minor areas
#
1 1.6
One business education member and 




Advisory Committees Frequency Per cent
One business education member and 
two members from outside major 
and minor areas 1 1.6
One business education member and 
four members from outside major 
and minor areas 1 1.6
Number of fields represented varies 5 8.1
No response 6 9.7
TOTAL 62 100.0
Appointment Policies for Advisory Committees 
in Business Education Master’s Programs
The individuals or administrative units appointing advisory or
thesis committees varied in many colleges and universities. Committees
were appointed by chairmen of business education departments, deans of 
graduate studies, and by chairmen of business education departments with 
the approval of directors or deans of graduate studies. These three 
appointment practices accounted for 59, or 86„8%, of the 68 appointment 
policies listed in Table 28. Ten other appointment practices were listed, 
and they ranged from student selection of the committee to a split selection 
with the chairman of the business education department, dean of the minor 
area, and the dean or director of graduate studies each responsible for 
selecting one committee member.
An inconsistency in the total schools using an advisory committee 
system was noted in Tables 27 and 28. The researcher assumed that the
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additional responses appearing in Table 28 were caused by 6 department
chairmen indicating the administrative unit or individual responsible
for selecting the major advisor under the single advisor system.
TABLE 28
RESPONSES OF 68 DEPARTMENT CHAIRMEN CONCERNING APPOINTMENT 
POLICIES FOR ADVISORY COMMITTEE MEMBERS IN BUSINESS
EDUCATION MASTER*S DEGREE PROGRAMS
Appointment Agency or
Official Frequency Per cent
Chairman of business education depart­
ment appoints committee with
approval of graduate dean 21 30.9
Dean or director of graduate school 
appoints committee 20 29.4
Chairman of business education depart­
ment appoints committee 18 26.5
Students select committee or advisor 2 2.9
Faculty of business education depart­
ment appoints committee with 
approval of graduate dean 1 1.5
Graduate Council appoints committee 1 1.5
Dean of college of education appoints 
committee upon recommendation of 
chairman of business education 
department 1 1.5
Dean of minor area, chairman of busi­
ness education department, and 
graduate dean each appoint one 
representative 1 1.5
#






Official Frequency Per cent
Student's advisor appoints
committee 1 1.5
Student's advisor appoints com­
mittee with approval of dean 
of college of education 1 1.5
TOTAL 68 100.0
Special Qualifications Necessary for Advisory 
Committee Members in Business Education
Master's Programs
Members of students' advisory or thesis committees were usually 
required to possess special qualifications beyond those of the regular 
undergraduate faculty. Fifty-nine, or 64.8%, of the respondents stated 
that specific qualifications were necessary. Only 13, or 14.3%, indicated 
that no special qualifications were necessary for committee membership. 
Nineteen, or 20.8%, of the respondents did not answer this question. Some 
of the respondents who indicated that their institutions used one advisor 
also answered this question by stating the qualifications necessary for 
the advisor. See Table 29, page 85, for the number of institutions
committee members
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> OF 91 DEPARTMENT CHAIRMEN CONCERNING SPECIAL 
IONS NECESSARY FOR ADVISORY COMMITTEE MEMBERS : 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
TABLE 29
C l a s s i f i c a t i o n  o f  R e s p o n s e Frequency Per cent
Special qualifications necessary 
for committee membership 59 64.8
Special qualifications not neces­
sary for committee membership 13 14.3
No response 19 20.8
TOTAL 91 100.0
Fifty-seven qualifications beyond those of the undergraduate 
faculty were defined as necessary by department chairmen. The most 
frequently occurring requirement was that individuals be members of the 
graduate committee or faculty. This requirement was indicated by 24, 
or 40.77,, of the 59 department chairmen specifying requirements. An 
earned doctorate was also a necessary qualification in many colleges 
and universities in that 15, or 25.47«, of the responding chairmen listed 
this qualification. Eleven other qualifications were listed as necessary 
for committee membership by other department heads. Table 30, page 86, 
listed the specific qualifications required for committee membership.
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•PONSES OF 59 DEPARTMENT CHAIRMEN CONCERNING 
ICIFIC QUALIFICATIONS NECESSARY FOR ADVISORY 
COMMITTEE MEMBERS IN BUSINESS EDUCATION
MASTER*S DEGREE PROGRAMS
TABLE 30
Minimum Qualifications Frequency Per cent
Member of graduate faculty 24 40.7
Earned doctor*s degree 15 25.4
Sixty hours of graduate credit 
earned 3 5.1
Earned doctor’s degree or near 
completion 3 5.1
Master’s degree 2 3.4
Earned doctorate or professor 2 3.4
Approved by graduate school 2 3.4
Teaching graduate courses 1 1.7
Associate professor 1 1.7
Doctor's degree and chairman of 
a department 1 1.7
Approved by graduate faculty 1 1.7
One or more members belonging to 
graduate faculty 1 1.7
Unusable responses 2 3.4
TOTAL 59 100.0
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Special Qualifications Necessary for Directors of Advisory 
Committees in Business Education Master's Programs
Directors of advisory or thesis committees were sometimes required 
to possess special qualifications beyond those of other committee members. 
This requirement was substantiated by 42, or 46.1%, of the department 
chairmen. However, a large number of department heads, 28, or 30.8%, 
specified that committee chairmen need not possess any special quali­
fications beyond those of other committee members. Twenty-one, or 23.1%, 
of the respondents did not answer this question.
TABLE 31
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING SPECIAL 
QUALIFICATIONS OF CHAIRMEN OF ADVISORY COMMITTEES IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e Frequency Per cent
Special qualifications beyond other 
committee members necessary 42 46.1
Special qualifications beyond other 
committee members not necessary 28 30.8
No response 21 23.1
TOTAL 91 100.0
The most frequent requirements for serving as chairmen on advisory 
or thesis committees were that directors be members of a graduate faculty 
or council, or that they possess an earned doctor's degree. Nine, or 23.1%, 
of the 39 chairmen answering this question commented that directors had to 
be members of the graduate faculty. Ten, or 25.6%, noted that chairmen 
had to hold an earned doctorate. Seventeen other qualifications, or com­
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binations of qualifications were listed by the respondents, ranging from 
the requirement that the director have a master*s degree to the require­
ment that the director be approved by the graduate council and have a 
doctor's degree with training and experience in research.
A comparison of Tables 30 and 32, pages 86 and 88, revealed 
very little difference between the qualifications needed to serve on the 
advisory committee and the qualifications necessary for service as a
advisory On the basis of these
findings, little distinction in terms of qualifications was made between 
the advisory committee chairman and the members of the committee. It 
is possible that some of the department chairmen misinterpreted this 
question, however, and that a number of schools made a more definite 
distinction.
TABLE 32
RESPONSES OF 39 DEPARTMENT CHAIRMEN CONCERNING SPECIFIC 
QUALIFICATIONS, BEYOND THOSE OF OTHER COMMITTEE MEM­
BERS, NECESSARY FOR THESIS OR ADVISORY CHAIRMEN 
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Minimum Necessary 
Qualifications Frequency Per cent
Earned doctor's degree 10 25.6
Graduate faculty or council 9 23.1
Member of business education 
department 2 5.1
0
Approved by graduate school to 
direct theses 2 5.1




Qualifications Frequency Per cent
Chairman of business education
department 1 2.6
Doctor's degree or professor 1 2.6
Advanced training in business
education 1 2.6
Qualified in areas of research 1 2.6
Master's degree 1 2.6
Specialty in research 1 2.6
Teaching graduate courses 1 2.6
Director of Curriculum 1 2.6
Doctor's degree and department
chairman 1 2.6
Full professor, doctor's degree,
and approved by graduate school 1 2.6
Doctor's degree or near completion 1 2.6
Usually selected by student preference 1 2.6
Doctor'8 degree, approved by graduate 
council, and special training and




A limited amount of transfer graduate credit was usually accepted 
in business education master's degree programs. Eighty-six, or 94.5%, of 
the schools in this study allowed transfer credits to apply toward the 
master's degree. A few schools, 3, or 3.37o, did not allow the trans­
fer of any credits to their business education master's degree programs.
Acceptance of Transfer Credits in Business
Education Master's Programs
TABLE 33
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING PRACTICES 
OF ACCEPTING GRADUATE TRANSFER CREDITS IN BUSINESS
EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Limited amount of transfer credits 
applicable on business education 
master's program 86 94.5
No transfer credits applicable on 




The number of semester hours transferable was not standardized
among the colleges and universities accepting graduate transfer credits. 
However, the majority of schools allowed the transfer of from 6 to 8 
semester hours. Forty-five, or 52.3%, of the institutions in this study 
applied 6 hours toward the master's degree; and 22, or 25.6%, of the 
colleges specified that 8 semester hours were transferable. The lack
91
of standardization in the acceptance of transfer credits was illustrated 
by the range of practices. One institution allowed the transfer of 4 
semester credits while other institutions allowed up to one-half 
of the master's degree to be composed of transfer credits. Four colleges 
and universities also stated that they would accept more than the amount 
specified if the credits transferred were from specific or affiliated 
colleges. Many of the respondents also qualified their answers by 
stating that no transfer credits were allowed without the express 
approval of the business education department or the major advisor.
TABLE 34
RESPONSES OF 86 DEPARTMENT CHAIRMEN CONCERNING NUMBER 
OF TRANSFER CREDITS ACCEPTED IN BUSINESS EDUCA­
TION MASTER'S DEGREE PROGRAMS
Semester Hours 
Transferable Frequency Per cent
6 semester credits 45 52.3
8 semester credits 22 25.6
10 semester credits 6 6.9
9 semester credits 4 4.6
12 semester credits 2 2.3
4 semester credits 1 1.2
15 semester credits 1 1.2
Up to one-half of program with 
approval of department 2 2.3
No response 3 3.5
TOTAL 86 100.0
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Extension graduate credits from other institutions were not 
commonly accepted as credit toward the master*s degree in business 
education. Forty-eight, or 52.7%, of the respondents stated that no 
transfer of extension credits was allowed to apply toward the master*s 
degree in business education at their institutions.
Six department chairmen stated extension transfer credits were 
sometimes accepted, although none of them stated the exact amount of 
transfer credits accepted. These participants indicated the following 
situations where transfer extension credits would be accepted for 
graduate credit:
Transfer Graduate Extension Credits Accepted
in Business Education Master*s Programs
1. We will accept some credits fr< 
state.
u n i v e r s i t i e s  w i t h i n  t h e
2. It depends on the individual case.
3. Some will be accepted if approved by the advisor.
4. We will accept such credits from West Virginia University.
5. We will accept them if they were acceptable toward the 
master*s degree at the institution from which they were 
transferred.
Thirty-four, or 37.4%, of the chairmen specified that a limited 
amount of graduate extension credits were acceptable on the master's 
degree. However, the majority of them stipulated that these hours were
maximum
that extension credits could not be transferred in addition to the credit
0
hours stipulated in Table 34, page 91.
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TABLE 35
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING 
ACCEPTANCE OF TRANSFER EXTENSION CREDITS IN
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Transfer extension credits not 
acceptable toward master's degree 48 52.7
Transfer extension credits accepted 
toward master's degree 34 37.4
Transfer extension credits some­
times accepted toward master's 
degree 6 6.6
No response 3 3.3
TOTAL 91 100.0
TABLE 36
RESPONSES OF 40 DEPARTMENT CHAIRMEN ACCEPTING TRANSFER EXTENSION 
COURSES CONCERNING NUMBER OF CREDITS ACCEPTED IN BUSI­
NESS EDUCATION MASTER'S DEGREE PROGRAMS
Maximum Semester Hours 























A majority of the participants reported that a limited amount 
of graduate credit was allowed for extension courses offered by their 
own institutions. Fifty-five, or 60.4%, asserted that this practice 
was followed in their schools. The amount of credit allowed for exten­
sion courses varied considerably. Two institutions allowed only 4
Graduate Extension Courses Accepted in Business
Education Master's Programs
s limit
the amount of extension credit applied to the master's degree. However, 
the majority of respondents reported that from 6 to 8 semester hours 
were acceptable on the master's degree in business education. Five 
individuals also listed restrictions that were slightly different from 
a maximum credit hour allowance. Typical restrictions were:
1. They are acceptable if considered "extended day" classes.
2. They will apply in special cases only.
3. Not more than 10 se 
credits allowed.
tester hours, including any transfer
Thirty-one respondents, or 34.17o, specified that no credit was 
allowed for extension courses. Most of these individuals indicated that 
no credit was granted for extension courses because no such courses were 
offered at their colleges. Five department heads did not answer this
question. number
allowing extension credits and the number of semester hours that were
accepted on master's degree programs.
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TABLE 37
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING ACCEPTANCE
OF EXTENSION CREDITS IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Extension credits acceptable 
toward master's degree 55 60.4
Extension credits not acceptable 
toward master's degree 31 34.1
No response 5 5.5
TOTAL 91 100.0
TABLE 38
RESPONSES OF 55 DEPARTMENT CHAIRMEN INDICATING ACCEPTANCE 
OF EXTENSION CREDITS CONCERNING MAXIMUM NUMBER OF 
EXTENSION CREDITS APPLICABLE IN BUSINESS 
EDUCATION MASTER'S DEGREE PROGRAMS
M axim um  S e m e s t e r  H o u rs  
















































O n e - h a l f  p r o g r a m  
No l i m i t
V a r i e s  w i t h  d e g r e e  
U n u s a b l e  co m m en t 










Acceptance of graduate correspondence course credits from other 
institutions was not a common practice in that 80, or 87.9%, department 
chairmen observed that such credits were not accepted on their business 
education master's degree programs. A small minority of 7, or 7.7%, of 
the department chairmen specified that a limited amount of graduate 
correspondence courses transferred and applied on their master's degree 
programs. Two respondents indicated a maximum of 4 semester hours would 
be allowed to apply on the master's degree, and individual respondents
Transfer Correspondence Credits Accepted in Business
Education Master's Programs
specified i ’ l l  H I  H . ' f  - Hsemester hours of 6, 8, 10, and 11. Another indi­
vidual stated transfer correspondence courses would apply on the master's 
degree if they were approved by the major advisor. Most of the respond­
ents indicating that transfer correspondence courses were accepted stated 
that they had to be included in the maximum transfer credits accepted and 
could not be accepted in addition to regular transfer credits. Table 39, 
page 97, summarized the practices of accepting transfer correspondence
courses.
C o r r e s p o n d e n c e  C o u r s e s  A c c e p t e d  i n  B u s i n e s s
E d u c a t i o n  M a s t e r ' s  P r o g r a m s
Correspondence course offerings were not commonly included in 
business education master's degree programs. Eighty-one, or 89.0%, of 
the department heads explained that correspondence courses did not apply 
on the master's program at their institutions. Nearly all of them 
explained that business education graduate courses were not offered 
through correspondence study at their institutions. Only 4 individuals
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TABLE 39
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING MAXIMUM
TRANSFER CORRESPONDENCE CREDITS ACCEPTED FOR DEGREES
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Transfer correspondence credits 
not acceptable toward master's 
degree 80 87.9
Transfer of limited correspondence 
credits acceptable toward master's 
degree 7 7.7
No response 4 4.4
TOTAL 91 100.0
or 4.4%, reported that such courses were offered by their institutions 
and would apply on the master's degree in business education. Two of 
them reported that 6 semester credits would be applied toward the master's 
degree, and other statements indicated 4 to 6 semester hours and 10 sem­
ester hours would be accepted. Table 40, page 98, showed the 
practices pertaining to the acceptance of correspondence credits on busi­
ness education master's degree programs.
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TABLE 40
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING CORRESPONDENCE
CREDITS ACCEPTED FOR MASTER’S DEGREE PROGRAMS
IN BUSINESS EDUCATION
Classification of Response Frequency Per cent
Correspondence courses not accepted 
on master's degree 81 89.0
Correspondence courses accepted 
on master's degree 4 4.4
No response 6 6.6
TOTAL 91 100.0
Policies of Allowing Graduate Credit for Undergraduate 
Courses in Business Education Master's Programs
Master's degree candidates were usually allowed to elect a 
limited number of undergraduate courses and to apply then on their 
master's degree programs. A majority of 62, or 68.1%, of the chairmen 
reported that undergraduate courses could be elected by their graduate 
students. Twenty-six, or 28.5%, of the respondents asserted under­
graduate courses could not be taken for graduate credit at their colleges 
Only 3 individuals, or 3.3%, did not answer this question.
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TABLE 41
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING PROVISIONS FOR
ELECTING UNDERGRADUATE COURSES FOR GRADUATE CREDIT IN
BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Undergraduate courses granted 
graduate credit and applied 
to master's degree 62 68.1
Undergraduate courses not granted 
credit and applied to master's 
degree 26 28.5
No response 3 3.3
TOTAL 91 100.0
The number of undergraduate course credits allowed on business 
education master's degree programs showed a marked lack of consistency 
in institutional practices. Respondents verified a range of 3 semester 
hours to total of 20 undergraduate semester hours acceptable as gradu­
ate credit. There was little consensus within the range of specified 
maximum credit hours. Eleven individuals, or 17.77», of the total 62 
respondents indicating the use of undergraduate courses stated that 6 
semester credits were acceptable toward their master's degree programs. 
Eight individuals, or 12.87», also stated that the number of undergraduate 
hours accepted toward the master's degree varied with the individual 




RESPONSES OF 62 DEPARTMENT CHAIRMEN CONCERNING SPECIFIC
NUMBER OF UNDERGRADUATE CREDITS APPLICABLE TO DEGREES
IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Maximum Semester Credits

















































Up to 3 courses 1 
Half of the program 2 
Varies with individual student 6 
Varies with degree title 1 






No response 12 19.4
TOTAL 62 100.0
Restrictions on Undergraduate Electives in 
Business Education Master's Programs
Restrictions were placed on the undergraduate courses that could 
be elected for graduate credit by business education master's degree 
candidates. No college or university allowed complete freedom of 
election for undergraduate courses completed as a part of the master's 
program. The most frequent restriction, as specified by 32, or 47.8%, 
of the department chairmen, indicated that only senior division courses
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could be elected. Twelve individuals, or 17.9%, stated that senior 
courses could be elected but that permission of the major advisor was
necessary before graduate Other institutions
listed selected senior division courses carrying graduate credit in th 
bulletins or other publications. A few institutions also placed no 
restriction on upper or lower division courses but indicated that per­
mission for graduate credit had to be obtained from certain college
school
chairman of the business education department.
Sixty-seven department chairmen specified the restrictions placed 
on the election of undergraduate courses in their programs; however, only 
62 respondents reported that master's candidates were allowed to elect 
undergraduate courses for graduate credit. It was possible that 5 
respondents misinterpreted question on provisions for electing under­
graduate courses on their programs, and that the number of institutions 
allowing graduate students to elect undergraduate courses would be even
greater.
TABLE 43
RESPONSES OF 67 DEPARTMENT CHAIRMEN CONCERNING RESTRICTIONS 
ON UNDERGRADUATE COURSES ELECTED FOR GRADUATE CREDIT 
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Undergraduate Course
Restrictions Frequency Per cent
Senior division courses only 32 47.8
Senior division courses with 
permission of major advisor 12 17.9
TABLE 43 (Continued)
Undergraduate Course 
Restrictions Frequency Per cent
Selected senior division courses 
designated as carrying graduate 
credit 8 11.9
Any undergraduate course with 
permission of graduate dean 3 4.5
Any undergraduate course with 
permission of major advisor 3 4.5
Senior division courses with 
permission of major advisor 
and graduate dean 3 4.5
Any undergraduate course desig­
nated as carrying graduate 
credit 2 3.0
Senior division courses with 
permission of graduate dean 1 1.5
Senior division courses outside 
college of education with 
permission of graduate dean 1 1.5
Any course designated as carrying 
graduate credit 1 1.5
Any course approved by major 
advisor and graduate dean 1 1.5
TOTAL 67 100.0
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Restrictions on Undergraduate Students Enrolling in 
Courses in Business Education Master*s Programs
A majority of 57, or 62.67o, of the department heads indicated 
that undergraduate students were not allowed to pursue graduate courses 
for undergraduate credit. There were 32, or 35.2%, of the respondents 
that reported undergraduates were allowed to enroll in graduate courses 
at their institutions, although most of them indicated that there were
restrictions to the number and types of courses elected. The procedures
and practices utilized in determining whether undergraduate students 
would be allowed to elect graduate courses were so varied that it was 
impossible to group them into categories. The most commonly mentioned 
practice, by only 7 respondents, allowed only seniors to enter graduate 
courses. Five other individuals reported that certain courses were
open to undergraduates, and two individuals mentioned that it was pos­
sible for undergraduates to take graduate courses to satisfy under­
graduate requirements in case of schedule conflicts. The following were 
selected practices as verified by respondents:
1. Double numbered courses are open to graduate and under­
graduate students.
This is seld 
students.
• i l l done and then only by the most capable
3. This is done only by special petition when required 
undergraduate course is not available during the last 
trimester of work.
It is done with the written recommendation of the depart­
ment chairman and the undergraduate dean.
The undergraduate 
head and approved 
of a "B" average.
w
must be recommended by the department 
by the dean; he must also have a mini l l l l l l t
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6. If the student is within three hours of graduation, he 
may elect three hours of graduate courses.
7. There are no restrictions on undergraduate students in 
electing graduate courses.
TABLE 44
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING POLICIES 
ALLOWING UNDERGRADUATE STUDENTS TO ELECT GRADUATE 
COURSES FOR UNDERGRADUATE CREDIT IN BUSINESS 
EDUCATION MASTER'S DEGREE PROGRAMS
OF
Classification of Response Frequency Per cent
Undergraduate students not 
allowed to enroll in graduate 
courses 57 62.6
Undergraduate students allowed 
to enroll in graduate courses 32 35.2
No response 2 2.2
TOTAL 91 100.0
T im e  L i m i t s  f o r  C o m p l e t i o n  o f  D e g r e e s  o n  
B u s i n e s s  E d u c a t i o n  M a s t e r ' s  P r o g r a m s
Most colleges and universities limited the number of years 
business education students could work for master's degrees without 
losing all or part of their credits. Eighty-three, or 91.2%, of the 
department chairmen specified that there was a definite limit on the 
number of years allowed for completion of the master's degree. Only
time limit
was established at their institutions. However, one of these respondents 
indicated that an advisory committee decided upon excessive lengths of
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than establishing a definite time limit. Three respondents,
or 3.37®, did not answer the question.
TABLE 45
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING TIME 
LIMITS FOR COMPLETION OF DEGREES IN BUSINESS 
EDUCATION MASTER*S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Limit on number of years for 
completing master*s degree







All department heads indicating a specific time limit on the 
number of years allowed for completion of the master*s degree in business 
education were asked to describe time limits at their institutions.
Their responses indicated a wide range of practices ranging from 4 to 
10 years. The most frequently occurring restrictions were 5, 6, or 7 
years. These practices accounted for 87.5% of the 80 responses pertaining 




RESPONSES OF 80 DEPARTMENT CHAIRMEN CONCERNING SPECIFIC 
NUMBER OF YEARS ALLOWED FOR COMPLETION OF DEGREES 
IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Established Time Limits Frequency Per cent
6 years 37 46.3
7 years 18 22.5
5 years 15 18.7
8 years 4 5.0
6 years or 7 summers 2 2.5
4 years 1 1.3
9 years 1 1.3
10 years 1 1.3
No more than 5 years between 
periods of study 1 1.3
TOTAL 80 100.0
Validation Provisions for Lapsed Credits in 
Business Education Master*s Programs
Provisions were usually made for the validation of course 
credits that exceeded the time lapse restrictions appearing in Table 46 
Fifty-five respondents, or 60.4%, stipulated that provisions were made 
to validate credits completed beyond a specified time limit. Other 
department chairmen, 27, or 29.7%, reported that no provisions were 
made for the validation of "old’' credits and that credits taken beyond 
the specified time limits did not count toward the master's degree.
Nine individuals did not respond to this question.
A variety of procedures were utilized for validating credits. 
The most frequent procedure required students to obtain approval of
college officials or administrative agencies. Students were usually
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required to petition graduate councils, graduate committees, graduate 
deans, or major advisors. In many cases, decisions were rendered on 
the basis of extenuating circumstances. Illness and involuntary milit. 
service were often considered valid reasons for an excessive length of 
time necessary for the completion of the degree.
Another very Important method of validating credits allowed 
students to complete examinations of the courses that were taken prior 
to the time limit. A satisfactory test score enabled students to incli
these credit hours on their master*s degrees. The following statements 
typified methods for evaluating "old" credits as mentioned by respondents:
1. Credits may be reinstated by re-examination of outdated 
courses if they are still offered.
2. Courses completed 7 years or more prior to the date of 
graduation are void, unless specifically approved by the 
graduate council.
3. A student may validate 6 semester hours if his committee 
and the graduate council approve.
4 The department involved makes the decisions as to whether 
such credits are acceptable.
5. He must take more work to the extent that the last 32 hours 
be completed within 6 years.
6. He receives half-credit for work completed more than 6 
years before graduation.
7. Credits are allowed for involuntary military service, an 
extension not to exceed five years.
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TABLE 47
IES OF 91 DEPARTMENT CHAIRMEN CONCERNING PROVIST 
VALIDATING LAPSED CREDITS IN BUSINESS EDUCATION
MASTER’ S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Provisions made for validating 
lapsed credit hours 55 60.4
Provisions not made for vali­
dating lapsed credit hours 27 29.7
No response 9 9.9
TOTAL 91 100.0
Qualifying Examinations in Business Education
Master’s Programs
Candidates gaining admittance to business education master’s 
degree programs were not usually required to pass qualifying tests, 
other than course examinations and the final oral or written examination. 
Seventy-two, or 79.1%, of the department chairmen specified that qualifying 
examinations were not administered. A minority of 16, or 17.6%, of the 
colleges and universities required a qualifying examination in order 
to determine whether candidates were capable of continuing the business 
education master’s degree program.
The descriptions of the types of tests administered by the 16 
institutions revealed the possibility of misinterpretation by some of the
0
d e p a r t m e n t  c h a i r m e n .  A f e w  o f  th e m  i n d i c a t e d  t h a t  t h e  G r a d u a t e  R e c o r d
E x a m i n a t i o n  o r  t h e  M i l l e r  A n a l o g i e s  T e s t s  w e r e  u s e d  t o  d e t e r m i n e  w h e t h e r
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candidates were qualified to continue working for degrees. The prevalence 
of using these tests for determining admission to graduate study indicated 
the possibility that these respondents misinterpreted the question.
The following were typical qualifying tests administered in 
business education departments:
1. A "candidacy1' test is administered after from 8 to 10 hours 
of satisfactory work and the completion of entrance examina­
tions.
2. An essay test is prepared by the department.
3. An oral admission to candidacy 
9 to 15 hours of course work.
examination is given after
administered by the candidate •H imittee.
5. The candidate is given the National Teachers Examination, 
Business Education Option.
TABLE 48
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE USE OF 
QUALIFYING EXAMINATIONS IN BUSINESS EDUCATION
MASTER*S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Qualifying examinations not 
used to determine capability 
of continuing program
Qualifying examinations used 








Teaching Experience Required for Graduation From 
Business Education Master*s Programs
Prior teaching experience in business education was not considered 
a prerequisite for graduation with a master*s degree in most colleges and 
universities. Most respondents, 72, or 79.1%, indicated their students 
did not have to gain teaching experience before they were awarded the 
master's degree. However, a few of these chairmen revealed that master's 
degree students were encouraged to gain teaching experience before gradu­
ation. Fifteen business educators indicated that prior teaching experience 
was a definite requirement before the master's degree could be awarded.
Two individuals also stated that teaching experience was required for 
graduation with specific degrees. One of these department chairmen 
stated that teaching experience was required on the master of education 
degree but not for the master of arts degree. The other respondent 
indicated that teaching experience was required for the master of science 
degree, but not for the other degrees offered at his institution. Table 
49, page 111, indicated the use of the teaching requirement in business 
education master's programs.
G ra d e  P o i n t  A v e r a g e s  N e c e s s a r y  f o r  C o n t i n u a n c e  i n
B u s i n e s s  E d u c a t i o n  M a s t e r ' s  P r o g r a m s
Business education graduate students were required to maintain 
a high scholastic standard while working toward the master's degree. 
Eighty-three, or 91.2%, of the department chairmen indicated that a 
minimum grade point average had to be maintained in. order to remain in 
the program. Only a few, 5, or 5.5%, chairmen specified that there was 
no specific grade point average necessary for continuance of study on the
Ill
TABLE 49
1SP0NSES OF 91 DEPARTMENT CHAIRMEN CONCERNING TEACHING 
EXPERIENCE REQUIREMENTS FOR GRADUATION FROM BUSINESS
EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Teaching experience not a require­
ment for graduation 72 79.1
Teaching experience a requirement 
for graduation 15 16.5
Teaching experience sometimes a 
requirement for graduation 2 2.2
No response 2 2.2
TOTAL 91 100.0
master’s degree. Two of these respondents indicated that some type of 
scholarship standard was required at their institutions, although not 
necessarily a minimum grade point average, when they stated that candidates 
could not have over 6 hours of "C” work.
TABLE 50
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING USE OF 
THE MINIMUM GRADE POINT AVERAGE SCHOLARSHIP STANDARD 
IN BUSINESS EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Minimum grade point average standard 
necessary to continue in program 83 91.2
Minimum grade point average standard 






programs used the same scholarship
74, or 89.2%, of the respondents specified a scholarship standard of "B. 
Six other institutions required a somewhat lower grade point average. 
These minimum requirements ranged from a "C" average to a "B-" standard.
TABLE 51
RESPONSES OF 83 DEPARTMENT CHAIRMEN USING GRADE POINT 
AVERAGES AS SELECTIVE CRITERIA IN BUSINESS EDUCA­
TION MASTER'S DEGREE PROGRAMS
Minimum Grade Point Average 






No response 3 3.6
TOTAL 83 100.0
The grade point averages were based on a 4-point system where A-4, B-3, C-2
Grade Point Averages Necessary for Graduation from
Business Education Master's Programs
A required minimum grade point standard was considered a necessity 
for graduation with a master's degree in business education by almost all 
of the respondents. There were no department chairmen that indicated 
such standards were not used at their institutions, although 2 respondents
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did not answer the question. Eighty-nine, or 97.8%, of 
heads specified that a specific grade point average was
the department
a necessity for
graduation at their colleges.
Eighty-two, or 92.1%, of the participants in this study report 
that a "B" average was a necessary requirement for graduation. Five 
other academic standards were listed by individual respondents. These 
requirements ranged from a "C" average to a nB+M average.
TABLE 52
RESPONSES OF 89 DEPARTMENT CHAIRMEN CONCERNING MINIMUM 
GRADE POINT AVERAGES NECESSARY FOR GRADUATION FROM 
BUSINESS EDUCATION MASTER1S DEGREE PROGRAMS
Minimum Grade Point Average 






3.00 with no more than 6 semester
hours of "C" work 1 1.1
No response 2 2.2
TOTAL 89 100.0
*The grade point averages were based on a 4-point system where A-4, B-3, 
and C-2.
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Minimum Residency Requirements in Business
Education Master1s Programs
Most business education master's degree programs were designed 
to provide in-service training for individuals engaged in full-time 
teaching. This was substantiated by 72, or 79.1%, of the respondents 
as they reported that residency requirements could be satisfied by 
attending simmer sessions only. This practice enabled classroom teachers 
to acquire their master's degrees by attending graduate school during
their m i ner vacations. Most of the respondents who indicated a com­
pletion of residency requirements by ■  Miller attendance indicated that
residency could also be fulfilled by attendance during the academic year.
Only 5, or 5.5%, of the responses indicated attendance was 
necessary for a full academic year in order to fulfill the residency 
requirements at their institutions, and 2 respondents reported residency 
requirements could be completed if candidates attended for one semester. 
Individual chairmen also noted the following minimum residency requirements: 
25 weeks of on-campus enrollment; 1 quarter; 2 trimesters; and 2 quarters, 
although they did not need to be consecutive.
Five individuals, or 5.5%, specified that no residency require­




RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING MINIMUM 
RESIDENCE REQUIREMENTS IN BUSINESS EDUCATION
MASTER*S DEGREE PROGRAMS
Minimum Residence Requirements Frequency Per cent
Summer session only 72 79.1
Full academic year 5.5
One semester 2.2
Summer session and semester 1.1
Twenty-five weeks of on-campus 
enrollment 1.1








Respondents indicated that graduate students were permitted to 
elect a limited number of undergraduate business education courses for 
graduate credit in the majority of colleges and universities. Fifty- 
five, or 60.4%, of the business education administrators noted that 
graduate students could enroll in undergraduate business education courses 
for graduate credit at their institutions. However, many department 
chairmen, 34, or 37.3%, reported that undergraduate business education 
courses could not be applied as graduate credit at their institutions.
Undergraduate Business Education Courses Allowed
in Business Education Master’s Programs
Two respondents did not answer the question.
TABLE 54
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING OFFERING 
UNDERGRADUATE BUSINESS EDUCATION COURSES AS A PART OF 
MASTER'S DEGREE PROGRAMS IN BUSINESS EDUCATION
Classification of Response Frequency Per cent
Undergraduate business education 
courses offered as part of 
master's degree program 55 60.4
Undergraduate business education 
courses not offered as part of 
master's degree program 34 37.3
No response 2 2.2
TOTAL 91 100.0
Most of the administrators who noted that master's degree candidates 
could elect undergraduate business education courses at their institutions
117
specified a limit on the credits that could be applied toward master's 
degrees. Sixteen, or 29.1%, of the 55 chairmen affirming the use of 
undergraduate business education courses on the master's degree program, 
stated that from 10 to 20 per cent of the master's degree credits could be 
composed of undergraduate business education courses. Forty-two of the 
responses, or 76.5%, specified a limit range of 5 to 50 per cent as the 
maximum undergraduate business education courses permitted on their 
master's degrees. Only 4, or 7.2%, of the department heads indicated that 
more than 50 per cent of the master's degree could be composed of under­
graduate business education courses.
TABLE 55
RESPONSES OF 55 DEPARTMENT CHAIRMEN CONCERNING PERCENTAGE OF 
UNDERGRADUATE COURSES AVAILABLE IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Per cent of Undergraduate 
B.E. Courses Permitted Frequency Per cent
Under 10 per cent 4 7.3
10-20 per cent 16 29.1
21-30 per cent 8 14.6
41-50 per cent 8 14.6
31-40 per cent 6 10.9
61-70 per cent 1 1.8




No limit 2 3.6
No response 8 14.5
TOTAL 55 100.0
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Provisions for Independent Study in Business
Education Master*s Programs
Administrators of business education master's degree programs were 
asked to indicate if provisions for independent study, other than the 
thesis, were included in their programs. A majority of 62 chairmen, or 
68.1%, reported that independent study offerings were provided in their 
master's degree programs. However, independent study offerings were not 
included in many programs in that 26, or 28.5%, of the department heads 
indicated that such provisions were not included in their programs.
TABLE 56
LESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING P 
MADE FOR INDEPENDENT STUDY (OTHER THAN THESIS)
NESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response
Provisions made for independent 
study in master's degree programs
Provisions not made for independent 








The 62 administrators, who specified the use of independent study 
offerings in their programs, mentioned a total of 67 provisions. The 5 
additional provisions were accountable to the fact that some institutions 
allowed for more than one independent study sequence. Although most of
respondents described the independent study provisions
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their institutions, the provisions were not categorized in tabular form.
The researcher found that descriptions were not sufficiently detailed to 
make accurate differentiations between the types of offerings provided in 
these colleges and universities. On the basis of the responses, several 
generalizations were made. Independent study was usually offered through 
independent readings courses, independent research courses, or independent 
problems courses. Most schools also restricted the number of credits that 
could be earned through independent study type courses; and, in many cases, 
students electing independent study courses had to secure the permission 
of their major advisor or advisory committees. The following descriptions
were indicative of some of the more common course offerings involving
independent study:
1. A student may arrange to do independent study by securing 
permission of his committee. This study can be a library 
investigation or other research.
A student may select an individual problem which his com­
mittee considers of particular value to the student in 
his teaching assignment.
3. The student may elect a special problems course and earn 
one to three quarter hours of credit.
4. If business education courses are not available, the student 
may enroll in an individual problems course.
5. Regular courses are offered on an individual conference basis, 
If there is a schedule conflict.
The student may enroll in a special problems course and 
reports back to campus a minimum of four times before the 
problem is completed.
7. Research, individual readings, and problems courses are pro­
vided on an independent study basis.
8. The student may take an independent readings course as an 
elective.
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9. The individual may conduct research dealing with his job.
10. Credit in a problems course which is mostly independent 
study is possible with the consent of the advisor.
S u b j e c t  M a t t e r  C o m p e te n c y  a n d  S k i l l  E x a m i n a t i o n s  
R e q u i r e d  i n  M e th o d s  C o u r s e s  o n  B u s i n e s s  
E d u c a t i o n  M a s t e r * s  P r o g r a m s
Master's degree candidates were generally not required to pass 
subject matter or skill examinations as part of their methods course 
requirements. The department chairmen were almost unanimous as 86, or 
94.5%, reported that no such requirements existed in their business 
education master's degree programs. A very small minority of department 
chairmen, 5, or 5.5%, specified that subject matter mastery and skill 
competency examinations were required for completion of methods courses. 
The following statements accompanied responses indicating the use of such 
tests in business education master’s degree programs:
1. A test is administered if the student's background seems 
inadequate.
2. A test is prepared by the department in the content of 
each subject.
3. Such tests are required for master of business administration 
candidates.
TABLE 57
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING SUBJECT MATTER 
COMPETENCY AND SKILL EXAMINATIONS REQUIRED IN METHODS 
COURSES IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Subject matter and skill examinations 
not required in methods courses 86 94.5
Subject matter and skill examinations 
required in methods courses 5 5.5
TOTAL 91 100.0
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Professional distributive education courses were not usually- 
offered through the business education department in most master's degree 
programs. Sixty-two department heads, or 68.2%, specified that the dis­
tributive education courses were offered under another administrative 
unit or were not included in the curriculums of their institutions.
Professional Distributive Education Courses Offered
in Business Education Master*s Programs
administrators • l i i i i i ented concerning the availability of
these courses at their colleges or universities.
Respondents noted that graduate distributive education courses 
were offered through the business education department at 29, or 31.7%, of 
the colleges and universities in this study.
TABLE 58
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING PRACTICES OF 
OFFERING PROFESSIONAL DISTRIBUTIVE EDUCATION COURSES IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Professional distributive education 
courses not offered through busi­
ness education department 62 68.2
Professional distributive education 
courses offered through business 
education department 29 31.7
TOTAL 91 100.0
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If professional distributive education courses were included in 
the curriculums of their institutions, department chairmen were asked to 
indicate if these offerings applied toward the major on business education 
master*s degrees. A total of 43, or 47.2%,, of the respondents did not 
answer the question, and the researcher assumed that professional dis­
tributive education course offerings were not offered at their colleges 
or universities.
Thirty, or 62.5%, of the 48 respondents indicating such offerings 
noted that distributive education courses were accepted as credit to 
be applied toward the business education master*s degree. Only one 
individual commented and he stated that distributive education was offered
Acceptance of Professional Distributive Education
Courses Toward the Major in Business
Education Master*s Programs
as a separate program, but business education students were permitted to 
take the courses. Eighteen respondents, or 37.5%, specified that although 
such courses were offered at their colleges, they could not be applied to 
a business education major on the master*s degree level. A comparison of 
Tables 58 and 59, pages 121 and 123, revealed that distributive education 
courses sponsored by the business education department were acceptable 
as credit toward the business education major; however, if these courses 
were offered under another administrative unit, they were generally not 
applicable on the business education master's degree.
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TABLE 59
RESPONSES OF 48 DEPARTMENT CHAIRMEN CONCERNING PRACTICES 
OF APPLYING DISTRIBUTIVE EDUCATION CREDITS ON MAJORS 
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e Frequency Per cent
Professional distributive education 
courses accepted toward major in 
business education 30 62.5
Professional distributive education 
courses not acceptable toward 
major in business education 18 37.5
TOTAL 48 100.0
Availability of Cooperative Work Experience Programs
in Business Education Master*s Programs
business
education master's degree candidates. The respondents indicated that 
71, or 78.0%, colleges and universities did not offer work experience 
programs in their business education master's degree programs. Twenty, 
or 22.0%, of the department chairmen noted that such programs were 
available to their business education master's degree students. However, 
a few of these respondents commented that their work experience programs 
were offered during summer sessions only or that their programs were 
rather inactive. There was little consistency in the type and organiza­
tion of work experiences offered in the 20 schools. The following des-
0
criptions typified seme of the more common descriptions of work experience
programs in business education:
O u r s t u d e n t s  m ay  t a k e  a  c o u r s e  c a l l e d  C o o p e r a t i v e  
E d u c a t i o n  f o r  g r a d u a t e  c r e d i t .  T h e y  a r e  e x p e c t e d  
a  m in im u m  o f  f o u r  h o u r s  p e r  w e e k .
S t u d e n t s  m ay  o b t a i n  c r e d i t  f o r  s u p e r v i s e d  s t o r e  o r  o f f i c e  
e x p e r i e n c e .  I n  p r a c t i c e ,  h o w e v e r ,  w e  r a r e l y  a p p r o v e  t h i s  
a r r a n g e m e n t .
We offer an internship program in the accounting or secre­
tarial field for 4 to 6 credits.
4. We offer a field study in business for 5 credit hours in 
which the student spends 10 weeks in full-time employment.
5. Two semester hours of credit may be offered for work experi­
ence in the sales or office occupations.
6. Such a program is offered infrequently during the summer.
We o f f e r  s u c h  a  p r o g r a m  b u t  n o  o n e  h a s  e v e r  t a k e n  i t .  I t  
i s  a n  e i g h t - w e e k s  su m m er s e s s i o n  p r o g r a m .
8 We o f f e r  a  su m m er p r o g r a m  o f  w o rk  f o r  s i x  w e e k s .  I t  i s  
o p e n  o n l y  t o  s p e c i a l  s t u d e n t s .
A program of supervised teaching is offered to graduate 
students.
TABLE 60
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING PRACTICES 
OF OFFERING WORK EXPERIENCE PROGRAMS IN BUSINESS EDUCA­
TION MASTER'S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e F r e q u e n c y  P e r  c e n t
C o o p e r a t i v e  w o rk  e x p e r i e n c e  
p r o g r a m s  n o t  o f f e r e d  o n  
m a s t e r ' s  d e g r e e  p r o g r a m s
C o o p e r a t i v e  w o r k  e x p e r i e n c e  
p r o g r a m s  o f f e r e d  o n  m a s t e r ' s  





Business Administration Courses in Business
Education Master’s Programs
Business administration courses such as accounting, business 
law, management, and marketing were generally included in business educa­
tion master's degree programs and could be applied toward the major in 
business education. This practice was verified by 81, or 89.0%, of the 
department heads. Only 8, or 8.8%, of the administrators specified that 
their business education degree offerings consisted entirely of profes­
sional business education courses, with no opportunity for election of 
business administration offerings in the major area. Several of these 
individuals, however, indicated students were allowed to elect a minor 
in the areas of business administration.
TABLE 61
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING INCLUSION 
OF BUSINESS ADMINISTRATION COURSES ON THE MAJOR IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Business administration courses 
included in business education 
major 81 89.0
Business administration courses 
not included in business educa­
tion major 8 8.8





The respondents who indicated the inclusion of business administra­
tion courses in their programs were also asked to indicate the percentage 
of business administration offerings in their master's degree programs. 
Their responses revealed a difference in philosophy as the replies ranged 
from as little as 5 per cent to no restrictions on the number of business 
administration courses that could be included on the business education 
master's program. However, most of the respondents, 39, or 48.1%, indi­
cated that their programs consisted of 21 to 50 per cent of business 
administration offerings. Nine individuals listed no specific percentage 
but indicated that at least some business administration courses were 
offered at their colleges or universities. These were listed as '‘unusable" 
in Table 62, page 127.
R e q u i r e d  B u s i n e s s  A d m i n i s t r a t i o n  C o u r s e s  i n  
B u s i n e s s  E d u c a t i o n  M a s t e r ' s  P r o g r a m s
B u s i n e s s  e d u c a t i o n  a d m i n i s t r a t o r s  w e r e  a s k e d  t o  i n d i c a t e  i f
specific business administration courses were required of all students 
working for the master's degree in business education. Seventy-two, or 
almost eighty per cent, of the chairmen asserted that there were no 
specific business administration courses required for all business educa­
tion master's degree candidates. The responses of these individuals indi­
cated that business administration courses were selected according to the 
student's prior background and future needs; or students were required to 
elect a specific number of courses from a prescribed listing of courses.
Only 19 respondents, or 20.9%, reported that specific business 
administration courses were required for all business education students.
A total of 26 required business administration courses were listed by the
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TABLE 62
RESPONSES OF 81 DEPARTMENT CHAIRMEN CONCERNING EMPHASIS 
ON BUSINESS ADMINISTRATION COURSES IN BUSINESS 
EDUCATION MASTER’S DEGREE PROGRAMS
Percentage of Business 
Administration Courses Frequency Per cent
41-50 per cent 16 19.7
21-30 per cent 11 13.6
31-40 per cent 8 9.9
51-60 per cent 6 7.4
71-80 per cent 5 6.2
10-20 per cent 4 4.9
61-70 per cent 4 4.9
81-90 per cent 2 2.5
Under 10 per cent 1 1.2
33-50 per cent 1 1.2
20-40 per cent 1 1.2
50-66 per cent 1 1.2
20-60 per cent 1 1.2
No limit 2 2.5
Unusable comments 9 11.1
No comment 9 11.1
TOTAL 81 100.0
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19 individuals. There was, however, little consistency in the types of 
courses required as 13 different courses were listed by the respondents. 
One or more of the following courses were indicated as required for all 
business education students: economic problems, principles of management,
marketing, business finance, business law, money and banking, accounting,
s t a t i s t i c s ,  p e r s o n n e l  m a n a g e m e n t ,  i n t r o d u c t i o n  t o  b u s i n e s s ,  s e m i n a r  i n  
b u s i n e s s ,  b u s i n e s s  r e p o r t s  a n d  l e t t e r  w r i t i n g , a n d  b u s i n e s s  h i s t o r y .
TABLE 63
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING REQUIRED 
BUSINESS ADMINISTRATION SUBJECT MATTER COURSES IN 
BUSINESS EDUCATION MASTER1S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e F r e q u e n c y  P e r  c e n t
Specific business administration 
courses not required for busi­
ness education students 72 79.1
Specific business administration 
courses required for business 
education students 19 20.9
TOTAL 91 100.0
N u m b er o f  P r o f e s s i o n a l  B u s i n e s s  E d u c a t i o n  C o u r s e s  
O f f e r e d  I n  B u s i n e s s  E d u c a t i o n  M a s t e r * s  P r o g r a m s
T h e  n u m b e r  o f  p r o f e s s i o n a l  b u s i n e s s  e d u c a t i o n  c o u r s e  o f f e r i n g s
a v a i l a b l e  t o  b u s i n e s s  e d u c a t i o n  m a s t e r * s  d e g r e e  c a n d i d a t e s  v a r i e d  c o n ­
s i d e r a b l y  am o n g  t h e  i n s t i t u t i o n s  i n  t h i s  s t u d y .  T h r e e  s c h o o l s  s p e c i f i e d
that only one course In professional business education was offered, and 
two schools indicated that 19 professional business education courses
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were available. Six courses were offered by 11 schools, or 12.1%; and 
5, 7, and 9 professional business education offerings were each mentioned 
by 10 administrators. However, there was no consensus as to the number 
of professional business education courses offered as most of the responses 
constituted a wide range of individual subjects.
TABLE 64
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING NUMBER 
PROFESSIONAL BUSINESS EDUCATION COURSES OFFERED IN 
BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
N u m b er o f  C o u r s e s  O f f e r e d F r e q u e n c y  P e r  c e n t
6 courses 11 12.1
7 courses 10 11.0
9 courses 10 11.0
5 courses 10 11.0
2 courses 6 6.6
8 courses 6 6.6
10 courses 6 6.6
11 courses 5 5.5
12 courses 5 5.5
14 courses 5 5.5
4 courses 4 4.4
13 courses 4 4.4
1 course 3 3.3
16 courses 2 2.2
19 courses 2 2.2
3 courses 1 1.1
17 courses 1 1.1
TOTAL 91 100.0
T y p e s  o f  P r o f e s s i o n a l  B u s i n e s s  E d u c a t i o n  C o u r s e s  
O f f e r e d  i n  B u s i n e s s  E d u c a t i o n  M a s t e r * s  P r o g r a m s
A d m i n i s t r a t o r s  o f  g r a d u a t e  b u s i n e s s  e d u c a t i o n  p r o g r a m s  w e r e  a l s o
education
master*s degree programs. The respondents listed a total of 45 different
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offerings in business and distributive education. Most of the offerings 
related to methods in specific subject matter areas, principles, seminars, 
tests and measurements, research, and curriculum.
Nine individuals specified that workshops were offered at their 
colleges or universities. These workshops included various subject mat­
ter areas, although they were grouped into one category in Table 65, page 
131. The following subjects were listed as being offered through workshops: 
typewriting, shorthand and secretarial practice, bookkeeping, economic 
education, family finance education, and business and distributive education,
Seminars and advanced research courses also dealt with specific 
bodies of subject matter at some of the institutions. Respondents indica­
ted the subject matter of these courses consisted of typewriting .and 
shorthand methods, thesis writing, business education problems, psychology, 
or economic education.
The following courses were offered by more than 50 per cent of the 
institutions participating in this study:
1. Principles or problems courses in business education, or 
general courses dealing with the philosophy and over-all 
trends in business education.
2. Methods courses in the teaching of social business subjects.
3. Seminar courses emphasizing various aspects of business educa­
tion.
4. Methods courses in the teaching of bookkeeping.
5. Methods courses in the teaching of shorthand and transcription.
offerings by more than 30
per cent but less than 50 per cent of the colleges and universities.
1. teaching
2. Curriculum courses involving curriculum design, study 
formulation on all levels of business education.
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3. Supervision of business education courses.
4. Advanced research courses emphasizing group and individual 
research projects.
5. Methods courses in the teaching of secretarial subjects or 
combined teaching methods courses in typewriting, shorthand, 
and office practice.
6. Tests and measurements courses in business education.
7. Methods of teaching secretarial, clerical, and office 
practice courses or methods of teaching "practice" courses.
TABLE 65
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING TYPES OF 
PROFESSIONAL BUSINESS EDUCATION COURSES IN BUSINESS
EDUCATION MASTER’ S DEGREE PROGRAMS
Course Offerings Frequency Per cent
Principles or problems courses in 
business education 76 83.5
Improvement of instruction in social 
business subjects (methods course) 57 62.6
Seminars in business education 57 62.6
Improvement of instruction in bookkeeping 
courses (methods course) 51 56.0
Improvement of instruction in shorthand 
and transcription (methods course) 48 52.7
Improvement of instruction in type­
writing courses (methods course) 43 47.2
Curriculum study in business educa­
tion courses 41 45.1
Supervision of business education 
courses 38 41.8
Advanced research courses in busi­
ness education 38 41.8
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TABLE 65 (Continued)
C o u r s e  O f f e r i n g s  F r e q u e n c y  P e r  c e n t
I m p r o v e m e n t  o f  i n s t r u c t i o n  i n  s e c r e ­
t a r i a l  s u b j e c t s  c o u r s e s  ( m e th o d s
course) 35 38.5
Tests and measurements courses in 
business education 29 31.9
Improvement of instruction in clerical, 
secretarial, and office practice 
courses (methods course) 28 30.8
Improvement of instruction in business 
education (combined methods course 
concerned with all areas of business 
education) 16 17.6
Introduction to graduate study or 
introductory research course 16 17.6
Field study in business education or 
work experience courses 15 16.5
Improvement of instruction in bookkeeping 
and social business (methods course) 15 16.5
Improvement of instruction in office 
machines (methods course) 14 15.4
Workshops in business education and/or 
distributive education 9 9.9
Organization and administration of 
distributive education 7 7.7
Business education in the post­
secondary schools 6 6.6
Coordination techniques in dis­
tributive education 6 6.6
Audio-visual aids in business education
0
5 5.5
Business education guidance 5 5.5
Methods and materials in distributive 
education 5 5.5
TABLE 65 (Continued)
Course Offerings Frequency Per cent
Readings in business education
Improvement of instruction in distribu­
tive education (methods course)
Foundations of business education
Observation of business education or 
demonstration classes
Instructional methods in business and 
industry
Independent Study in Business and 
Distributive Education
Theory of Learning in Business and 
Distributive Education
Psychology of Skill Building
Economic and Consumer Education
Materials and Methods in Economic and 
Consumer Education
Cooperative Education Methods
Cooperative Education Work Experience 
Programs
Principles and Philosophies of Vocational 
Education
Accounting for Teachers 
Office Management 
Office Procedures
Adult Programs in Business Education






















Course Offerings Frequency Per cent
Training Store and Office Super­
visors 1 1.1
Business and Distributive Education
for Adults 1 1.1
Methods course including all areas of 
business education except shorthand
and bookkeeping 1 1.1
Administrators were asked to indicate the maximum number of creditI I I  i n i
hours assigned to the professional business education courses that were 
offered in their programs. However, the majority of chairmen merely 
checked that certain courses were offered and did not indicate the maxi­
mum semester hours assigned. The lack of response to this part of the 
questionnaire caused the researcher to indicate the credit hour distribu­
tion of only the 12 most commonly offered courses in Table 65, page 131. 
The researcher believed that no pattern or consensus of practice could be 
obtained by including credit hour distributions of less frequently offered
courses.
Most of the business education departments granted 3 semester 
credits in each of the 12 most commonly offered titles. It was possible, 
however, that more than one course was offered under these course titles 
and that, in some instances, single courses did not carry 3 semester 
hours of credit. Two semester hours of credit was also a frequently
designated standard for these 12 most frequently offered courses.
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There were a few responses that indicated that 4 or more credits were 
assigned to courses. In most cases, the respondents indicated that more 
than one course was available in a subject matter area, and master’s degree 
candidates had to complete two or more courses to obtain the full amount 
of credit that was indicated as being offered. Table 67, pages 136 and 137, 
specified the amount of credits assigned to the 12 most frequently offered 
professional business education courses.
R e q u i r e d  P r o f e s s i o n a l  B u s i n e s s  E d u c a t i o n  C o u r s e s  
i n  B u s i n e s s  E d u c a t i o n  M a s t e r ’ s  P r o g r a m s
T h e r e  w a s  l i t t l e  c o n s i s t e n c y  i n  p r a c t i c e s  o f  r e q u i r i n g  p r o f e s ­
s i o n a l  b u s i n e s s  e d u c a t i o n  c o u r s e s  f o r  a l l  b u s i n e s s  e d u c a t i o n  m a s t e r ’ s  
d e g r e e  c a n d i d a t e s .  Some s c h o o l s  d i d  n o t  r e q u i r e  p r o f e s s i o n a l  b u s i n e s s
education courses and allowed complete freedom of election. However,•ill
one institution provided little opportunity for electives as 9 courses 
were indicated as required for all business education master's degree 
candidates. Most of the schools required 1, 2, 3, 4, or no professional
business education courses for all their candidates.
TABLE 66
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE NUMBER 
OF REQUIRED PROFESSIONAL BUSINESS EDUCATION COURSES IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Number of Required Courses Frequency Per cent
1 course required 20 22.0
3 courses required 16 17.6
2 courses required 15 16.5
4 courses required 12 13.2
5 courses required 9 9.9
7 courses required 2 2.2
9 courses required 1 1.1
No courses required 16 17.6
TOTAL 91 100.0
RESPONSES OF DEPARTMENT CHAIRMEN CONCERNING MAXIMUM CREDITS OFFERED 
FOR PROFESSIONAL BUSINESS EDUCATION COURSES IN BUSINESS EDUCATION
MASTER1 S DEGREE PROGRAMS
TABLE 67
Course Offerings
Principles or problems in business 
education courses
Social business methods courses
Bookkeeping methods courses
Seminars in business education




Supervision of business education 
courses
Advanced business education
Semester Credits Allowed for Business Education Courses
1 Credit 2 Credits 3 Credits 4+ Credits Total
fl % f % f % f %
0 0.0 16 38.1 26 61.9 0 0.0 42
3 8.3 14 38.9 :18 50.0 1 2.7 36
3 917 12 38.7 16 51.6 0 0.0 31
2 6.4 9 29.0 13 41.9 7 22.6 31
2 6.9 14 48.2 13 44.9 0 0.0 29
1 3.6 8 28.5 18 64.2 1 3.6 28
2 7.7 11 42.3 13 50.0 0 0.0 26
0 0.0 11 44.0 14 56.0 0 0.0 25
0 0.0 7 33.3 10 47.6 4 19.0 21
TABLE 67 (Continued)
"Rtt erf r too  o
1 Credit 2 Credits 3 Credits 4+ Credits Total
Course Offerings f % f % f % f %
Tests and measurements in business 
education 2 9.5 7 33.3 12 57.1 0 0.0 21
Methods of teaching secretarial 
subjects 1 5.8 5 29.4 11 64.7 0 0.0 17
Methods of teaching clerical,
secretarial, and office practice 
courses 1 5.8 8 47.1 8 47.1 0 0.0 17
G
'f, denotes frequency and % indicates per cent
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The responses from institutions requiring professional courses 
of all master's degree students majoring in business education revealed 
no consensus in the types of courses required for all students. Only 
6 courses were mentioned as required of all business education master's 
degree students by 10 or more respondents. Principles of business educa­
tion courses were the most frequently required as 38, or 50.77«, of the 
75 department chairmen affirmed this requirement at their institutions. 
Curriculum courses, seminars, introduction to research courses, advanced 
research courses, and a choice of required methods courses were the most 
frequently required courses in the 91 institutions in this study.
TABLE 68
RESPONSES OF 75 DEPARTMENT CHAIRMEN CONCERNING TYPES OF 
REQUIRED PROFESSIONAL BUSINESS EDUCATION COURSES IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Types of Courses Frequency Per cent
Principles or problems in 
business education courses 38 50.7
Seminar courses in business 
education 25 33.3
Advanced research courses in 
business education 18 24.0
Choice of methods courses froi 
prescribed or required list 
of methods courses 15 20.0
Curriculum courses in business 
education 14 18.6
Introduction to research in busi 
ness education courses 12 16.0
Bookkeeping methods courses 8 10.6
TABLE 68 (Continued)
Types of Courses Frequency Per cent
Tests and measurements courses in
business education 8 10.6
Methods of teaching secretarial 
subjects courses 7 9.3
Supervision of business education 
courses 7 9.3
Shorthand methods courses 5 6.6
Typewriting methods courses 4 5.3
Social business methods courses 4 5.3
Business education methods courses 
or methods of all aspects of busi­
ness education 4 5.3
Choice of required business educa­
tion foundations courses 4 5.3
Bookkeeping and social business 
methods courses 3 4.0
Foundations of business education 3 4.0
Methods of teaching secretarial, 
clerical, and office practice 
courses 2 2.6
Field work in business education 2 2.6
Choice of research activities or 
advanced studies 2 2.6
Courses not specified 19 25.3
Courses mentioned only once 9 12.0
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Minor fields of study were not usually required on thesis pro­
grams for master*s degrees in business education. Fifty-eight, or more 
than 60 per cent, of the department chairmen indicated that no minor field 
of study was necessary for the :completion of business education master’s 
degrees. Twenty-eight, or approximately one-third, of the colleges and 
universities required that business education master’s degree candidates 
complete a minor field of study. Five respondents did not answer the




RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING MINOR 
FIELD REQUIREMENTS ON THESIS DEGREES IN BUSINESS
EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Minor field of study not required 
on business education thesis 
programs
Minor field of study required on 






Department heads were also asked to indicate the hours required for 
the minor field of study on each of their thesis degree programs. A total
of 7 different degree titles were reported as incorporating a minor field
requirement.
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Thirteen respondents indicated that a minor was required on the 
master of science thesis degree. There was considerable variation in t 
number of semester credits required for minor fields of study among the
colleges and universities. The following required hours were designated 
by the respondents: 6 semester credits by 4 administrators; 9, 10, or 12 
semester credits were each specified by 2 administrators; and individual 
respondents indicated a range of 6 to 14 semester hours and 12 to 24 semes­
ter credits. One department chairman did not specify the number of credit 
hours required for the minor on the master of science thesis degree.
Nine individuals specified that minors were necessary for master 
of arts thesis degrees. Three administrators specified 6 semester credits 
as necessary for completion of minor fields; and 10 and 12 semester hours 
were each listed by 2 individuals. One chairman specified 9 semester 
credits, and another individual did not indicate the number of semester 
credits required for the master of arts thesis degree.
Master of education thesis degrees included the minor requirement 
in 6 colleges and universities. Two of the programs required that a total 
of 12 semester credits be completed in the minor field; and individual 
colleges specified 10, 6 to 8, 6 to 9, and 9 to 12 semester credits as 
necessary for completion of the minor field requirement on master of edu­
cation thesis degrees.
A minor was required at only one institution that offered the 
master of business education thesis degree. A minor field requirement of
0
14 to 18 semester credits was necessary at this institution. Three 
colleges or universities specified that a minor was required on master of 
business administration thesis degrees. Individual respondents asserted
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required
minor for master of business administration T h e  m a s t e r
t h e s i s  d e g r e e  w a s  r e p o r t e d  a s  i n c l u d i n g  a  m i n o r
ment by only one administrator. Fourteen semester credits were necessary
completion of the minor One other indi­
vidual stated that 12 semester credits were required in a minor field of 
study, but he did not specify the degree title.
Minor Requirements on Non-Thesis Degrees in 
Business Education Master*s Programs
Non-thesis programs in business education did not generally include 
a minor field requirement. Fifty-six, or 61.5%, of the department chair­
men specified that no minor field requirements were included in their non­
thesis master's degree programs. Twenty-four, or approximately 25 per 
cent, of the administrators of graduate business education programs asserted 
that a minor was required for non-thesis degrees at their colleges or
universities.
TABLE 70
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING MINOR 
FIELD REQUIREMENTS ON NON-THESIS DEGREES IN BUSI­
NESS EDUCATION MASTER'S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e F r e q u e n c y P e r  c e n t
M in o r  f i e l d  o f  s t u d y  n o t  r e q u i r e d  o n  
b u s i n e s s  e d u c a t i o n  n o n - t h e s i s  p r o g r a m s
H inor field of study required on busi­







Eight degree titles were noted by respondents as including minor 
field requirements. The degree titles and the number of hours required 
for completion of minor requirements showed approximately the same
pattern of response as for the thesis degrees.
included
requirement at eight colleges. Four respondents reported that 12 semester 
credits were required for completion of the minor; and individual chairmen 
noted minor requirements of 6, 9, 10, and 10 to 12 semester hours on 
master of science non-thesis degrees.
Seven schools specified a minor requirement for master of arts 
non-thesis degrees. Two respondents asserted a requirement of 10 semester 
credits, and 2 department heads also mentioned that 12 semester hours were
necessary Individual business
education administrators indicated 9, 8 to 16, and 10 to 12 semester 
credits as required for completion of minor requirements on the master 
of arts non-thesis degree.
Nine institutions stipulated minor requirements on master of 
education non-thesis degrees. Two department chairmen specified that 12 
ter credits were required in a minor area; and individual respondents
►tUd
semester hours.
The master of business administration non-thesis degree included 
a minor requirement at 3 colleges or universities. Two respondents reported
administrator
that from 6 to 8 semester credits were required for master of business 
administration non-thesis degrees.
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Two Institutions reported that master of business education non­
thesis degrees included minor requirements. Eight semester hours and 14 
to 18 semester credits were indicated as requirements for completion of 
minors at these schools.
The master of teaching arts non-thesis degree included a minor 
requirement at two institutions. These institutions required 14 and fro] 
6 to 16 semester credits for satisfaction of the minor requirement. One
administrator reported that the master of teaching at
his college specified a minor requirement from 4 to 6 semester credits; 
and another individual reported that 12 semester credits were required fo: 
the minor, but he did not indicate under which degree title the minor was 
required.
Related Fields Minors in Business 
Education Master*s Programs
Business education master's degree candidates were generally- 
allowed to cross subject matter lines and elect courses related to busi­
ness education instead of pursuing a minor in one subject matter area.
It was evident from Tables 69 and 70, pages 140 and 142, that most of the
• ill inistrators
fields as a minor field of study. A majority of 53, or 58.2%, of the 
department chairmen indicated that their students were allowed to take 
related courses in more than one field. Other administrators, 29, or 
31.9%, indicated that this practice was not allowed in their business
0
education master's degree programs. The researcher assumed that the 
majority of the individuals specifying that no minor was required in T;
number
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subject matter areas, and that the department heads that specified the 
minor requirement generally did not allow the practice of selecting
related fields courses.
TABLE 71
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING POLICIES OF 
OFFERING RELATED FIELDS OR COMPOSITE MINORS IN BUSINESS
EDUCATION MASTER*S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Related fields offerings acceptable 
on master's degree programs 53 58.2
Related fields offerings not accept­
able on master's degree programs 29 31.9
No response 9 9.9
TOTAL 91 100.0
Policies for Selecting Courses in Minor Fields 
in Business Education Master*s Programs
Department chairmen were asked to indicate how courses in the 
minor field of study were selected by business education master*s degree 
candidates. Only 38 department chairmen specified the minor field elect! 
procedures at their institutions; however, the low percentage of response 
was probably due to the fact that many of the schools did not require a 
minor on master's degrees in business education.
The largest group of respondents, 11, or.28.9%, reported that the 
student's advisory committee selected courses in the minor field of study
Their decisions were usually based on the candidate's previous background
and future aspirations. Other administrators, 8, or 21.0%, indicated
that the department C4II ents
minor. Complete •  ill in selection of minor field
graduate courses was allowed in 7, or 18.4%, of the colleges and univer­
sities. Other methods of determining the minor field course of study 
involved the selection or approval of courses by the major advisor, 
approval of advisors in both the major and minor areas, and advisement by 
the chairman of the business education department.
TABLE 72
RESPONSES OF 38 DEPARTMENT CHAIRMEN CONCERNING POLICIES FOR 
SELECTION OF COURSES IN THE MINOR FIELD IN BUSINESS
EDUCATION MASTER’S DEGREE PROGRAMS
Policies for Electing Courses 
in Minor Field Frequency Per cent
Minor field courses selected by 
student’s advisory committee
Minor field courses depend on require­






Minor field courses may consis 
sequence of graduate courses 
selected by the candidate 18.4
Minor field courses selected by student 
with approval of major advisor
Minor field courses selected from a 
prescribed listing of courses in 
minor field





Minor field courses selected by advisory 
committee and depend upon requirements 
on minor department 5.3
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TABLE 72 (Continued)
Policies for Electing Courses 
in Minor Field Frequency Per cent
Inor field courses determined by advise' 
ment of chairman of business education 
department 2.6
Minor field courses selected by student 
with approval of advisors in both 
major and minor areas 2.6
TOTAL 38 100.0
Restrictions on Selection of Minor Fields 
in Business Education Master's Programs
Minors were usually not restricted to specific subject matter 
fields in the business education programs that required minor fields of 
study. Thirty, or 66.6%, of the administrators specified that there were 
no restrictions on the fields of study that could be elected at their insti­
tutions. Fifteen, or 33.3%, of the chairmen asserted that there were some 
restrictions on the election of certain minors. Most of the department 
heads that specified restrictions indicated that minors were allowed in 
business administration or professional education. Table 73, page 148, 
illustrated the number of schools restricting the choice of minor fields.
The following areas were considered suitable minor areas in business edu­
cation master's degree programs.
1. Students had to complete a minor in professional education 
in 5 colleges and universities. Another response indicated 
that students completing the master of education degree 
were required to elect a minor in professional education.
2. Students had to complete a minor in some area of business 
administration in 3 schools.
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3. Students were allowed a choice between professional educa­
tion and business administration in 2 institutions.
4. One school offered a choice of work in economics, educa­
tion, English, or psychology.
5. One respondent specified that the minor had to be a cognate 
field or the student had to show why he wished to minor in 
some other area.
TABLE 73
RESPONSES OF 45 DEPARTMENT CHAIRMEN CONCERNING RESTRICTIONS 
IN SELECTION OF MINOR FIELDS IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Minor fields of study not
restricted in master's programs 30 66.6
Minor fields of study restricted 
in master's programs 15 33.3
TOTAL 45 100.0
Practices of Allowing for Election of Only 
Business Education Courses in Business 
Education Master's Programs
Business education master's degree candidates were generally not 
allowed to complete all of their course work in business education. Even 
though no minor field of study was necessary for graduation, students were 
generally required to elect courses outside the area of business education.
A total of 50, or 76.9%, of the 65 chairmen stipulated that candidates had
to complete work outside the area of business education. Only 13 respondents,
or 20.0%, explained that the master's degree could be devoted exclusively 
to business education courses. However, a few of these respondents added
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that this practice was seldom followed, even though it was permitted.
Two individuals, or 3.17», indicated that the completion of all course 
work in the area of business education depended upon the degree that was 
being completed. One of these individuals specified that master of arts 
students were allowed to complete all their course work in business educa­
tion, but that master of science students had to complete courses outside 
the area of business education. The other respondent indicated that stu­
dents could select all their course work in business education on the 
master of arts degree, but that it was necessary to complete work in pro­
fessional education courses for the master of arts in education degree.
TABLE 74
RESPONSES OF 65 DEPARTMENT CHAIRMEN CONCERNING PRACTICES OF 
ELECTING ONLY BUSINESS EDUCATION COURSES FOR A DEGREE 
IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
C l a s s i f i c a t i o n  o f  R e s p o n s e  F r e q u e n c y  P e r  c e n t
Course work in areas outside of 
business education required 
for graduation 50 76.9
Course work can be devoted exclusively 
to business education courses 13 20.0
Course work in areas outside of busi­
ness education sometimes required 
for graduation 2 3.1
TOTAL 65 100.0
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Most Commonly Elected Minor Fields in 
Business Education Master*s Programs
Department chairmen who offered minor fields of study on their 
business education master*s degree programs were asked to specify the 5 
most commonly elected minors. Thirty-one administrators answered this 
question, although some of them did not indicate 5 areas. These depart­
ment heads indicated that restrictions on the election of minor fields did 
not make it possible to have a choice of 5 minor areas.
l i r e st one-half of the respondents designated education as the
most frequently elected minor, and about 20 per cent of the chairmen 
specified that composite business administration minors were most frequently
elected. Fifteen additional minor areas were represented, but none of th t i l l
w e r e  m e n t i o n e d  a s  co m m o n ly  e l e c t e d  b y  m o r e  t h a n  a  f e w  a d m i n i s t r a t o r s .  
G u i d a n c e ,  f o r  e x a m p l e ,  w a s  t h e  m o s t  co m m o n ly  e l e c t e d  m i n o r  a r e a  a t  o n e  
i n s t i t u t i o n ,  b u t  i t  w a s  n o t  l i s t e d  a s  co m m o n ly  e l e c t e d  b y  a n y  o t h e r  c o l l e g e  
o r  u n i v e r s i t y .  T h e  m o s t  f r e q u e n t l y  e l e c t e d  m i n o r s  w e r e :  e d u c a t i o n ,  com ­
p o s i t e  b u s i n e s s  a d m i n i s t r a t i o n ,  e d u c a t i o n  a d m i n i s t r a t i o n ,  e c o n o m i c s ,  
a c c o u n t i n g ,  m a n a g e m e n t ,  a n d  m a r k e t i n g .
TABLE 75
RESPONSES OF 31 DEPARTMENT CHAIRMEN CONCERNING MOST 
FREQUENTLY ELECTED MINOR FIELDS IN BUSINESS EDUCA­
TION MASTER*S DEGREE PROGRAMS
Minor Fields
Five Most Frequently Elected Minor Fields 
Rank la Rank 2 Rank 3 Rank 4 Rank 5
A c c o u n t i n g
D i s t r i b u t i v e  E d u c a t i o n 0 0
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TABLE 75 (Continued)
Five Most Frequently Elected Minor Fields
Minor Fields Rank 1 Rank 2 Rank 3 Rank 4 Rank 5
Economics 1 4 4 2 2
Education 16 3 2 0 1
Education Administration 2 6 2 1 0
Management 1 4 2 0 0
Marketing 0 1 1 3 0
Composite Business 
Administration 5 3 5 1 1
English 1 0 0 2 1
Office Administration 1 0 0 0 0
Social Studies 1 1 0 0 0
Physical Education 0 0 1 0 0
Mathematics 0 0 1 0 0
Psychology 0 0 0 1 1
Guidance 1 0 0 0 0
Educational Psychology 0 0 0 1 0
Supervision 0 0 0 1 0
aRank 1 indicates the most frequently elected minors; Rank 2 indicates the 
second most commonly elected minors; other ranks follow a similar pattern.
Terminal Examinations Required for Thesis Candidates
in Business Education Master's Programs
Business education master*s degree students who completed theses
were usually required to pass formal terminal examinations before they
were awarded their master*s degree. Sixty-seven administrators, or 73.6%,
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• H I type of examinations were administered
students just prior to graduation. A few administrators, 18, or 19.8% 
specified that no formal terminal examinations were required on thesis 
degrees. Six respondents, or 6.6%, did not answer this question.
TABLE 76
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE USE OF 
FORMAL TERMINAL EXAMINATIONS FOR THESIS STUDENTS IN 
BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Formal terminal examinations required 
for completion of thesis degrees
Formal terminal examinations not 







There was little consistency in the types of examinations administered 
at the colleges and universities in this study. Written examinations usually 
included questions in business education and the minor areas of study and 
questions pertaining to the individual's thesis were not included.
Oral examinations usually involved questions pertaining to the 
student's thesis. In many instances, mastery of major and minor subject 
matter competency was also evaluated in oral examinations.
Table 77. oaee 153. revealed the tvnes of terminal examinations
administered on thesis degrees in business education master's degree
programs.
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RESPONSES OF 67 DEPARTMENT CHAIRMEN CONCERNING THE TYPES OF 
TERMINAL EXAMINATIONS ADMINISTERED ON THESIS DEGREES 
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
TABLE 77
Types of Examinations 
Administered Frequency Per cent
Written comprehensive examinations, 
including minor fields 8 11.9
Oral examinations on business educa­
tion, minor, and thesis 8 11.9
Written examinations on business 
education plus oral examinations 
on thesis 8 11.9
Written examinations on business 
education only 7 10.4
Oral examinations on business educa­
tion and thesis 77 10.4
Oral examinations on business educa­
tion only 6 8.9
Oral comprehensive examinations, 
including minor fields 4 6.0
Oral examinations on thesis only 4 6.0
Written comprehensive examinations, 
including minors; plus oral examina- 
tions on business education, minors, 
and thesis 3 4.5
Written examinations in business educa­
tion plus oral examinations on busi­
ness education, minors, and thesis 3 4.5
Both oral and written examinations on 
business education and minors 2 .. 3.0
Both oral and written examinations on 







Inistered Frequency Per cent
B o th  o r a l  a n d  w r i t t e n  e x a m i n a t i o n s  
i n  b u s i n e s s  e d u c a t i o n
Written examinations on business educa­




Formal Terminal Examination Requirements for Non-thesis 
Students in Business Education Master*s Programs
Satisfactory completion of formal terminal examinations was a 
usual requirement for the completion of non-thesis business education 
master*s degrees. Sixty-two, or almost 70 per cent, of the administra­
tors specified that non-thesis students were required to pass a formal 
terminal examination before graduation with a master’s degree in busi­
ness education. Seventeen, or less than 20 per cent, of the respondents 
reported that such examinations were not utilized at their institutions; 
and 12, or 13.2%, chairmen did not answer the question.
TABLE 78
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING THE USE OF 
FORMAL TERMINAL EXAMINATIONS FOR NON-THESIS STUDENTS IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Formal terminal examinations 
required for completion of 
non-thesis degrees 62 68.1
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TABLE 78 (Continued)
Classification of Response Frequency Per cent
Formal terminal examinations 
not required for completion 
of non-thesis degrees 17 18.7
No response 12 13.2
TOTAL 91 100.0
Approximately one-third of the institutions that administered
terminal examinations to non-thesis candidates indicated that a written 
test covering the major and minor areas was administered. Other frequent 
responses indicated the use of written business education tests only, oral 
business education tests only, and oral comprehensive examinations which 
included the minor areas of study.
TABLE 79
RESPONSES OF 62 DEPARTMENT CHAIRMEN CONCERNING TYPES OF TERMINAL
EXAMINATIONS ADMINISTERED TO NON-THESIS CANDIDATES 
IN BUSINESS EDUCATION MASTER* S DEGREE PROGRAMS
Types of Examinations 
Administered Frequency Per cent
Written comprehensive examinations, 
including minors











Types of Examinations 
Administered Frequency Per cent
Both oral and written comprehensive 
examinations, including minors
Both oral and written business 
education examinations
Written or oral examination at 
discretion of advisory committee
Written comprehensive examination, 
including minors and oral examina­






Types of Terminal Examinations Administered 
in Business Education Master's Programs
Business education administrators using the written formal terminal 
examination indicated that subjective or combination objective and sub­
jective examinations were used to evaluate candidates' competencies during 
the formal terminal examination. Twenty-seven, or 55.17», of the 49 
respondents indicating the use of written terminal examinations verified
the use of subjective or essay examinations. Another 19, or 38.8%, used 
a combination of objective and subjective tests. Only 3 department chair­
men, or 6.1%, specified the use of objective tests for their formal ter­
minal examinations. Table 80, page 157, revealed the types of written 
terminal examinations used in master's degree programs.
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TABLE 80
RESPONSES OF 49 DEPARTMENT CHAIRMEN CONCERNING ' 
WRITTEN TERMINAL EXAMINATIONS ADMINISTERED 
CANDIDATES IN BUSINESS EDUCATION 
MASTER*S DEGREE PROGRAMS
OF
Classification of Response Frequency Per cent
Subjective tests 27 55.1
Combinations of objective and sub­
jective tests 19 38.8
Objective tests 3 6.1
TOTAL 49 100.0
Responsibility for the Preparation of Written Terminal Examina­
tions in Business Education Master's Programs
There was little consistency of practice in the designation of 
individuals or administrative units responsible for the preparation of 
written terminal examinations. Chairmen of business education departments, 
business education department faculty, chairmen of advisory committees, 
and members of advisory committees were most frequently listed as having
terminal The
individuals most frequently responsible for the preparation of such tests 
were the business education department faculty as 18, or 36.7%, of the 
chairmen verified this faculty assignment. Thirteen, or 26.5%, of the 
chairmen indicated that members of the student's advisory committee prepared
0
the written tests. Ten respondents, or 20.5%, also indicated that chairmen 
of business education departments were responsible for the preparation of 
written terminal examinations. Table 81, page 158, indicated the person 
responsible for the preparation of written terminal examinations.
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RESPONSES OF 49 DEPARTMENT CHAIRMEN CONCERNING RESPONSIBILITIES 
FOR PREPARATION OF WRITTEN TERMINAL EXAMINATIONS IN BUSINESS
EDUCATION MASTER*S DEGREE PROGRAMS
I n d i v i d u a l s  R e s p o n s i b l e  
f o r  P r e p a r a t i o n  o f  T e s t s Frequency Per cent
Business education department faculty 18 36.7
Advisory committee members 13 26.5
Chairman of business education department 10 20.5
Chairman of advisory committee 4 8.2
Chairman of business education depart­
ment and business education faculty 2 4.1
Major advisor of student 1 2.0
National Teachers Examination adminis­
tered 1 2.0
TOTAL 49 100.0
Responsibilities for Administering Oral Examinations
in Business Education Master's Programs
Terminal oral examinations were generally administered by members
of the student's advisory committee as 33, or 52.4%, of the department 
chairmen affirmed this practice. Twenty-four department heads, or 38.1%, 
indicated that chairmen of business education departments, business educa­
tion faculty members, and chairmen of advisory committees as being responsible 
for administering oral examinations. Table 82, page 159, indicated the 
individuals responsible for administering oral examinations. Individual
respondents indicated the following practices:
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1. The advisor and two other members of the faculty with 
whom the student had courses administer the final oral 
examination.
2. The student*s advisor and a representative from the 
education department administer the examination.
3. The testing service is responsible for administering the 
test.
4. The chairman of the advisory committee administers the oral 
examination and has other faculty members help him.
TABLE 82
RESPONSES OF 63 DEPARTMENT CHAIRMEN CONCERNING RESPONSIBILITIES 
FOR ADMINISTERING ORAL TERMINAL EXAMINATIONS IN BUSINESS
EDUCATION MASTER* S DEGREE PROGRAMS
Administrative Units or Individuals
Responsible for Administering Oral Tests Frequency Per cent
Members of advisory committee 33 52.4
Chairman of business education department 8 12.7
Business education department faculty 8 12.7
Chairman of student*s advisory committee 8 12.7
Department of education 2 3.2
Testing service 1 1.6
Chairman of advisory committee with help
of faculty members 1 1.6
Student*s major advisor and representa­
tive from education department 1 1.6





Provisions Hade for Failure in Terminal Examinations
in Business Education Master's Programs
Business education master's degree candidates who failed terminal
examinations were usually allowed to repeat them. Sixty-one of the 65
individuals answering this question reported that it was possible to
examinations. Only 4 administrators stated that candidatesterminal
repeat terminal
Fifteen administrators reported that candidates were required to 
complete additional courses to correct deficiencies before they were per­
mitted to repeat terminal examinations. Another individual specified that 
special assignments had to be completed before terminal examinations could 
be repeated.
A total of 16 department chairmen asserted that it was necessary 
for students failing terminal examinations to secure permission for re­
examination. Nine of these individuals noted that permission had to be 
secured from the major advisor or the advisory committee. Other respondents
indicated that students had to petition and secure the approval of the 
graduate council or the examining committee in order to retake such ex.
inations.
Seventeen respondents specified that tests could be repeated but 
that candidates were required to wait a designated period of time. Eight 
chairmen reported that candidates had to wait for one semester, and 3 
others indicated that it was necessary to wait a year before repeating 
the examinations. Individual respondents specified time limits of: 3 
months, 4 months, 2 quarters, within 1 year, and during the next scheduled 
testing period.
examinations could be repeated, 12 specified that these tests could 
repeated only once. Three individuals asserted that tests could be
repeated twice, and one person stated that there was no limit 
ber of times the terminal examinations could be repeated.
TABLE 83
RESPONSES OF 65 DEPARTMENT CHAIRMEN CONCERNING PROVISIONS 
MADE FOR FAILURE OF TERMINAL EXAMINATIONS IN BUSINESS
EDUCATION MASTER*S DEGREE PROGRAMS
Provisions for Repeating 
Terminal Examinations Frequency Per cent
Additional work required









































Change in types of tests administered
Oral following failure of written test 

















Provisions for Repeating 
Terminal Examinations Frequency Per cent
Provisions indicated but not listed 




Percentage is based on a total of 76 comments rather than on the total 
number of respondents.
Assistantships Awarded in Business Education
Master*s Degree Programs
A limited number of graduate assistantships were awarded at 66, 
or 72.5%, of the institutions in this study. Twenty-five, or 27.5%, 
respondents reported that no assistantships were awarded in their business
education master’s degree progra
TABLE 84
I3P0NSES OF 91 DEPARTMENT CHAIRMEN CONCERNING POLICIES 
AWARDING ASSISTANTSHIPS TO BUSINESS EDUCATION MASTER’S
DEGREE CANDIDATES
Classification of Response Frequency
Assistantships awarded in business 
education master’s degree programs
Assistantships not awarded in busi­










If graduate assistantships were awarded to master*8 degree 
, the respondents were asked to indicate the number of ass
awarded during the number
assistantships awarded varied from none to as many as 8. Approximately 
one-third of the department chairmen reported that from 2 to 3 graduate 
assistantships in business education were awarded at their colleges or 
universities.
TABLE 85
fT CHAIRMEN CONCERNING NUMBER 
BUSINESS EDUCATION A SSISTA N TSH IPS AWARDED DURING
ACADEMIC YEAR 1963-64 IN BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Number of Assistantships










Unusable responses 7 10.6
No response 8 12.1
TOTAL 66 100.0
Most Frequent Duties of Graduate Assistants in 
Business Education Master's Programs
The 66 department chairmen were asked to indicate
duties of graduate assistants. Almost 85 per cent of the




specified that graduate assistants were involved in some type of teaching,
undergraduate Only 9 department 
not assigned teac
duties. These respondents indicated that assistants conducted departmental
r e s e a r c h  o r  a s s i s t e d  f a c u l t y  m e m b e r s .  M any g r a d u a t e  
a s s i g n e d  o t h e r  d u t i e s  i n  a d d i t i o n  t o  t h e i r  t e a c h i n g .
TABLE 86
RESPONSES OF 6 6  DEPARTMENT CHAIRMEN CONCERNING A SSISTA N TSH IP 
DUTIES IN  BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Most Commonly Assigned Duties Frequency Per cent
Teaching undergraduate business 
education classes only 25 37.9
Teaching undergraduate business 
education classes and assisting 
faculty members 10 15.1
Teaching undergraduate business 
education classes, assisting 
faculty members, and conducting 
departmental research 10 15.1
Teaching undergraduate business 
education classes and conducting 
departmental research 9 13.6
Assisting faculty members only 6 9.1
Assisting faculty members and con­
ducting departmental research 2 3.0
Departmental research only 1 1.5
Assisting faculty members and serving 
as a substitute teacher
0
1 1.5
Teaching in a laboratory school 1 1.5
No response 1 1.5
TOTAL 66 100.0
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Fellowships and Assistantships Not Involving Duties 
in Business Education Master's Programs
Department chairmen were asked if there were any fellowships or 
assistantships available to business education master's degree candidates 
that did not involve teaching or other duties. Only 3 institutions, or 
4.4%, indicated that fellowships were awarded that did not involve assigned 
duties. A large majority of the department heads, 65, or 95.6%, reported 
that assistantships were awarded but indicated that such positions involved 
assigned departmental duties. A few of these individuals listed the non­
teaching duties of graduate assistants at their institutions. The follow­
ing were typical comments:
1. The graduate assistant does secretarial work for approximately 
3 hours a day for 5 days a week.
2. They serve as research assistants in the Bureau of Business 
and Economic Research.
3. The assistant serves as an administrative assistant in the 
Dean's office.
4. All assistants perform office work.
TABLE 87
RESPONSES OF 68 DEPARTMENT CHAIRMEN CONCERNING AWARDING 
ASSISTANTSHIPS OR FELLOWSHIPS NOT INVOLVING DUTIES IN 
BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Assistantships or fellowships 
involving no duties not awarded
Assistantships or fellowships 







in ia i i Teaching for G 
lucation Master
Graduate assistants were restricted in the number of clock hours 
they could teach per week. There were no department chairmen who indi­
cated that there was no restriction on the number of teaching clock hours 
for assistantships at their institutions. However, there was a wide range 
of practices among the colleges and universities. Two institutions limited 
the number of clock hours of teaching to 4, while one administration per­
mitted the assistants to teach 15 clock hours per week. The largest num­
ber of respondents, 12, or 22.2%, stated that assistants were allowed to 
teach a maximum of 6 clock hours per week. The researcher assumed that in 
actual practice these assistants probably taught 2 classes that met 3 
times a week. Ten respondents, or 18.5%, reported that assistants could 
teach a maximum of 10 clock hours a week. Only 2 other restrictions were
suggested with any degree of frequency as 9 chairmen indicated a maxi]t : m u
of 5 clock hours, and 7 others specified a maximum of 8 clock hours a
week.
TABLE 88
RESPONSES OF 54 DEPARTMENT CHAIRMEN CONCERNING CLOCK HOUR 
TEACHING MAXIMUMS FOR ASSISTANTS IN BUSINESS EDUCATION
MASTER*S DEGREE PROGRAMS
C lo c k  H o u r  T e a c h i n g
Maximums Frequency Per cent
6 hours 12 22.2
10 hours 10 18.5
5 hours 9 16.7
8 hours 7 12.9
9 hours 4 7.4
4 hours 3 5.5
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TABLE 88 (Continued)
Clock Hour Teaching 




6 hours one semester; 9 the 
following semester

















Maximum Course Credits Carried by Assistants 
in Business Education Master*s Programs
Most business education graduate assistants were required to take 
a reduced course load while performing their assistantship duties. Only 
3 department chairmen specified that assistants were allowed to elect a 
normal course load. All other department heads employing graduate assistants 
reported that there was a restriction on the number of hours of course work. 
Twenty, or 29.9%, of the administrators indicated that assistants could 
carry 12 semester credits in addition to performing their assistantship 
duties. An 8 semester credit hour restriction was also commonly reported 
as 18, or 26.9%, of the chairmen noted this restriction.
0
A few respondents indicated a range of required hours but did not 
specify the factors determining the maximum number of credits that could 
be elected. The researcher assumed that the range of hours pertained to
168
an assistantship classification! for example, one-half time assistant
However, only the maxi i l l l i l l number
TABLE 89
OF 67 DEPARTMENT CHAIRMEN CONCERNING MAXIMUM 
CREDITS CARRIED BY ASSISTANTS IN BUSINESS 
EDUCATION MASTER*S DEGREE PROGRAMS
i Course Credits 












































Remuneration of Graduate Assistants or Fellows 
in Business Education Master*s Programs
All of the 68 responding chairmen indicated that business education
graduate assistants and fellows were paid on a monthly salary basis. Forty-
one, or 60.3%, of the respondents specified that assistants received a 
salary for their services. Twenty-seven other chairmen, or 39.7%, indica­
ted that monthly salaries were paid but stated that In addition tuition and 




)NSES OF 68 DEPARTMENT CHAIRMEN CONCERNING REMUNERATION 
ASSISTANTSHIPS AND FELLOWSHIPS IN BUSINESS EDUCATION
MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Monthly salary only 41 60.3
Monthly salary and reduction In 
tuition and fees 8 11.7
Monthly salary and waiver of : 
tuition and fees 19 27.9
TOTAL 68 100.0
Department heads were also asked to indicate the salary or salary 
range according to the type of assistantship awarded at their institutions. 
Although most respondents indicated salaries, they did not specify the 
classification of assistantship. Therefore, it was not possible to present 
the date in tabular form with any degree of accuracy. Selected comments 
concerning salaries were included to indicate an approximation of the
salary differentials for assistantships among colleges and universities.
The following were selected salary schedules as indicated by individual
business education department chairmen:
1. Assistants are paid $300 for each course taught during a . 
quarter.
2. It varies; salaries could be from $1 to $200 a month.
#
3. Assistants receive $2,850 for three trimesters of teaching.
4. Students receive an equivalent of $450 for each course taught 
but they cannot teach more than 2 courses.
5. We use only quarter-time assistants at present. For 11 clock 
hours a week they are paid $112 a month for 9 months.
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6. They receive $1,800 for 9 tuition
7. Graduate assistants receive $1,500 a year; Teaching Fellows 
earn $3,000 a year.
8. Salaries for graduate assistants depend on the hours taught 
and their previous experience.
9. Half-time assistants 
assistants receive $
year, and full-time
10. Assistants receive from $500 to $3,000 for eight months.
service a week
academic year of service
Administrative Units Responsible for Administering
Business Education Master's Programs
Business education master's degree programs were administered 
under a variety of administrative units. The majority of respondents 
reported that their programs were offered through the following admin­
istrative units: education, business administration, dual administration 
in education and business administration, or an autonomous department 
under the direction of the graduate school or director of graduate studies. 
Twenty-eight, or 30,8%, of the chairmen indicated that their programs were 
administered through the department or school of education. An almost 
equal number of respondents, 25, or 27.57o, specified that their programs 
were administered through the college of business or a division of business 
administration. There were also a number of programs, 15, or 16.5%, offered 
jointly under the education and business administration schools or depart­
ments. Another large group of individuals, 17,. or 18.7%, stated that their 
business education master's degree programs were autonomous and were directed 
by the graduate school or dean of graduate studies. Table 91, page 171, 
indicated the administrative units responsible for directing business educa­
tion master's degree programs.
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TABLE 91
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING ADMINISTRATIVE
UNITS RESPONSIBLE FOR ADMINISTERING BUSINESS EDUCATION
MASTER'S DEGREE PROGRAMS
Administrative Units Frequency Per cent
Education 28 30.8
Business Administration 25 27.5
Autonomous department under 
direction of graduate school 17 18.7
Dual administration under education 
and business administration 15 16.5
Practical Arts 1 1.1
Graduate Council 1 1.1
Graduate School of Arts and Sciences 1 1.1
Unusable response 1 1.1
No response 2 2.2
TOTAL 91 100.0
Number of Full-Time Faculty Teaching Graduate Courses
in Business Education Master's Programs
Almost 75 per cent of the administrators of business education 
master's degree programs indicated that from 1 to 4 full-time faculty 
members were employed to teach one or more graduate courses. Respondents 
indicated a range of full-time faculty members from none to as many as
0
19 teachers. The researcher assumed that the 2 chairmen indicating that 
no full-time business education faculty were engaged in teaching graduate 
business education courses employed part-time instructors. Table 92, 
page 172, revealed the number of full-time faculty members teaching one
or more graduate business education courses.
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TABLE 92
'ONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING NUMBER
' FULL-TIME FACULTY TEACHING GRADUATE COURSES IN
BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Number of Full-Time Faculty Frequency Per cent
3 faculty members 23 25.3
2 faculty members 22 24.2
4 faculty members 11 12.1
1 faculty member 10 11.0
5 faculty members 7 7.7
6 faculty members 5 5.5
0 faculty members 2 2.2
7 faculty members 2 2.2
8 faculty members 2 2.2
10 faculty members 1 1.1
12 faculty members 1 1.1
14 faculty members 1 1.1
15 faculty members 1 1.1
17 faculty members 1 1.1
19 faculty members 1 1.1
No response 1 1.1
TOTAL 91 100.0
Number of Part-Time Faculty Teaching Graduate Courses
in Business Education Master*s Programs
Almost one-half of the department heads specified that part-time 
faculty members were not used to teach business education graduate courses 
at their institutions. Sixteen, or 17.6%, of the administrators indicated 
that they employed one part-time faculty member for the purpose of teaching 
graduate business education courses. Two part-time faculty members were 
employed by 8, or 8.8%, of the colleges and universities. Other colleges 
and universities employed 3, 4, 5, and 7 part-time faculty members In their
business education graduate programs. One individual also indicated that the 
number of part-time teachers varied at his institution. Table 93, page 173, 
showed the use of part-time faculty to teach graduate courses.
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TABLE 93
)NSES OF 91 DEPARTMENT CHAIRMEN CONCERNING NUMBER
PART-TIME FACULTY TEACHING GRADUATE COURSES IN
BUSINESS EDUCATION MASTER1S DEGREE PROGRAMS
Number of Part-Time Faculty Frequency Per cent
0 faculty members 42 46.1
1 faculty member 16 17.6
2 faculty members 8 8.8
3 faculty members 4 4.4
4 faculty members 4 4.4
5 faculty members 2 2.2
7 faculty members 1 1.1
Varies 1 1.1
No response 13 14.3
TOTAL 91 100.0
Special Qualifications Necessary for Teaching Graduate 
Courses in Business Education Master’s Programs
Individuals teaching business education graduate courses were 
required to possess special qualifications beyond those of the under­
graduate faculty in 73, or 80.2%, of the colleges and universities.
Sixteen schools, or 17.6%, did not specify that teachers of graduate
courses needed particular qualifications beyond their undergraduate 
faculty. Two, or 2.2%, of the respondents did not answer this question.
TABLE 94
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING NECESSITY 
OF SPECIAL QUALIFICATIONS FOR TEACHING GRADUATE COURSES 
IN BUSINESS EDUCATION MASTER’S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Special qualifications necessary 
for teaching graduate courses 73 80.2
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TABLE 94 (Continued)
Classification of Response Frequency Per cent
Special qualifications not necessary 
for teaching graduate courses 16 17.6
No response 2 2.2
TOTAL 91 100.0
Fifty, or 68.5%, of the schools indicating the necessity of special 
qualifications reported that the doctorate was necessary; or they listed 
an alternative qualification to the doctorate. Listed alternatives to 
the doctorate by this group of respondents were: department chairman, 
full professor, associate professor, extended experience, approval of 
graduate council, and near completion of the doctorate.
Three department chairmen did not specify the doctorate as a 
requirement, but they listed that it was necessary to be a full or 
associate professor to teach graduate business education courses.
Other department chairmen, not stating the doctorate as a requirement, 
indicated the following requirements for teaching business education 
graduate courses: 60 graduate credits completed, work beyond the master's 
degree, minimum of a master's degree, secondary school teaching experience, 
approval of the graduate council, or member of the graduate faculty.
Table 95, page 175, revealed special qualifications considered necessary 
to teach graduate business education courses.
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RESPONSES OF 73 DEPARTMENT CHAIRMEN CONCERNING SPECIAL 
QUALIFICATIONS NECESSARY FOR FACULTY TEACHING 
GRADUATE COURSES IN BUSINESS EDUCATION
MASTER*S DEGREE PROGRAMS
TABLE 95
Necessary Qualifications Frequency Per cent
Earned doctorate 21 28.8
Earned doctorate or near completion 13 17.8
Earned doctorate, extended experience, 
or approval of graduate council 7 9.6
Earned doctorate or other qualifica­
tions not specified 6 8.2
60 graduate credits or one year of 
study beyond master's degree 6 8.2
Earned doctorate, department head, 
full professor, or associate 
professor 3 4.1
Full or associate professor 3 4.1
Master's degree 3 4.1
Secondary school teaching experience 3 4.1
Work beyond master's degree 2 2.7
Member of graduate faculty or council 1 1.4
Special qualifications not listed 5 6.8
TOTAL 73 100.0
B u s i n e s s  E d u c a t i o n  O r g a n i z a t i o n s  A v a i l a b l e  t o  C a n d i d a t e s
i n  B u s i n e s s  E d u c a t i o n  M a s t e r * s  P r o g r a m s
The responses of administrators indicated that many business educa­
t i o n  m a s t e r * s  d e g r e e  c a n d i d a t e s  h a d  o p p o r t u n i t i e s  t o  j o i n  p r o f e s s i o n a l  o r  
honorary b u s i n e s s  e d u c a t i o n  o r g a n i z a t i o n s  w h i l e  p u r s u i n g  t h e i r  d e g r e e s .
Twenty-eight, or almost one-third, of the institutions had established 
Delta Pi Epsilon Chapters on their campuses. Eighteen department chair­
men, or 19.8%, also indicated that graduate students were eligible to 
join the undergraduate honorary fraternity, Pi Ctaega Pi. There were very
existence
respondents
colleges. Individual respondents mentioned the following additional organi­
zations: Phi Beta Lambda, Society for Advancement of Management, Kappa 
Delta Pi, and the National Collegiate Association of Secretaries. It was 
possible that these organizations were maintained in more colleges and uni­
versities than those mentioned by the respondents. These organizations did 
not appear on the questionnaire and were written in by individual respondents. 
There was also the possibility that some of the chairmen neglected to indi­
cate the existence of these organizations on their cai
TABLE 96
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING BUSINESS 
EDUCATION ORGANIZATIONS AVAILABLE TO CANDIDATES IN 
BUSINESS EDUCATION MASTER1 S DEGREE PROGRAMS
Organizations Available Frequency Per ce
Delta Pi Epsilon 28 30.7
Pi Ctaega Pi 18 19.8
Business Education Graduate Club 6 6.6
Phi Beta Lambda 1 1.1
Society for Advancement of Management 1 1.1
Kappa Delta Pi 1 1.1
National Collegiate Association of 
Secretaries 1 1.1
The per cent is based on the total of 91 schools
'
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Availability of Specialized Facilities in 
Business Education Master's Programs
Administrators were asked to indicate if 5 specialized facilities
available
studies. Curriculum
textbooks were commonly maintained as 79, or 8 6 .8%, of the respondents indi­
cated their availability. Fifty-one, or 56.07o, of the chairmen reported 
that departmental libraries were also available to master's degree candidate
Approximately one-half of the administrators stipulated that their 
master's degree candidates had access to curriculum libraries of the latest 
business education college textbooks. Microfilm libraries of business edu­
cation research studies and graduate study rooms were also listed as avail­
able by 32, or 35.2%, of the administrators.
TABLE 97
RESPONSES OF 91 DEPARTMENT CHAIRMEN CONCERNING AVAILABILITY 
OF SPECIALIZED FACILITIES IN BUSINESS EDUCATION MASTER'S
DEGREE PROGRAMS
Specialized Facilities Frequency Per cent
Curriculum libraries of latest high
school business education textbooks 79 8 6 . 8
Departmental business education 
libraries 51 56.0
Curriculum libraries of latest college 
business education textbooks 45 49.4
Microfilm libraries of business educa­
tion research studies 32 35.2
Graduate study rooms 32 35.2
*The percentage is based on the total of 91 schools.
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Assessments of Department Chairmen C 
Business Education Master*s Programs
>ne, or 89.0%, of the department chai:
total of 170 comments on the strengths of their graduate business educa­
tion programs. Seventy per cent of their comments related to the quali­
ties of the master*s degree curriculum and associated administrative pro-
Respondents ^ 1 phasis on business
administration or content courses, the variety and comprehensiveness of 
course offerings, the integration of professional courses with content 
courses, the balance of business education and professional education 
courses, the broadening or strengthening of student*s backgrounds, the 
flexibility of programs, the administration of programs, and effective 
student selective procedures. The following were typical illustrations 
as indicated by administrators:
1. The program places a heavy emphasis on subject-matter 
courses as opposed to professional and/or improvement 
courses.
2. Both the content and professional courses are in the 
same department.
3. The variety and comprehensiveness of the curriculum is 
an outstanding features of our program.
4. We have a challenging curriculum which seemingly produces 
strong teachers.
5. We have a strong program for the preparation of college 
teachers.
6 . Our program stresses practical application as opposed to 
theory type courses.
0
7. Fifty per cent of our master of arts graduates become 
college teachers after graduation.
8 . All candidates must complete a research project.
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We offer graduate courses only, and there is no mixture 
of graduate and undergraduate students in our classes.
10. Fifteen to 24 semester hours 
specialization.
are allowed in the area of
11
12
Our curriculum is coordinated with the whole school outlo 
by courses in secondary education, history of education, 
philosophy of education, guidance, and so forth.
There is a great deal of flexibility in permitting advise 
ment and guidance in the proper supporting courses.
Approximately 15 per cent of the r 
qualifications. Twenty-one administrators
pertained
business education faculty at their institutions strengthened their 
programs. Six also mentioned that the faculty provided outstanding guidance 
in helping students with their programs and with their research studies.
Thirteen, or 7.7%, of the respondents stated that the atmosphere 
and relations among other departments and within their own departments was 
a strong feature of their programs. A few administrators also commented
on the excellent physical facilities that were available to business educa­
tion graduate students at their colleges or universities.
TABLE 98
RESPONSES OF 81 DEPARTMENT CHAIRMEN CONCERNING PROGRAM STRENGTHS
IN BUSINESS EDUCATION MASTER*S DEGREE PROGRAMS
Program Strengths
Flexible Programs
Emphasis on business administration 
content courses
Competent faculty






15 8 . 8
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TABLE 98 (Continued)
Program Strengths Frequency Per cent
Variety of course offerings
Specific course offerings
Cooperation and support of other 
departments
Personal interest and guidance of faculty
Student selection procedures
Balance of business education and pro­
fessional education courses













Graduate level courses 1.2
Departmental research










^Percentage is based on a total of 170 responses instead of the 81 
respondents.
Recommended Changes in Business Education
Master*s Programs
Department chairmen were asked to indicate needed changes in their 
business education master*s degree programs. Thirty-five, or almost 40
per cent of the administrators did not list recommendations for improve­
ments in their programs. Twenty-five of these individuals specified that 
they were completely satisfied with their programs and would recommend no 
changes, and 10 respondents did not answer the question.
The 56 department heads that specified needed program changes 
listed a total of 81 suggestions. Only three suggestions were mentioned 
by more than 7 of the department heads. The individuals specified the 
following changes: that graduate offerings needed to be expanded; that 
the faculty needed to be enlarged; and that specific courses needed to 
be added to the curriculums.
Other suggestions listed by less than 7 respondents pertained 
to a variety of recommended changes including better physical facilities,
expanded off-campus and M i n i er programs, better relations with other
admission
financial assistance, and program requirements.
TABLE 99
RESPONSES OF 56 DEPARTMENT CHAIRMEN CONCERNING RECOMMENDED 
CHANGES IN BUSINESS EDUCATION MASTER'S DEGREE PROGRAMS
Recommended Changes Frequency Per cent
Expansion of graduate offerings 11 13.6
Expansion of faculty 8 9.9
Addition of specific courses 7 8 . 6
Expansion of business administration 
and subject matter offerings
#
6 7.4
Additional graduate assistants or 
graduate fellows 5 6 . 2
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Recommended Changes Frequency Per cent
TABLE 99 (Continued)
Better physical facilities 4 4.9
Changes in screening and admission
practices 4 4.9
General strengthening of program 3 3.7
Eliminate thesis requirement 3 3.7
Expansion of off-campus and summer
program 3 3.7
Addition of new degrees or programs 3 3.7
More emphasis on distributive education 2 2.5
Greater program flexibility 2 2.5
Require thesis 2 2.5
More emphasis on written and oral
communications 2 2.5
Additional financial assistance 2 2.5
Better relations with other departments
or administration 2 2.5
Addition of department publications and
research 2 2.5
Changes mentioned by only one
respondent 10 12.3
TOTAL 81 1 0 0 .0
■^Percentage is based on 81 responses instead of the 56 respondents.
CHAPTER V
ITIQUE OF BUSINESS EDUCATION MASTER 
PROGRAMS BY RECENT GRADUATES
This chapter of the findings was devoted to a survey of business 
education master's degree graduates of the past three years. Two hundred 
seventy graduates answered specific questions concerning selected segments 
of their educational background; and in addition, made general assessments 
and evaluations of their graduate business education programs.
The responses of these graduates were used to evaluate the over-all 
quality of business education master's degree programs and to make assess­
ments of selected segments of such programs. Graduates were asked to 
indicate their opinions on the following aspects of their graduate programs 
curriculum emphasis, freedom of electives, value of the thesis requirement, 
availability and adequacy of specialized facilities, specific business edu­
cation courses, and the value of a minor field of study.
Many of the questions encouraged the respondents to make comments 
to justify or clarify their attitudes or beliefs. Representative comments 
were included in this chapter to clarify the opinions of the participants. 
Minor editorial changes in grammar and punctuation were made in some of 
the comments; however, no changes were made that caused deviations from 
the original meaning of the respondents' statements.
Occupations of Graduates
A sampling of business education master's degree graduates during 




their graduate major, business education. Their responses revealed that 
206, or 76.3%, of the 270 individuals surveyed, were teaching business 
education on the high school, technical school, or college level. The 
survey of occupations also indicated that 241, or 89.3%, of the graduates 
were engaged in educational work, although not necessarily in business 
teaching. Individual respondents held such titles as: Assistant Dean of 
Men, High School Dean of Girls, Assistant Dean of Students, Admissions 
Counselor, Librarian, State Supervisor of School Business Management, 
Employment Placement Coordinator, Coordinator of Distributive Education, and 
Assistant Director of Student Financial Activities. There were also a few 
participants teaching in areas outside the field of business education.
These subject matter areas were represented: social science, mathematics, 
English, and the elementary grades.
Approximately eleven per cent of the master's degree graduates 
were engaged in occupations outside the field of education. Individual 
graduates held such occupational titles as: Investment Manager, Minister 
of Music and Education, Supervisor of Computer Center, Civil Engineer, 
Personnel Manager, Sales Management Engineer, Unemployment Insurance
Technician, and U. S. Army Table 100, page185, showed the
distribution of occupations held by business education master's degree
g r a d u a t e s .
T im e  E l a p s e d  B e f o r e  B e g i n n i n g  G r a d u a t e  S tu d y  
A m a j o r i t y  o f  t h e  b u s i n e s s  e d u c a t i o n  m a s t e r ' s  d e g r e e  g r a d u a t e s
started their graduate work within a short time after receiving the 
bachelor's degree. In fact, 82, or 30.7%, continued their education in
185
tsrfi . ‘,1 less than a year after receiving the baccalaureate degree. A total of
t0 0£
%
185, or 69.3%, of those responding, indicated they started graduate study
5 libs within five years after receiving the bachelor*s degree,, Thus, it was
rrua. assumed that the majority of graduate students surveyed were from twenty





RESPONSES OF 270 BUSINESS EDUCATION MASTER*S DEGREE
CONCERNING CURRENT OCCUPATIONAL STATUS
GRADUATES
•
* O O i• Col
Occupations Frequency Per cent
High school business education 
teacher 174 64.4
College business education 
teacher 32 11.9
Homemaker 8 3.0
Secretary 6 2 . 2
Graduate Assistant 6 2 . 2
10 High School Principal 5 1.9
laS l Accountant 5 1.9
03% High school business manager 3 1 . 1
Bib High school counselor 2 .7
013 Other occupations 29 10.7
TOTAL 270 1 0 0 .0
L 'd  8 However, a wide variation in the age levels of those aspiring for the busi­
ness education master*s degree was indicated in that 17, or 6.4%, of the
186
respondents did not begin study until twenty to thirty years after receiving 
the bachelor’s degree. Table101 indicated the years elapsed before the 
graduates started to pursue their master's degree in business education
TABLE 101
RESPONSES OF 267 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES
CONCERNING YEARS ELAPSED BETWEEN RECEIVING THE 
BACHELOR'S DEGREE AND BEGINNING WORK TOWARD
THE MASTER'S DEGREE
Years Elapsed Frequency Per ce














14 3 1 . 1
15 4 1.5
16 2 .7
17 3 1 . 1
19 3 1 . 1
20 5 1.9
22 1 A
23 1 ' .4
24 2 .7




30 • 2 .7
TOTAL 267 1 0 0 . 0
The Master of Education degree was the most commonly conferred in that 64, 
or 23.7%, of the respondents received this degree. However, the Master 
of Science, Master of Arts, and Master of Business Education degrees were 
also commonly awarded. Although the survey indicated that the master's 
degree with a major in business education was offered under sixteen titles, 
the Master of Education, Master of Arts, Master of Business Education, and 
Master of Science degrees were awarded to 223, or 82.6%, of the 270 respond­
Master's Degree Titles Awarded to Graduates
The business education master's degree was offered under many
titles as was evidenced by the degree titles awarded to the graduates.
ents. Administration
Education degrees were the only other degrees mentioned with any degree of 
frequency. Table 102, page 188, indicated the degrees earned by the business 
education master's degree graduates participating in this study.
Continued Graduate Study by Graduates 
This study included only individuals who were awarded master's 
degrees during the last three years. Even though the respondents had 
only recently graduated, many of them were continuing graduate study. 
Seventy-four, or 27.4%, were pursuing their education beyond the master's 
degree. The majority of the graduates had not completed additional work, 
although it would be reasonable to assume that many of them would complete 
additional study. Table 103 , page 189, indicated the people pursuing 
graduate work beyond the master's degree.
Not all of the respondents who completed study beyond the master's
degree elected graduate business education courses. Only 31, or 41.9%,
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RESPONSES OF 270 BUSINESS EDUCATION MASTER *S DEGREE 
GRADUATES CONCERNING MASTER*S DEGREE TITLES AWARDED
TABLE 102
f. Degree Titles Frequency Per cent
Master of Education 64 23.7
Master of Arts 57 2 1 . 1
]
Master of Business Education 55 20.4
Master of Science 47 17.4
Master of Business Administration 12 4.4
Master of Science in Education 11 4.1
Master of Science in Business
Education 6 2 . 2
Master of Teaching Arts 4 1.5
Master of Teaching 4 1.5
Master of Arts in Education 3 1 . 1
Master of Arts in Business Education 2 .7
Master of Education in Business
8b Education 1 .4
±10 Master of Business Teacher Education 1 .4
r̂ p Master of Teaching in Education 1 .4
I Master of Teaching in Business
Education 1 .4
■ u
Master of Teaching in Business and
Social Studies 1 .4
TOTAL 270 1 0 0 . 0
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•ONSES OF 270 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
CONCERNING COMPLETION OF ADDITIONAL GRADUATE COURSES
SINCE OBTAINING THE MASTER'S DEGREE
TABLE 103
Classification of Response Frequency Per cent
No additional study beyond
master's degree 190 70.4
Additional study beyond
master's degree 74 27.4
No response 6 2 . 2
TOTAL 270 1 0 0 . 0
had completed additional graduate work in business education courses. The 
majority of 42 respondents, or 56.8%, indicated that they had completed 
graduate work in fields other than business education.
TABLE 104
RESPONSES OF 74 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
CONCERNING COMPLETION OF ADDITIONAL BUSINESS EDUCATION 
COURSES SINCE OBTAINING THE MASTER'S DEGREE
Classification of Response Frequency Per cent
Additional graduate study in
fields other than business 
education 42 56.8
Additional graduate study in
41.9business education 31
0
No response 1 1.3
TOTAL 74 100.0
Institutional Selection of Graduates 
Pursuing Additional Study
The majority of respondents who completed additional graduate work 
elected further graduate study at the same schools where they obtained 
their master's degrees. The survey indicated that 39, or 52.7%, of the 74 
respondents were furthering their education at schools where they were 
awarded the master's degree. The majority of these individuals were 
probably electing courses other than business education as Table 104 indicated.
Many of the graduates were furthering their education at schools 
other than where they obtained their master's degree in that 32, or 4 3 .2%, 
indicated that they were attending other colleges and universities. Three 
people, or 4.1%, specified that they had taken further graduate work in 
schools where they obtained their master's degrees, but that they had also 
attended other schools.
TABLE 105
RESPONSES OF 74 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES COM­
PLETING ADDITIONAL GRADUATE WORK CONCERNING WHETHER COURSES
WERE COMPLETED AT THE SAME INSTITUTION
AS THE MASTER'S DEGREE
Classification of Response Frequency Per cent
Additional study at school where 
master's degree was awarded 39 52.7
Additional study at schools other 
than where master's degree was 
awarded 32 43.2
Additional study at schools where 
master's degree was awarded and 





not completed graduate work beyond the master*s degree. However, 161, 
or 82.1%, of these individuals stated that they intended to further their
graduate education. Only 26, 0 
ing further graduate education. minority
undecided
The large number of individuals planning to further their education 
probably stemmed from the age levels of these students. Table 101, page 
186, indicated that a majority of students who started their master*s degree
programs were between the ages probable
that the teachers in this age bracket were more apt to elect additional 
graduate work in the belief that they would be promoted or would find more 
desirable teaching locations. Many of the older teachers probably had a 
more established status and would be less apt to pursue advanced work. 
Table 106, page 192, listed the graduates* intentions in tabulated form.
Plans of Graduates to Study for a Doctor’s
Degree in Business Education
All of the graduates were asked if they intended to study for a 
doctor’s degree in business education. Sixty-five, or 24.1%, of the 
respondents indicated they planned to work for a doctorate with a major 
in business education. The majority of master's degree graduates were not
contemplating the business education doctor's degree in that 185, or 68.5%,
0
stated they did not plan to work for such a degree. There were also a 
few individuals who planned to complete the doctorate in areas other than 
business education. Fields mentioned by these graduates were: Educational
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ES OF 196 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
»T COMPLETING ADDITIONAL GRADUATE WORK CONCERNING 
INTENTION OF ELECTING ADDITIONAL GRADUATE STUDY
TABLE 106
Classification of Response Frequency Per cent
Intend to complete additional 
graduate study 161 82.1
No intention of completing 
additional graduate study 26 13.3
Undecided as to whether to 
complete additional graduate 
study 6 3.1
No response 3 1.5
TOTAL 196 100.0
Administration, Secondary Education, Business Administration, Accounting, 
Economics, and Marketing. Thirteen, or 4.8%, of the individuals stated 
that they were undecided as to whether to work for a doctor's degree in 
business education.
Tables 103 and 106, pages 189 and 192, revealed that 235, or 87.0%, 
of the respondents had taken additional graduate work or intended to com­
plete work beyond their master's degrees. However, only approximately 
twenty-five per cent intended to work for a doctorate in business edu­
cation.
TABLE 107
RESPONSES OF 270 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES
CONCERNING INTENTION OF STUDYING FOR THE 
DOCTORATE IN BUSINESS EDUCATION
Classification of Response Frequency Per cent
No intention of working for
doctorate in business education 185 68.5
Intend to work for doctorate in 
business education 65 24.1
Intend to work for doctorate in 
another area 7 2 . 6
Undecided 13 4.8
TOTAL 270 100.0
C r i t e r i a  U s e d  b y  G r a d u a t e s  f o r  S e l e c t i n g  
t h e  I n s t i t u t i o n  f o r  M a s t e r ' s  S tu d y
Former students gave a variety of reasons for selecting the schools 
where they obtained their master's degree. In most cases, there were a 
number of contributing factors that determined the selection of a particular 
institution. The respondents gave a total of 475 reasons for selections 
of schools, or an average of approximately 1.7 reasons per individual 
response. A total of 19 different reasons were given for selection, 
although the predominant reasons pertained to location, reputation, under­
preparation
o f f e r e d .
L o c a t i o n  o f  t h e  s c h o o l .  M ore  t h a n  s i x t y  p e r  c e n t  o f  t h e  r e s p o n d e n t s
indicated that the convenient location of the college or university was an
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important factor in the selection of a school. The following were repre­
sentative statements of these graduates:
1 . It was close enough so that I could commute daily in a car 
pool.
2 . I lived 30 miles from campus and could take late afternoon 
and Saturday classes.
3. It was the closest school which offered a master*s degree 
in business education.
4. It was located close to the school where I was teaching.
0
5. It was in the same town as my teaching position.
Reputation of the school. One-third of the graduates stated the 
reputation of the institution had an influence on their selections. The 
following statements typify the reasoning of these teachers:
1 . The school was highly recommended by undergraduate professors.
2 . It had an excellent reputation in the field of business 
education.
3. It was the best-known of the local schools, and enjoyed 
a better reputation than the other local schools.
4. The school had a nation-wide reputation.
5. It was an outstanding teacher education institution.
Reputation of the faculty. Almost twenty per cent of the responses 
indicated that the reputation of faculty members was a contributing factor 
in their selections. The following illustrate typical comments relating 
to this category: •




I heard some favorable comments on the instruction.




4. I especially admired the department head's work and had 
heard good reports about him.
5. I visited the campus and was quite impressed with the 
Dean and the faculty.
Former alma mater. More than fifteen per cent of the graduates 
;d that they elected to continue graduate work at their undergraduate 
er. The statements listed below were typical examples included
in this category:
1 . I was known and knew 
there.
2. the same school
3. I obtained my bachelor's degree there and liked the school. 
Financial assistance offered. Most of those who responded unde
this category stated that they were offered assistantships or fellowships. 
Thirty-seven, or 13.7%, of the respondents indicated that they received 
some type of financial assistance that encouraged them to choose a particu­
lar institution.
Other criteria. Many other reasons were advanced for the selection 
of a particular college or university. Among the reasons listed were: 
types of courses offered; low cost of attending the school; spouse was a 
student there; large size of the school; thesis was not required; a 
master's degree could be obtained in one year; recommendations of friends; 
familiarity with the school; and others. Selected comments are listed 
below:
1. The courses offered fit perfectly with what I wanted.
2. It was inexpensive compared with other schools.
3. I was in a hurry to get a degree, and I heard they had a 
diploma mill out there.
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4. It offered a balanced program of studies.
5. The physical facilities were better than those of the 
other schools in my area.
6 . My husband was teaching there and it was most convenient
7. It was a church affiliated school.
A comprehensive analysis of school selection criteria used by 
business education master’s degree graduates was shown in Table 108 , 
page 197.
Opinions of Graduates Concerning Teaching Effectiveness 
Resulting from the Master’s Itegree Program
The value of master's degree study in terms of increased teaching 
effectiveness was affirmed by the majority of the graduates. Only a 
small minority of 12 respondents, or 4.4%, believed that graduate study 
did not increase their teaching effectiveness. A majority of 241 indi­
viduals, or 89.3%, stated that master’s work had been a rewarding experi­
ence in terms of increased teaching capabilities. Seventeen respondents 
did not answer this question. In most cases, these people stated that 
they were employed in occupations that did not involve teaching, and 
therefore, did not know if it increased their teaching potential.
The respondents substantiated their responses by describing how 
graduate study had improved their teaching; a few individuals also gave 
reasons for negative reactions to this aspect of their master’s degree 
program in business education.
Increased teaching effectiveness. Most of the teachers stated
0
that their teaching methods were improved, or that they received many new 
and useful ideas. There were also comments referring to less tangible 
improvements. Individuals mentioned such things as improved philosophy,
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TABLE 108
>ONSES OF 270 BUSINESS EDUCATION MASTER*S DEGREE GRADUATES
CONCERNING REASONS FOR THE SELECTION OF THE GRADUATE
SCHOOL WHERE THE MASTER*S DEGREE WAS OBTAINED
Reasons for Selection 
of a School Frequency* Per cent
Location of school
Reputation of school 




Low tuition and cost
Attendance of spouse 
Size of school 
Familiarity with school
Church affiliation of school
Recommendation of friends




Rural atmosphere of school
Ease of obtaining degree










7 2 . 6
4 1.5
3 1 . 1







Indicates total responses, not total respondents. 
Per cent is expressed as total of 270 respondents
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recognition
confidence. following statements typified
gory:
1 . I have dropped some of my outmoded teaching methods.
2. It gave me more self-confidence through additional instruc­
tion in my subject matter and the reasons behind teaching met
3. I believe the number of subject matter courses that I was 
able to take under the program helped considerably.
4. I was influenced tremendously by the attitude of the 
faculty; as a result, I see each student as an individual 
and separate personality.
5. My course work brought theory closer to the practical.
6 . My confidence in the methods used was restored. I have been 
able to up-date ray materials and to keep my students inter­
ested because of the information and new materials I bring 
to them. I have been able to orient them to the age of 
automation and have been much more successful in my coun­
seling efforts.
7. The experience as an assistant under direction was valuable.
8 . The courses in methods gave me an opportunity to continue 
reading in the area of business education. This gave me an 
opportunity to explore and formulate new approaches and to 
evaluate what I was doing in the classroom.
9. The class work was helpful but talking with other teachers 
of business was extremely valuable.
10. Although I am no longer in the classroom, the courses I took 
in my master*s program have helped in my present position.
The further development of an analytic mind is an asset in 
this position.
No increase in teaching effectiveness. Although less than five
per cent of the business education master*s degree graduates indicated no
#
increase in teaching effectiveness, many of them were adamant in their 
opinions. The following statements were indicative of their thinking:
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1 . I teach social studies; I don’t 
education.
care much for business
2 . I learned nothing new about teaching.
3. It discouraged me from entering the teaching profession.
4. Other than the education courses which are so vague, I was 
not able to take a single course which was directly applic­
able to my field.
5. Many of the courses I wanted to take were on the under­
graduate level and no graduate credit could be given for th
6 . All graduate work required was education courses. The time 
should be snent in professional business education courses.
TABLE 109
RESPONSES OF 270 BUSINESS EDUCATION MASTER’S DEGREE GRADUATES 
CONCERNING VALUE OF MASTER’S DEGREE WORK IN TERMS OF
INCREASED TEACHING EFFECTIVENESS
Classification of Response Frequency Per cent
Graduate study increased 
teaching effectiveness 241 89.3
Graduate study did not 
increase teaching 
effectiveness 12 4.4
No response 17 6.3
TOTAL 270 1 0 0 . 0
Opinions of Graduates Concerning Desired Curriculum
Emphases on Master’s Degree Programs
Participants were asked to evaluate the curriculum emphasis of
progra emphases that they
would like to see included in the master’s program in business education.
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A majority of 110, or approximately forty per cent, of the 270 respondi 
in this study were completely satisfied with their programs and had no
changes
concerning the curriculu iphasis desired in business education master’s
degree programs. Ninety-nine, or 33.3%, of the total 297 responses indica­
ted that there should be a greater emphasis on business administration 
subject matter courses. Forty-two responses, or 14.1%, revealed that 
graduates desired additional professional business education courses; and 
31, or 10.4%, of the responses, revealed that graduates desired a further 
stress on skill Improvement courses.
Eight other areas were recommended for increased emphasis by 
graduates and included the following: supervision and counseling, data 
processing, basic business, distributive education, general education, 
practical application, and an emphasis on increased course offerings during 
the academic year. Table 110, page 201, illustrated these beliefs in tabu­
lated form.
Opinions of Graduates Concerning Flexibility of Programs 
A majority of the graduates believed their graduate business educa­
tion programs allowed ample provision for the election of courses and did 
not require too many courses. This was substantiated by 227, or 84.1%, of 
the respondents. Only 38 former students, or 14.1%, believed that their 
programs were restricted with too few opportunities for elective courses.
Flexible programs. Most of the comments indicated that provision 
was made for the inclusion of a minor field of study or for courses outside
the field of business education. following • •
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TABLE 110
RESPONSES OF 270 BUSINESS EDUCATION MASTER*S DEGREE GRADUATES
CONCERNING OPINIONS ON CURRICULUM EMPHASIS IN
THEIR MASTER*S DEGREE PROGRAMS
Classification of Response Frequency1 Per cent2
Completely satisfied with 
program of study 110 37.0
More emphasis on business 
administration subject 
matter courses 99 33.3
More emphasis on professional 
business education courses 42 14.1
More emphasis on skill 
improvement courses 31 10.4
More emphasis on data processing 
courses 5 1.7
More emphasis on miscellaneous 
areas 10 3.4
TOTAL 297 100.0
*Indicates total responses, not total respondents.
2Per cent is expressed as a total of 297 responses.
1. The program allowed ample time for a minor.
2. The required courses and electives were balanced fairly 
well to make allowances for individual backgrounds of 
students.
3. I am glad I had every course that was required. I would 
not want to omit any of them. 4
4. I found my advisor only too eager to set up my courses 
according to my needs as well as to fulfill the necessary 
requirements for the degree.
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5. I was able to choose a program that was very satisfactory 
and interesting.
6 . There was a good opportunity provided to take courses in 
related fields.
7. Business education was my choice and was the area I 
needed to be prepared in.
Programs lacking flexibility. A few individuals believed that 
their master*s degree programs required too many courses and that they 
were not allowed sufficient freedom of choice in electing courses. 
Typical comments were as follows:
1. There should have been more opportunity to take business 
subjects.
2. Many of the required courses 
courses.
were similar to undergraduate
3. I felt there were other subjects that would be of more 
benefit for my particular use.
4. Many of the required education courses could be eliminated.
5. The program was rigid with no opportunity to minor outside 
the area of business education.
6 . The courses I was allowed to elect in the business field were 
too few, and the choice was very restricted.
7. Only three electives were allowed; I would have preferred 
more in general studies.




RESPONSES OF 270 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES
CONCERNING OPINIONS ON FREEDOM OF COURSE ELECTION ON
THEIR MASTER'S DEGREE PROGRAMS
Classification of Response Frequency Per cent
Ample provision for elective 
courses 227 84.1
Little provision for electives; 
program too restricted 38 14.1
No response 5 1 . 8
TOTAL 270 1 0 0 . 0
Minor Fields of Study by Graduates 
Business education graduates were asked to indicate if they com­
pleted a minor field or fields on their master's degree program. Of the 
270 people participating in the study, only 121, or 44.8%, stated that 
they elected a minor field of study. The majority of 145, or 53.7%, indi­
cated that they had not completed a minor on their master's degree program. 
Four individuals did not respond to the question. Table 112, page 204,
w
indicated a complete description of the graduates completing the minor.
Approximately one-fourth of the individuals who elected minors 
chose education as an area of concentration. The other minor fields 
covered a wide variety of subject matter, and there was no evidence that 
business education master's degree candidates tended to select a particular 
minor field other than education. Table 113, page 205, indicated the
types
TABLE 112
RESPONSES OF BUSINESS EDUCATION MASTER*S DEGREE GRADUATES
CONCERNING THE ELECTION OF A MINOR FIELD OF STUDY
Classification of Response Frequency Per cent
No minor field of study was
completed 145 53.7
Minor field of study was
completed 121 44.8
No response 4 1.5
TOTAL 270 1 0 0 . 0
A large number of respondents indicated that they did not have a 
minor on their master's program. It was possible that the inconsistencies 
in the definition of a minor area of concentration caused confusion, and 
the graduates misinterpreted the question.
Opinions of Graduates Concerning the Value of a Minor 
Most of the graduates who completed a minor on their master's 
degree program believed that the minor field had been of value. A 
majority of 101, or 83.5%, believed their particular minor had been of 
value to them. Only 20, or 16.5%, questioned the value of their minor 
field of study.
Minor of value. Many of the teachers who completed a minor were
teaching a course in the minor field or were using the knowledges gained 
in connection with their occupations. The following quotations indicate 
the most typical responses:
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>F 121 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
CONCERNING MINOR FIELD OF STUDY ELECTED
TABLE 113






Counseling and Guidance 5
English 5
Educational Psychology 4





Junior College Education 2
History 1













Sociology, Guidance and Counseling 1
Accounting, Social Business 1
Psychology, Administration, Curriculum 1
History, Education 1
Management, Finance 1




1. Some years I get stuck with a history class.
2 . I would not have my current position without it.
3. The minor gave a wider perspective to the entire secondary 
education area.
4. It has broadened my knowledge of other fields related to 
business education.
5. I am teaching in my minor field.
6 . Guidance courses are helpful to any teacher.
Minor of no value. Most of the people in this category felt that 
a minor was of doubtful value. Their reasons usually related to a repeti­
tion of undergraduate courses or that the courses were too general in 
nature. The following examples illustrated the reasoning of this group:
1. Most of the classes were busy work.
2. All the classes were the same; they were not specifie enough.
3. The courses required had little to add to what had been taken 
in undergraduate work.
TABLE 114
RESPONSES OF 121 BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
CONCERNING THE VALUES OF THEIR MINOR FIELD OF STUDY
Classification of Response Frequency Per cent
Minor field of study proved
of value 101 83.5
Minor field of study was of
no particular value 20 16.5
TOTAL 121 100.0
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Opinions of Graduates Concerning Preferences
for Another Minor
The respondents were asked to indicate if they believed a 
different minor would have been more valuable than the one they comple­
ted. Again, the majority were satisfied with their completed minor and 
did not indicate a preference for another area. One hundred one, or 83.5%, 
of the respondents did not believe another area of minor concentration 
would have been any more useful to them. Only 19, or 15.7%, would have 
preferred a different minor. Very few comments were supplied to this 
question. Most of the individuals merely checked yes or no and did not 
comment.
Preference for a different minor. The remarks were scattered, 
and there was no consensus as to what minor the teachers would have pre­
erred to pursue. following
1 . I would have preferred one in the field I now use.
2. I could have benefited greatly from some English courses.
3. I would have liked to have one more closely related such 
as Economics.
4. Counseling would have proved helpful.
Satisfaction with minor. Most of the respondents in this group 
seemed to indicate that the minor was helpful in giving a better back­
ground for teaching business education. The following constituted a 
sampling of comments:
1. Business administration stresses different areas of business 
and this knowledge is important for improved teaching methods
2. It seemed to adequately prepare me for my work.
3. My subjects in marketing and management have contributed 
toward the subject matter in my teaching.
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4. English correlates very nicely with the business field.
5. Since I am in the teaching field, I think education was 
the appropriate thing.
6 . I took what I think was what X needed in my particular case.
TABLE 115
RESPONSES OF 121 BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
CONCERNING PREFERENCES FOR ANOTHER MINOR RATHER THAN THE
ONE COMPLETED
Classification of Response Frequency Per cent
No preference for a different 
minor than one pursued 101 83.5
Preference for a different 




TOTAL 121 1 0 0 .0
Opinions of Graduates Concerning the 
Value of the Thesis Requirement
Many of the graduates questioned the value of the thesis require­
ment on master*s degree programs in that 181, or 67.0%, stated they would 
not write a thesis if they had a choice. Only 82 respondents, or 30.4%, 
stated they would write a thesis if they had a choice and could repeat 
their graduate work. Both groups commented rather freely on the value 
of the thesis in business education master's degree programs.
m
Favor thesis requirement. Many of the responses were probably
made by people who intended to study for the doctorate in business 
education as a number of comments indicated that the thesis would be
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valuable training for writing the doctoral dissertation. Others were more 
general in their comments and stated that research was valuable for the 
teacher. The following quotations typified their thinking:
1. I feel it would have been a helpful experience if I should
2.
decide to pursue a doctor’s degree.
This is valuable training if one is to work for an advanced 
degree.
3. I feel research work improves a person’s teaching background.
4. The research involved is valuable.
Unfavorable toward thesis requirement. Most individuals felt 
that the thesis requirement was too time consuming and that additional 
courses would be of more value. The following statements were examples 
of their reasoning:
1. I did not write a thesis but I believe that at a master's 
degree level there is too little opportunity and time to 
complete an effective research study.
2. The extra courses are of more value than trying to write a 
meaningful thesis, considering one or more research papers 
for each course.
3. I can see no real value in writing a thesis.
4. Why write a thesis when six hours can be completed in 
8lx weeks?
5. I prefer lecture and discussion course work.
6. I’m lazy.
7. I feel a thesis is a waste of time and is just busy work.
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TABLE 116
RESPONSES OF 270 BUSINESS EDUCATION MASTER*S DEGREE GRADUATES
CONCERNING VALUES OF COMPLETING A THESIS AS A PART OF THE
MASTER*S DEGREE PROGRAM
Classification of Response Frequency Per cent
Would not write a thesis if 
given a choice 181 67.0
Would write a thesis if 
given a choice 82 30.4
Undecided 3 1.1
No response 4 1.5
TOTAL 270 100.0
Opinions of Graduates Concerning Most 
Valuable Business Education Courses
The participants in this study were asked to list the three most
valuable graduate business education courses. Most of the respondents
supplied three course titles as was evidenced by 734 recommendations, or
responses per individual types
courses recommended; and there was a variation in course titles, even 
though many of the courses were quite similar in nature.
The researcher grouped similar courses with different titles into 
the same categories. For example, the course entitled Principles of Busi­
ness Education was also recommended under such titles as Trends in Business
0
Education, Foundations of Business Education, and Issues in Business 
Education. All of these courses were grouped under Principles of Business
Education.
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Only those courses that were indicated as most valuable by at 
least fifteen of the respondents were included in the findings of this 
study. It was believed that courses listed by less than 15 individuals, 
although important and valuable to individuals, could not properly be 
included in a "most valuable" category for a large number of business 
teachers. Table 117, page 212, showed the most valuable courses as pre­
sented by the graduates participating in this study.
Opinions of Graduates Concerning Least 
Valuable Business Education Courses
The respondents were also asked to indicate the three graduate 
business education courses that were of least value to them. A great 
number of the respondents indicated that all of the courses were of 
value, or they did not answer the question. Only 343 courses were labeled 
as "least valuable" which resulted in an average of 1.27 responses per 
individual.
It was interesting to compare the ’‘most valuable" courses with 
the courses of least value. Most of the courses that were listed as "most 
valuable" by the respondents were also listed as "least valuable" by the 
majority of respondents. The only courses not included in both categories 
were: Methods of Teaching Business Education; Methods of Teaching Type­
writing; Administration and Supervision of Business Education; Methods of 
Teaching Shorthand and Transcription; Research in Business Education; and
Methods of Teaching Secretarial, Clerical, and Office Practice. Courses
0
included in the "least valuable" category, and not in the "most valuable" 
category were: Workshops in Business Education, Marketing, and Methods 
of Teaching Basic Business.
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TABLE 117
IPONSES OF BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
CONCERNING SPECIFIC BUSINESS EDUCATION COURSES THAT
PROVED TO BE OF MOST VALUE
Most Valuable Courses Frequency Per cent
Principles of Business Education
Methods of Teaching Business Education
Administration and Supervision of 
Business Education
Methods of Teaching Typewriting
Methods of Teaching Shorthand and 
Transcription
Economics
Methods of Teaching Bookkeeping 
and Accounting
Seminars in Business Education 
Finance
Research in Business Education
Tests and Measurements in Business 
Education
Methods in Teaching Skill Subjects 
Readings in Business Education 
Accounting
Methods of Teaching Secretarial, 




















Per cent is based on total of 734 recommended courses
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It was the belief of the researcher that these findings were not 
a reflection on any specific graduate business education course. Most of
teachers
high school level. school
shorthand, typewriting, and bookkeeping, and possibly one or two 




business education. Individual respondents were teaching a wide variety
ranging •  HI
junior high school typewriting. These individuals probably rated the
situations
Only the courses rated as 'least valuable" by at least 10 of the
participants were included 
listed by less than 10 res
It was believed that courses
their over-all value. Table 118, page 214, showed "least valuable" courses 
as defined by the graduates.
Opinions of Graduates Concerning Unoffered Courses
That Might Have Proved Helpful
The graduates were also asked to list courses not offered at 
institutions where they obtained their degrees that they would have found 
helpful. Comparatively few courses were recommended in that only 198 
suggestions for additional courses were listed.
The graduates recommended courses in business education methods, 
skill subjects, business administration courses, and miscellaneous
TABLE 118
on 3
S OF BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
RNING SPECIFIC BUSINESS EDUCATION COURSES THAT
PROVED TO BE OF LEAST VALUE
3*0  L it
eiiio  it
Least Valuable Courses













Methods of Teaching Basic Business




















Methods of Teaching Skill Subjects 



















suggestions pertained to methods courses. Among the methods courses repre­
sented were: methods of teaching business education courses, methods of 
teaching shorthand, methods of teaching typewriting, methods of teaching 




economics, methods of teaching arithmetic, methods of teaching business 
English, and methods of teaching slow learners.
A few graduates, 21, or 10.6%, indicated skill development courses 
which included a few suggested courses in each of the following areas: 
typewriting, shorthand, business machines, and secretarial practice.
Fifty-one, or 25-8%, of the responses, indicated miscellaneous
-.» Vr»TeofU&rti1̂ business education courses which included a few courses in the following
areas: curriculum, tests and measurements, administration and supervision,
.{Oitê io-
A _ ̂
A .L f 4 ̂ * v
seminars, distributive education, research in business education, workshops, 
and others.
Many of the responses indicated graduates would have profited from 
courses in business administration subjects in that 97, or 48.9%, made this
3 Lî Oiw** recommendation. Courses listed included: data processing, computer pro­
* ,1t/039/j
gramming, automation, economics, business law, accounting, marketing, real
o euoaat* 
• estate, income tax accounting, and others. However, more than one-half, or8YAJXXStf:
50.5%, or the 97 respondents who recommended additional business administra­
11'li t (I •• V* 1
ietujtsrt' tion courses stated they would have liked to take courses in data processing,
Galway- computer programming, or automation. Table 119, page 216, illustrated the
. 11 COl*-—' subject matter preferences desired by graduates.
iiio iaaOic-'!
Opinions of Graduates Concerning the Strengths
of Their Master*s Degree Programs
The 270 participants were asked to indicate strengths of business
education master’s degree programs at institutions where they were awarded
their master’s degrees. The graduates were complimentary in most of their
rt I*: I f”n® 8 ̂  • - remarks, and listed a total of 470 strengths, or an equivalent of 1.74
o n l responses per person. The graduates listed a wide variety of program
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TABLE 119
RESPONSES OF BUSINESS EDUCATION MASTER1S DEGREE GRADUATES 
CONCERNING COURSES THAT WOULD HAVE PROVED VALUABLE 
BUT WERE NOT OFFERED AT THE INSTITUTION WHERE THE
MASTER*S DEGREE WAS AWARDED
Course Areas Represented Frequency Per cent
Business Administration Courses 97 48.9
Miscellaneous Professional Business 
Education Courses 51 25.8
Business Education Methods Courses 29 14.6
Business Education Skill Courses 21 10.6
TOTAL 198 100.0
strengths that pertained to faculty, atmosphere and relations, programs 
and individual courses, and physical facilities.
Faculty strengths. Many of the respondents believed that the 
well-qualified, competent faculty of graduate business education subjects 
was the outstanding feature of their programs. The qualifications and 
abilities of departmental chairmen were also mentioned by a number of 
individuals. A few individuals mentioned the practice of utilizing visit­
ing professors as an asset of their programs. Typical indicative remarks 
in this category were as follows:
1. They have an energetic, hard-working, conscientious director 
who is trying to improve the curriculum and facilities.
2. The few instructors we had 
experiences in business.
were well informed with many
3. I feel that the head of the department can either strengt] 
or weaken the program, and I think that we were fortunate 
in that the program had someone that was very precise in 
what he required.
4. The head of the department was a well-known specialist 
in the field of business education.
5. The high-quality teachers available at a great state univer­
sity was the strong point of the program.
6. The head of the B.A. Department had high standards, and the 
faculty working with him was a fine group. They keep in 
"tune” with the changing times.
7. The department head who taught the graduate courses was well 
qualified and he did a tremendous job for the limited 
facilities that he had.
8. The business education department is a very strong one. It 
is not an easy department— the teachers are well informed 
and up to date.
9. The staff at the university is keenly aware and strives to 
help teachers use the most modem methods.
10. They had some outstanding visiting professors.
11. They have an excellent staff that works hard to keep abreast 
of the changes and trends in business education.
Individual courses and program strengths. A majority of 213, or 
45.3%, of the 470 responses were included in this category. Former students 
praised broad, diversified programs} flexible programs tailored to indi­
viduals; the quality of specific courses; and the high standards and 
reputations of their schools.
The comments also indicated a difference in philosophy among the
various business education teachers. Many of the graduates listed the 
emphasis on business administration subjects as a strength of their pro­
grams; however, approximately the same number of individu 
the methods courses were the outstanding feature of their 
following statements were typical comments of this group:
The
1. In a year they cover a great variety of subjects in the 
business field.
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2. There was an opportunity for business administration back­
ground courses.
3. The strength of the program was the emphasis placed on the 
academic rather than methods courses, etc.
4. A person may elect several courses in another field as 
his minor; thereby, increasing the number of subjects he 
can teach.
5. We were allowed a number of electives which enabled us to 
take care of particular needs of which we were aware.
6. The improvement of instruction courses were especially 
helpful.
The head of the business education department is very care­
ful that the program is not weakened by purely professional 
courses, nor purely content courses. He insists on an equal 
distribution.
8. They have high standards in all business education graduate 
courses.
They had a wide variety of course offerings.
10. The emphasis on education and teaching was perhaps the 
est asset.
The great asset of the program is that it was designed to 
help the teacher. They gave specific teaching techniques and 




The business conferences each summer where outside authorities 
were brought in were valuable. I
I was able to take a related fields minor instead of a minor. 
This permitted me to take more courses outside the ones in 
business education.
and relation with the faculty. Ninety-one,
or 21.1%, of the respondents made comments pertaining to the personal
0
attention, interest, guidance, understanding, and enthusiasm shown by 
members of the graduate business education staff. The following were 
illustrative comments:
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1. Instructors were willing to devote to the student as much 
time as he needs.
2. The classes are small enough, for the most part, for hearing 
everyone*s opinions and comments.
3. There was a great deal of attention and help given to each 
student.
4. The help of the faculty was outstanding, particularly in 
wilting the thesis.
5. The members of the committee were willing to work with the 
candidate.
6. The over-all spirit of cooperation on the part of those who 
were a part of ray program was an outstanding feature.
7. I would like to list the one main strength. This is the 
role of the advisor. My advisor was ever-ready to give me 
any assistance I needed. He helped me in my selection of 
courses, and he mapped out for me a course of study that 
was at no time tiring or boring but always fascinating.
8. There was a strong rapport between instructors and students.
9. There was an informal atmosphere with an opportunity to dis­
cuss problems with teachers from other schools.
10. The program was just beginning and the enrollment was small; 
therefore, there was a personal touch involved.
Physical facilities. A few individuals commented on the quality of 
physical facilities that were available for study at their alma maters. 
Library facilities were the most frequently mentioned strengths in this 
category. The following were illustrative comments:
1. There were excellent library facilities, as well as high 
school training facilities.
2. They had excellent facilities for research.
0
3. A new air-conditioned four-story business building that was 
newly equipped was an outstanding feature.
4. The local business facilities 
graduate program.
were well integrated into the
Table 120, page 220, presented a composite view of the opinions of 
graduates concerning the strengths of their particular graduate program.
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TABLE 120
RESPONSES OF BUSINESS EDUCATION M ASTER'S DEGREE GRADUATES 
CONCERNING STRENGTHS OF THE PROGRAMS WHERE THEY OBTAINED
TH EIR  M ASTER'S DEGREE
Strengths of Master's Programs 
in Business Education Frequency Per cent
Good relations with teachers and 
interest and personal attention
by staff 85 18.1
Well-qualified, competent teachers 80 17.1
Broad, diversified curriculums 61 12.9
Quality of individual courses 54 11.5
Leadership and qualifications of 
department chairmen 39 8.3
Quality of courses and up-to-date 
instruction 36 7.7
Flexible programs tailored to 
individuals 32 6.8
High standards and reputation of 
schools 17 3.6
Quality of visiting professors 13 2.8
Emphasis on critical thinking and 
challenging experiences 13 2.8
Excellent library facilities 10 2.1
Excellent research and resource 
materials 7 1.5
Good relations with other departments 
and local businesses 6 1.3
Quality of individual instructors 6 1.3
Well-organized departments 6 1.3
Unclassified comments 5 1.1
TOTAL 470 100.0
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.ons of Graduates Concerning Suggestions 
Improvement In their Master*s Programs
Graduates were less responsive when asked to indicate recommenda­
tions for improvement of the graduate programs where they obtained their 
degrees. A total of 315 recommendations for Improvement were received or 
an equivalent of 1.16 suggestions per person. A number of respondents did 
not answer the question or stated that they had no suggestions for Improve' 
ment. Suggested improvements included comments related to areas of:
faculty, atmosphere and relations, facilities, and curriculum and program 
improvements.
Faculty improvements. Thirty-six, or 11.4%, of the responses 
indicated needed changes pertaining to the graduate business education 
faculty. Eleven graduates recommended that the staffs of their alma 
maters be increased, and 18 persons suggested that staffs be upgraded 
by employing more qualified and experienced teachers. Five individuals 
also suggested that more visiting professors and lecturers be utilized 
in the programs. Two people also suggested more staff coordination and 
unity. The following were typical comments included in this category:
1. We had only one instructor for business education courses.
We should have had more course offerings and more instructors
2. Better instruction is necessary. The teachers should teach 
new material and present a definite course. The teachers 
were not prepared for the class sessions.
I think a better qualified instructor in some of the business 
subjects would Improve the program.
Those persons teaching business administtation courses should 
gain more practical insight into the problems and mechanics 
of modem business. They should use less of the textbook 
approach in these courses.
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5. The staff teaching the non-educational courses should have 
more business and industrial background. There was a 
failure to use resource people from business and industry.
I would recommend a larger number of instructors in order 
to get a variety of ideas. The same teacher sometimes makes
the courses all alike with no new ideas 
to course.
terging from course
Employ instructors in the summer who are actually teaching 
during the school year rather than those who haven*t taught 
secondary classes for 5 to 20 years.
8. Employ instructors who have had high school teaching 
experience.
9. Make sure that visiting professors are well qualified for the 
subjects they are to teach.
There is dissention between members of the staff; therefore, 
when you are working with different staff members it is hard 
to get cooperation from them as a group.
11. I would recommend greater variation of faculty on the 
graduate level. The same instructor taught four of my 
six courses.
12. The candidate should be able to study under a larger number 
of professors so he can get a broader outlook and viewpoint.
work was confined to study under the same professor 
repeatedly.
Atmosphere and relationship Improvements. Only 21 of the responses, 
or 6.6%, of the total responses were included in this category. Of the 
21 responses, 12 indicated additional individual help and counseling would 
be helpful. Nine people also mentioned better communication between the
school and the candidate by more clearly defining programs and cutting 
down on the "red tape." The following were illustrative comments:
1. X suggest improvements in the guidance of graduate students; 
as to degree programs, courses to follow, and general help.
2. I would have liked more guidance in research.




4. While I attended the University, registration was rather 
difficult for the business education student, who was in 
the Graduate School but had to obtain approval of programs 
from both the College of Education and the College of 
Business.
5. There was too much "red tape" and a lack of cooperation in 
the graduate school.
6. A pre-determined set of programs whereby the student would 
have a course of study to follow which he knows will not 
change before he has completed his course work would help.
7. There was a need for better coordination between the school 
of business and the school of education.
8. I suggest more combined meetings with the graduate committees 
of the person doing the graduate work in order for the com­
mittee members to get a better understanding of the aims of 
the student.
A planned program for each student would help.
10. Communications between the graduate office and the candidate 
could be improved. When changes in the requirements occur, 
it should not be the responsibility of the candidate to 
find out about them too late.
Facility improvements. A total of 47, or 14.9%, of the responses 
pertained to improvements in facilities. Twenty-five comments related t 
the improvement of library and reference materials, and 22 indicated tha 
improvements could be made in physical facilities and equipment. The 
following were illustrative comments:
1. There should be an increase in the number of business educa­
tion books and magazines in the library.
2. They need a newer building and newer equipment.
3. I would suggest a new physical plant with up-to-date 
equipment.
4 good typewriters and office machines
5. Data processing equipment should be purchased so courses can 
be added in this area.
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Curricul improvements. Two hundred eleven indi­
viduals, or 66.9%, recommended changes or improvements pertaining to 
curriculums or program requirements. Many of the respondents who rei
mended improvements in the over-al 
expressed a desire for either more administration
subject matter or for more professional business education courses. A 
majority of the people who recommended these emphasis changes also stated 
that the number of education courses included in their programs should be 
decreased. There were also recommendations for the addition of specific 
courses, although the suggestions were so varied that no consensus could 
be observed. Other suggestions related to more course offerings, better 
instruction, more differentiation between graduate and undergraduate 
courses, more flexible programs, and offerings at more convenient times. 
The following constituted a sampling of the responses in this category:
1. I would prefer to have the 1/3 education courses which were 
required to be all in business education.
2. As stated before, I think more courses in methods should be 
added with less emphasis on marketing, management, and 
courses like that.
3. At least a few courses available at the graduate level 
should be applicable to commercial subjects. The only 
graduate business education courses available are under­
graduate business administration courses.
4. The program requirements should be changed to allow more 
methods courses in subject areas.
5. A greater emphasis should be placed on research, encouraging 
students to go into their areas of business education in 
greater detail.
6. Give one single three-hour course in methods, literature, 
and the like. The remainder of the courses should be in 
subject matter.
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Combine education courses to decrease the number of hours 
in education required and thereby permit more courses in 
business.
Allow for more courses in the major field and require less 
courses in education, etc. Courses in major field tend to 
be more practical and usable, whereas, those you must taka 
in education are theoretical and many times impractical.
Some are necessary, of course, but it seems unbalanced.
X feel that more courses like the improvement of shorthand 
and typewriting should be offered.
I would suggest an offering of advanced courses in shorthand 
and training in the use of IBM machines and computers.
A more well-rounded program for the student interested in 
phases of business education other than accounting and 
management would be my suggestion.
Too much nonsense is stressed on certain courses that don't 
do the student any good whatever. Too much is stressed on 
the grade instead of what the student wants to get out of 
the course.
14. I believe courses for the improvement of instruction for 
the preparation of medical stenographers, etc., (specialized 
work) could be offered.
15. I would combine all courses that deal with "how to teach" 
into a six-hour course and let all other hours be in subject 
matter fields such as accounting and economics.
16. There should be more attention to the writing of research 
papers to prepare the student for the thesis. Research 
papers are required in each course but are not marked and 
the student does not see his errors.
17. There should be greater distinction between graduate and 
undergraduate levels; e.g., B.A., M.A., and Fh.D.
18. Eliminate the oral examination; the written comprehensive 
would be sufficient.
M i n iIt is rather difficult for one attending school in the 
to get some of the courses that one would really like to take
19.
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20. More courses should be offered for those desiring to 
take Saturday classes during the school year.
21. Make a greater distinction between the methods courses 
on the graduate and undergraduate levels along with more 
distinction between the graduate methods courses and 
graduate supervision.
TABLE 121
RESPONSES OF BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
CONCERNING SUGGESTED IMPROVEMENTS IN PROGRAMS WHERE 
THEY WERE AWARDED THEIR MASTER'S DEGREES
Suggestions for Improvement Frequency Per cent
Specific additional courses 36 11.4
Emphasis on either business education 
or business administration 33 10.5
Better library and resource materials 25 7.9
Broader course offerings with more 
variety 24 7.6
Better facilities and equipment 22 7.0
Better instruction 19 6.0
More methods courses 19 6.0
More qualified and experienced staff 18 5.7
Fewer methods courses and more 
academic courses 17 5.4
Changes in program requirements 16 5.1
Instruction at more convenient times 14 4.4
Individual help and counseling 12 3.8
Larger staff 11 3.5
More differentiation between graduate 
and undergraduate courses 10 3.2
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TABLE 121 (Continued)
Suggestions for Improvement Frequency Per cent
Better communications between
administration and student 9 2.9
More flexible programs to meet
individual needs 8 2.5
More research 7 2.2
More concentration in specialized
areas 6 1.9
Additional visiting lecturers and 
. professors 5 1.6
Staff coordination and unity 2 .6
Unclassified recommendations 2 .6
TOTAL 315 100.0
I
Availability and Adequacy of Specialized
Equipment and Facilities on 
Master*8 Programs
Former students were also queried on the availability of selected 
specialized facilities and offerings at the institutions where they 
obtained their master*s degrees. Their responses revealed that professional 
business education libraries were available for a very large majority of 
students in that 237, or 87.8%, indicated their availability. Curriculum 
libraries of high school business education textbooks were available to 
the majority of students as 202, or 74.8%, stated that these facilities 
were available. However, only 120, or 44.47», of these graduates had access 
to microfilm libraries of business education research studies. Exactly 
50% of the individuals in this study stated that graduate study rooms were 
available at the time they completed their master*s degrees.
The graduates indicated that special institutes and workshops
were a rather common feature of business education graduate programs.
Two hundred twelve, or 78.5%, revealed that these events were offered 
at the institutions where they were awarded their master's degrees. The 
employing of visiting professors and lecturers was also a rather common 
practice in that 194, or 71.8%, affirmed that such teachers were employed. 
Ninety per cent of the former master's degree students also stated that 
their alma maters provided placement services. The majority of schools 
did not offer the use of data processing equipment to business education 
master's degree candidates in that only 122, or 45.2%, stated that such 
equipment was available.
TABLE 122
RESPONSES OF 270 BUSINESS EDUCATION MASTER'S DEGREE GRADUATES 
CONCERNING THE AVAILABILITY OF SPECIALIZED FACILITIES 





f 7.1 f 7.
Professional business education
libraries 237 87.8 33 12.2
Curriculum library of business edu­
cation high school texts 202 74.8 68 25.2
Microfilm library of research studies 120 44.4 150 55.6
Graduate study rooms 135 50.0 135 50.0
Special institutes and workshops 212 78.5 58 21.5
Visiting lecturers and professors 194 71.8 76 28.2
Placement services 243 90.0 27 10.0
Data processing equipment 122 45.2 148 54.8
f denotes frequency and % indicates per cent.
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If the graduates indicated that specialized facilities or offer­
ings were available, they were asked to evaluate them as highly satis­
factory, adequate, or unsatisfactory. In general, former students rated 
these areas of graduate education as highly satisfactory or adequate. 
There were only 102 unsatisfactory responses for the eight area3. The 
professional business education libraries were considered unsatisfactory 
by only 26, or'10.9%, of the students, while 78, or 32.9%, rated them as 
highly satisfactory. Curriculum libraries of business education high 
school textbooks were considered highly satisfactory or adequate by 178, 
or 88.1%, of the students. Eighty-five, or 70.2%, of the respondents 
also considered microfilm libraries at least adequate.
Although graduate study rooms were not found in the majority of
i #
colleges, they were highly rated by students that had an opportunity to 
use them. One hundred fifteen, or 85.1%, rated them as highly satis­
factory or adequate. The special institutes or workshops were very
popular and highly rated by the graduates in that 196, or 92.5%, rated 
them as adequate or better. Visiting lecturers and professors were also 
considered satisfactory by the respondents as 175, or 90.2%, rated them 
as highly satisfactory or adequate. The graduates gave approximately the 
same pattern of response for the placement services available as 219, 
or 90.1%, indicated that they were at least adequate. Highly satisfactory 
and adequate were listed by approximately the same number of graduates as 
they evaluated the adequacy of data processing equipment. Only 6, or 
4.9%, stated that it was unsatisfactory.
•  i f o
TABLE 123
RESPONSES OF BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
CONCERNING THE ADEQUACY OF SPECIALIZED FACILITIES










library 78 32.9 130 54.9 26 10.9 3 1.3
Curriculum library of business 
education high school texts 72 35.6 106 52.5 13 6.4 11 5.4
Microfilm library % 28 23.1 57 47.1 17 14.0 19 15.7
Graduate study rooms 58 42.9 57 42.2 9 6.7 11 8.1
Special institutes and workshops 114 53.8 82 38.7 6 2.8 10 4.7
Visiting lecturers and professors 91 46.9 84 43.3 16 8.2 3 1.5
Placement services 126 51.8 93 38.3 9 3.7 15 6.2
Data processing equipment 47 38.5 49 40.2 6 4.9 20 16.4





The findings of this study indicated that business education 
master's degree programs differed in philosophy, standards, curriculum 
offerings, and administrative practices and procedures. The opinions 
of graduates of these programs also varied markedly on many aspects of 
business education master's degree programs. There were no areas of 
the findings that demonstrated a complete agreement in the practices of 
colleges or universities or in the opinions of graduates.
Even though the study revealed differences among the business 
education master's degree programs in the 91 colleges and universities 
surveyed, it was possible for the researcher to ascertain a consensus in 
almost every aspect of the study. The findings were summarized in this 
chapter on the basis of a consensus of administrators and graduates of 
business education master's degree programs, and no attempt was made to 
include or portray the range of practices and philosophies existing in 
graduate business education programs.
Each of the questions appearing on the research instrument returned 
by the 91 administrators of business education departments was summarized 
and presented in this chapter. The opinions of 270 graduates of business 
education master's degree programs were also summarized and compared with
the prevailing practices as reported by the department chairmen in the 91 
colleges and universities.
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Admission Procedures in Business Education
Master's Degree Programs
A general consistency in admission practices among the 91 
institutions offering business education master's degree programs was 
revealed in this study. The following admission procedures were utilized 
among the institutions offering the master's degree in business education
1. More than 95 per cent of the colleges and universities 
required that master's degree candidates hold a bachelor's 
degree from an accredited college or university.
2. Approximately 60 per cent of the colleges required that 
candidates for the master's degree in business education 
complete the Graduate Record Examination. However, 50 
per cent of those schools requiring such examinations 
indicated a predetermined score had not been established 
as a basis for admission.
3. About one-half of the institutions indicated that aptitude 
or psychological tests, other than Miller Analogies Tests 
and the Graduate Record Examinations, were required of 
entering students. About one-half of these schools did
not require a minimum score for admittance to their programs.
4. Approximately 60 per cent of the colleges and universities 
did not use Miller Analogies Tests to determine admission.
In those cases where it was required, many schools did not 
require a minimum score for entrance into their programs.
5. It was possible to enter business education master's pro­
grams directly from undergraduate colleges without prior 
teaching experience. Although many of the department chair­
men indicated a preference for candidates with teaching 
experience, more than 90 per cent specified that such 
experience was not a requirement for admission to their 
programs.
6. Approximately 75 per cent of the institutions required that 
entering master's degree candidates possess an undergraduate 
background in business education. However, there was little 
agreement on what constituted an adequate background. Some 
schools required an equivalent of an undergraduate major 





7. Business education subject matter tests were generally not 
administered to determine whether candidates had sufficient 
background in business education for entrance into graduate 
programs. If they were used, they were not generally used 
to deny admission.8 Nearly 70 per cent of the department chairmen asserted that 
entering candidates did not have to submit letters of recom 
mendation to be admitted to graduate business education 
programs.
Most administrators, almost 90 per cent, specified that 
undergraduate grade point averages were considered when 
determining admission to graduate study in business educa­
tion. Respondents stated that "0+" and "B" averages were 
the most frequently used minimum standards for admission.
10. Candidates who were unable to satisfy all entrance require­
ments were generally allowed to enroll in graduate programs 
on a probationary status. About 90 per cent of the depart­
ment chairmen affirmed this practice. Little consensus was 
revealed in how probationary candidates could be accepted 
in master's degree programs. A frequent practice was to 
complete a specified amount of course work with a minimum 
grade point average in order to achieve acceptance or per­
mission to work for a degree.
Degree Offerings and Research Requirements in 
Business Education Master's Degree Programs
Although there was a considerable variation in practice concern­
ing degree offerings and research requirements, the findings indicated a 
consensus concerning nearly all of the areas reported in this section.
1. Almost 70 per cent of the departments offering business edu­
cation master's degrees offered candidates one degree.
There were, however, institutions that provided as many as
3 or 4 degree choices to business education master's students
2. About 70 per cent of the business education departments pro­
vided a choice of completing a thesis or pursuing a program 
that did not require a thesis. A few respondents reported 
that their programs did not provide an option, and students 
were either required to write a thesis or no provision was 
made for the writing of a thesis.
234
3. The business education master's degree was offered under a 
variety of titles as the chairmen reported a total offering
different degree titles. The most frequently designated 
titles were the master of arts, master of science, and master 
of education degrees. There was no degree title that could 
be considered primarily a research oriented degree as insti­
tutions differed markedly in thesis requirements even though 
they conferred the same degrees.
4. Candidates completing thesis degrees were usually required to 
complete from 7 to 18 semester credits in business education 
courses. However, other colleges required fewer semester 
credits and other chairmen specified considerably more credits
v were necessary.
There was little difference in the number of business educa­
tion semester credits required on non-thesis degrees as the 
majority of chairmen reported that from 7 to 18 semester 
credits were necessary in such programs.
Almost 70 per cent of the chairmen reported that thesis degree 
students were required to complete 30 semester credits for 
graduationj there was little difference in the number of 
semester credits required for graduation on non-thesis pro­
grams as approximately 80 per cent of the chairmen indicated 
that either 30 or 32 semester credits were required.
7. Nearly all colleges allowed credit toward the master's degree 
for completion of the thesis. A maximum of 6 semester credits 
was the most frequent designation for theses, but respondents 
indicated a range of 1 semester credit to as many as 10 
semester credits.
8. There was little consistency of practice in assigning grades 
when evaluating completed theses. More than 40 per cent of 
the department heads indicated that grades were assigned to 
theses, but an almost equal number specified that grades 
were not assigned to theses.
9. Approximately 60 per cent of the chairmen specified that 
candidates who intended to write theses were required to 
complete prerequisite courses. Research courses were the 
most frequently mentioned as required, but a variety of 
other courses were reported bv administrators.
10 Non-thesis candidates were usually expected to complete 
requirements in lieu of the thesis. The most frequently 
reported requirements involved the completion of additioi 
credit hours or the completion of a research paper more
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limited in scope than the thesis. There were, however, a 
variety of non-thesis requirements listed by other re­
spondents.
11. Approximately 40 per cent of the institutions that provided 
a thesis or non-thesis option indicated that students had 
complete freedom of choice as to whether they would complete 
a thesis. Another prevalent response, by about 30 per cent 
of the chairmen, revealed that students needed to obtain the 
consent of the major advisor before the thesis could be 
written.
Advisement Methods in Business Education
Master's Deeree Programs
advisement
for business education master's degree students. However
variance in the organization of advisement programs among the colleges 
and universities.
1. Almost 65 per cent of the administrators reported that 
committees were appointed to assist in planning student 
programs and to evaluate student performance. Other 
institutions, approximately 30 per cent, used one 
advisor instead of a committee to perform the same duties.
About 70 per cent of the respondents from schools using 
a committee method of advisement indicated that committees 
consisted of 3 members. Another frequent response specified 
that advisory committees consisted of 2 members.
The subject matter field representation on advisory committees 
showed some variation among institutions, although approxi­
mately 30 per cent of the administrators indicated that 
committees consisted of 2 members from the business educa­
tion department and one member from the minor area of study.
The official or administrative unit responsible for the 
appointment of committees varied considerably. Approximately 
an equal number of colleges reported that chairmen of business 
education departments, deans of graduate schools, or chairmen 
of business education departments with the approval of graduate 
deans were responsible for appointing advisory committees.
Committee members were usually required to possess special 
qualifications beyond those of the undergraduate faculty.
The predominant qualifications listed by department chairmen 
required that members hold a doctor's degree or that they be 
members of the graduate faculty.
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6. Many of the administrators indicated that it was necessary 
for chairmen of advisory committees to have special quali­
fications beyond those of other committee members. However, 
on the basis of the qualifications listed; the researcher 
concluded that there was little distinction between the 
chairman ani other committee members.
Terminal Examinations in Business Education
Master's Degree Programs
Business education master's degree candidates were generally
terminal examination There
was, however, same lack of consistency in the administration of these 
examinations among the 91 institutions surveyed.
1. Terminal examinations were usually required for students 
completing thesis degrees as more than 70 per cent of the 
administrators specified this requirement. Non-thesis 
students were also generally required to complete terminal 
examinations as approximately the same number of chairmen 
indicated their use. However, there was little consistency 
in the types of tests administered or in the subject matter 
included.
2. The responses of chairmen specifying the use of written 
terminal examinations revealed that approximately 55 per 
cent of the colleges used subjective tests, and about 40 
per cent indicated that a combination of objective and 
subjective terminal tests were used.
3. The responsibility for the preparation of terminal examina­
tions was not standardized as responses indicated a wide 
range of responsibility. However, the business education 
faculty was designated as responsible by almost 40 per cent 
of the department heads.
Slightly more than 50 per cent of the chairmen indicated that 
members of the advisory committee were responsible for administer 
ing oral terminal examinations. A variety of other individuals 
or administrative agencies were listed by other respondents.
Business education candidates who failed terminal examinations 
were generally permitted to repeat them. There were, however, 




Credit Evaluation and Scholarship Policies in 
Business Education Master’s Degree Programs
ie following credit evaluation and scholarship p<
among colleges and universities offering bunln*.
master's degrees:
Approximately 95 per cent of the administrators indicated 
that a limited amount of transfer graduate credits were 
accepted on their master's degree programs. The number of 
semester credits acceptable toward the master's degree 
showed considerable variation although the most frequent 
designation was either 6 or 8 semester credits.
Approximately one-half of the colleges did not accept 
transfer extension credits on their graduate business 
education programs. If such courses were accepted, most 
of the respondents specified that 6 or 8 semester credits 
were applicable on the degree. However, most of the admin 
istrators qualified their answers by stating that these 
transfer courses were included in the limit of regular 
transfer credits.
3. Slightly more than 60 per cent of the respondents indica­
ted that a limited number of extension credits sponsored 
by their own institutions were applicable on their degree 
programs. The limits most frequently expressed were 6 or 
8 semester hours.
4. Almost 90 per cent of the administrators specified that no 
transfer correspondence credits would be accepted on their 
master's programs. The few respondents who indicated accept­
ance generally placed a limit on the amount of credit that 
would be applicable.
5. Correspondence courses were not commonly included in business 
education master's degree programs as almost 90 per cent of 
the department heads indicated that such courses were not 
offered through their departments.
6. Master's degree candidates were usually allowed to elect a 
limited number of undergraduate courses that would apply 
toward the master's degree. Almost 70 per cent of the 
chairmen asserted that undergraduate courses could be 
elected by graduate students at their institutions. How­
ever, there was a marked lack of consistency in the number 
of undergraduate credits allowed on master's degree progra] 
Chairmen reported a minimum of 3 semester credits to as mai 
as 20 semester hours of undergraduate courses.
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7. All the colleges that provided for the election of under­
graduate courses placed restrictions on the type of course 
that could be elected for graduate credit. Approximately 
50 per cent of the chairmen indicated that undergraduate 
electives were restricted to senior division courses, and 
about 20 per cent indicated that candidates had to secure 




Approximately 60 per cent of the colleges did not permit 
undergraduate students to enroll in graduate courses for 
undergraduate credit. The respondents who indicated that 
provisions were made for undergraduates to elect graduate 
courses indicated that there were restrictions on the 
number and types of courses that could be elected. There 
was little consensus on the types of restrictions suggested 
by respondents, however.
More than 90 per cent of the colleges limited the number of 
years students could work for the master's degree without 
losing all or part of their credits. The number of years 
allowed for the completion of the degree varied from 4 to 
10 years with most of the responses indicating 5, 6, or 7 
years.
Approximately 60 per cent of the colleges who placed a time 
limit on completion of the degree indicated that provisions 
were made to validate lapsed credits. There was little con­
sensus in the methods of validating lapsed credits, however.
Almost 89 per cent of the administrators indicated that 
qualifying tests were not administered in their degree pro­
grams. Once the student had been accepted on the master's 
degree program, he was not required to pass additional 
examinations other than tests on course work and the final 
terminal examination.
12. Teaching experience was not a requirement for graduation in 
approximately 80 per cent of the programs.
13. Slightly more than 90 per cent of the chairmen asserted that 
candidates were required to maintain a minimum grade point 
average in order to stay in the program. A "B" average was 
the most commonly designated standard.
14. In about 98 per cent of the programs, candidates were re­
quired to maintain an established grade point average to 
graduate. A "B" average was the most commonly expressed 
s tandard.
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15. Most business education master1s degree candidates could 
satisfy residence requirements by attendance at summer 
sessions. Almost 80 per cent of the department chairmen 
asserted this practice at their colleges or universities
Major Field Offerings in Business Education
Master*s Degree Programs
There was a marked constrast in the types of curriculums offered 
in the 91 institutions in this study. The following summarized the
curriculum practices Mirtiiig the colleges and universities:
1. Approximately 30 per cent of the administrators who indica­
ted the acceptance of undergraduate business education 
credits specified that not more than 10 to 20 per cent of 
the master*s degree could be composed of undergraduate 
credits. There was a wide variation in response, however, 
as a few chairmen indicated that less than 10 per cent 
could be electedj and others stated that there was no 
limit on the number of undergraduate courses that could be 
pursued.
2. Nearly 70 per cent of the chairmen indicated that provisions 
for independent study were made in their programs. Independent 
study usually involved readings, research, or problems courses.
3. Approximately 95 per cent of the chairmen specified that 
subject matter competency and skill examinations were not 
required in their methods courses.
4. Professional distributive education courses' were not generally 
offered through business education departments. Almost 70 
per cent of the administrators indicated that these courses 
were not offered through their programs. However, about 60 
per cent of the chairmen who indicated that distributive 
education offerings were available on their campuses, allowed 
distributive education courses to be applied on the business 
education master's degree.
5. Work experience programs were not generally offered through 
business education programs as 78 per cent of the chairmen 
stated that such offerings did not exist on their campuses.
Many of the respondents who indicated that work experience 
programs were offered stated that their programs were rather 
inactive or that they were offered during summer sessions only.
Approximately 90 per cent of the administrators specified that 
business administration courses could be applied to the major 
in business education. Some of the chairmen who indicated
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that such courses were not allowed on the major reported that 
students were allowed to elect a minor in business administra 
tion.
7. The respondents who indicated the inclusion of business admin­
istration subjects in their programs were not in agreement as 
to the number of business administration courses that were 
allowed on the major. Responses ranged from as little as 5 
per cent to as much as no limit. The largest group of 
chairmen, about 20 per cent, specified that from 41 to 50 
per cent of the master's degree could be composed of busi­
ness administration sublects.
8. Almost 80 per cent of the chairmen stated that there were
no specific business administration courses required for all 
business education students. In those institutions requiring 
business administration courses, there was no consensus as 
to the type of required courses as 13 course titles were 
listed by 19 respondents.
9. The number of professional business education courses offered 
on master's degree programs ranged from 1 course to as many 
as 17 courses. Approximately 45 per cent of the respondents 
indicated that either 5, 6, 7, or 9 courses were offered.
10. A total of 45 professional business education and distributive 
education course titles were listed as being offered in the 
colleges. Courses offered by more than 50 per cent of the 
schools included: seminars, social business methods, short­
hand methods, bookkeeping methods, and principles courses.
11. The credit hours assigned to professional business education 
offerings also showed a range of practice. Three semester 
credits was the most frequently designated standard for most 
offerings, although a considerable number of chairmen assigned 
2 semester credits to their offerings. A few individuals 
indicated that offerings in certain areas received 4 or more 
credits but that students usually had to complete more than 
one course in order to receive maximum credit.
12. There was little consistency in the number of professional 
business education courses required for all business educa­
tion students. Approximately 15 per cent required no speci­
fied courses; 20 per cent required one course; and about 10 
per cent specified that 4 courses were necessary. One insti­
tution required as many as 9 professional business education 
courses for all students.
13. There was little agreement on the types of professional busi­
ness education courses that were required. Only 6 courses were 
mentioned as required by more than 10 respondents. The most 
frequently required course was a principles of business educa­
tion course.
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Minor Field Offerings in Business Education
Master's Degree Programs
A minor field of study was not a common requirement in business
degree following
to minors in institutions requiring such areas of concentration:
1.
4
Approximately 60 per cent of the chairmen indicated that 
a minor field of study was not required for business edu­
cation thesis degrees. The administrators who required 
minors indicated that the number of semester credits 
usually ranged from 6 to 18.
Non-thesis programs in business education did not generally 
include a minor field requirement as about 60 per cent 
of the department heads indicated that a minor was not 
required. The number of hours required for minors on 
non-thesis degrees showed the same general variation as 
those required for thesis degrees.
Almost 60 per cent of the administrators indicated that it 
was possible to cross subject matter lines and elect a 
related fields or composite minor. However, many of them 
did not designate it as a minor.
The procedures for selecting courses in the minor area of 
study showed a variance of practice. Approximately 30 
per cent of the chairmen indicated that the type of 
courses elected in the minor area was determined by the 
student's advisory committee. Approximately 20 per cent 
of the administrators also indicated that the minor area 
courses elected depended upon requirements of departments 
in which the minor was offered.
Approximately 70 per cent of the chairmen indicated that the 
student had complete freedom of selection in deciding upon 
a minor area. Most of the individuals who specified re­
strictions indicated that students were required to minor 
in professional education or business administration.
Most department heads, more than 75 per cent, indicated that 
students were not allowed to complete all of their course 
work in business education. A few of the respondents who 
indicated it was possible mentioned that it was seldom done.
S e v e n t e e n  d i f f e r e n t  m i n o r  a r e a s  w e r e  s u g g e s t e d  a s  m o s t  r r e -  
q u e n t l y  e l e c t e d  b y  s t u d e n t s  m a j o r i n g  i n  b u s i n e s s  e d u c a t i o n .  
E d u c a t i o n  w a s  t h e  m o s t  f r e q u e n t l y  l i s t e d  m i n o r ;  h o w e v e r ,  n o  
o t h e r  m i n o r  a r e a  w a s  m e n t i o n e d  a s  f r e q u e n t l y  e l e c t e d  b y  




Graduate Assistantships and Fellowships in Business
Education Master*s Degree Programs
Most graduate business education programs awarded assistantships
qualified However, differences existed in the poli­
cies and procedures that related to graduate assistantships and fellowships
1. Approximately 70 per cent of the colleges awarded graduate 
assistantships to business education master's degree stu­
dents. The responses indicated that as many as 8 assistant- 
ships were awarded at particular colleges during the 1963- 
64 academic year.
2. Almost 85 per cent of the department chairmen reporting that 
graduate assistants were employed specified that assistant- 
ship duties involved some type of teaching. Other fre­
quent duties included assisting faculty members and assist­
ing in departmental research. Less than 5 per cent of the 
institutions awarded assistantships or fellowships that 
involved no duties.
3. All of the department chairmen specified that graduate 
assistants were restricted in the number of clock hours 
they could teach per week. The restrictions varied con­
siderably, however, Approximately 40 per cent of the 
administrators asserted that a maximum of 6 Gr 10 clock 
hours of teaching was permitted a week.
4. Most graduate assistants were required to carry a reduced 
course load while performing their assistantship duties. 
There was considerable variation in the number of semester 
credits that these students were permitted to elect. 
Approximately 30 per cent of the chairmen indicated that 
assistants were allowed to carry 12 semester credits, and 
slightly more than 25 per cent indicated a maximum of 8 
semester hours.
5. About 60 per cent of the respondents indicated that graduate 
assistants were paid monthly salaries, and approximately 40 
per cent of the administrators specified a reduction or 
waiver in tuition and fees in addition to a monthly salary.
F a c i l i t i e s ,  a n d  C u r r e n t  S t a t u s  o f  
E d u c a t i o n  M a s t e r ' s  D e g r e e  P r o g r a m s
The following summarizations illustrated the current status of
business education master's degree programs:
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Business education masterfs degree programs were offeree 
under a variety of administrative units. Approximately 
par cent of the chairmen indicated that their programs i 
offered in education departments or colleges, and sligh; 
more than 25 per cent of the administrators reported th, 
their programs were under the direction of the college < 
business. Other department heads reported that their pj 
grams were under the dual administration of education ai 
business administration. More than 15 per cent of the 
chairmen stated that their programs were autonomous and 
were directed by the graduate school.
Many of the graduate business education faculties were < 
paratively small. Approximately 70 per cent of the pro­
grams employed from 1 to 4 full-time faculty members to 
teach one or more graduate courses.
Part-time faculty members were not commonly employed to 
teach business education graduate courses in that about 
40 per cent of the administrators indicated that no part 
time faculty were emoloved.
4. Eighty per cent of the chairmen indicated that it was nec­
essary to possess special qualifications beyond those of 
the undergraduate faculty in order to teach business educa­
tion graduate courses. An earned doctorate was most fre­
quently mentioned by approximately 30 per cent of the 
respondents.
5. Chapters of Delta Pi Epsilon were organized on approximately 
30 per cent of the campuses. No other business education 
club or fraternity was mentioned by more than 20 per cent 
of the chairmen.
Curriculum libraries of business education high school text­
books were available in most of the programs in that 90 
per cent of the administrators indicated their availability. 
Departmental libraries were also available in 56 per cent 
of the institutions. Curriculum libraries of business edu­
cation college textbooks, microfilm libraries, and graduate 
study rooms were available in less than half of the insti­
tutions surveyed.
There was no consensus among administrators concerning tl 
over-all strengths of business education master's degree 
programs. Flexible programs, competent faculty, and the 
emphasis on business administration courses were the mos 
frequently listed strengths.
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8. Recommendations for changes in business education master' 
degree programs revealed a similar lack of consistency. 
There were no suggestions recommended by more than a 
few of the department heads. Expansion of offerings, 
increase in faculty, and the addition of specific courses 
were the most frequently mentioned by respondents.
Educational Background and Opinions of Business Education
Master's Degree Graduates
Most of the business education master's degree graduates were 
complimentary when evaluating their master's programs. The following 
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4.
Approximately 76 per cent of the master's degree graduates 
were teaching business education on the high school, techni­
cal school, or college level. Another 10 per cent were 
engaged in educational work, although not necessarily in 
business teaching.
About 70 per cent of the graduates started graduate study 
within 5 years after being awarded the bachelor's degree.
It was assumed by the researcher that most master's degree 
candidates were between the ages of 20 and 30; however, the 
data revealed that graduate programs included teachers of 
various age levels.
Master's degrees were awarded under many titles as was 
evidenced by the degree titles held by graduates. The mas­
ter of education, master of arts, master of science, and 
master of business education degrees were most commonly 
awarded. These were also the most commonly conferred degrees 
in the 91 institutions surveyed in this study.
More than 25 per cent of the graduates had completed additional 
graduate study beyond the master's degree, and approximately 
40 per cent of these individuals had completed additional 
study in business education. About one-half of the individuals 
who completed additional graduate work continued study at 
schools where they obtained their master's degree.
More than 70 per cent of the former students had not completed 
additional graduate work, but approximately 80 per cent of 
them intended to further their graduate education.
Even though most of the graduates had completed additional 
graduate study beyond the master's degree or were contemplating 
it, only about 24 per cent intended to work for a doctor's 
degree with a major in business education.
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Former students gave 18 different reasons for selecting 
the schools where they obtained their master's degrees.
More than 60 per cent of the responses indicated that 
convenient location was an important factbr in selection.
The reputation of the school and the faculty were also 
considered important reasons for selection of particular 
institutions.
Almost 90 per cent of the graduates indicated that their 
master's degree work had been rewarding in terms of increased 
teaching effectiveness. Less than 4 per cent mentioned that 
their teaching effectiveness had not been increased.
Many graduates, about 40 per cent, were completely satisfied 
with the curriculum emphasis of their master's degree pro­
grams. One-third of the total responses indicated that 
there should be a greater emphasis on business administration 
subjects, and approximately 15 per cent indicated that a 
greater stress should be placed on professional business edu­
cation courses.
Most chairmen of business education master's degree programs 
indicated that business administration and professional busi­
ness education courses were included in their programs. It 
was possible that some of the graduates indicating a desired 
curriculum emphasis had enrolled in programs that did not 
provide such a balance of courses.
A majority of the graduates believed that their master's pro­
grams allowed ample provision for election of courses and 
that there were not too many required courses. This was sub­
stantiated by approximately 85 per cent of the respondents.
The responses of the 91 department chairmen also indicated 
that there were very few professional business education or 
business administration courses that were required for all 
students. The flexibility of master's programs was also 
listed most frequently by administrators as a strength of 
their program.
Only about 45 per cent of the graduates completed a minor 
field of study. The department chairmen also indicated that 
about 60 per cent of the schools did not require a minor 
field of study. Of the graduates who completed a minor area 
of study, professional education was the most commonly elected. 
This was substantiated by administrators when they indicated 
that education was the most commonly elected minor at their 
institutions. There was no evidence from the responses of 
graduates or administrators that business education master's 
degree candidates tended to select a particular minor field
other than education.
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12, The majority of individuals who completed a minor believed 
it had been of value to them. Many stated that they were 
teaching a course in the minor field or were using the 
knowledges gained in connection with their present occupa­
tions.
13. Approximately 85 per cent of the individuals who pursued a 






Almost 70 per cent of the graduates questioned the value of 
completing a thesis. They indicated that they would not 
write a thesis if they were to repeat their graduate work.
Most master's degree programs, about 70 per cent, allowed 
a thesis or non-thesis option and only a few programs re­
quired that all students write a thesis as part of their 
programs.
There was no consensus on the part of graduates as to their 
most valuable business education courses. Principles of 
business education was the most frequently mentioned by 
respondents. Administrators' responses also showed that a 
course of this type was the most frequently offered and 
most frequently required for all students in business educa­
tion programs. Methods of teaching business education, 
methods of teaching typewriting, and administration and 
supervision of business education were also mentioned by 
a large number of graduates. It was interesting to note 
that none of these courses were offered by more than 50 
per cent of the 91 colleges and universities.
There was little consensus as to the least valuable courses 
elected by the respondents. Of the courses listed as least 
valuable by more than 10 graduates, 8 were business administra 
tion courses and 7 were professional business education 
courses. Principles of business education was the most fre­
quently listed as least valuable. However, it was the most 
frequently offered and required of any business education 
course. The researcher assumed that more people would have 
completed such a course; and consequently, it would have a 
higher percentage of response in both the most valuable and 
least valuable categories.
Former students recommended specific courses that were not 
included in their master's degree program that might have 
proved valuable to them. Approximately 50 per cent of the 
responses pertained to the inclusion of business administra­
tion courses and about 25 per cent of the responses requested 





Ihe strengths of business education graduate programs, as 
indicated by graduates, showed a similar pattern to those 
strengths listed by department chairmen. The three most 
commonly specified areas were: good relations with teachers 
and the interest and personal attention shown by the staff; 
competent faculties; and broad, diversified curriculums.
Graduates were more responsive than department chairmen in 
suggesting changes in graduate business education programs. 
About 10 per cent of the responses pertained to recommenda­
tions for specific courses or for an increased emphasis on 
either professional business education or business adminis­
tration courses. Other frequent responses pertained to 
improved library facilities, expanded course offerings, and 
better facilities and equipment.
Most of the graduates were complimentary in their evaluation 
of the specialized facilities available for graduate stu­
dents at their institutions. However, a large number of 
schools did not provide graduate study rooms, microfilm 
libraries, and curriculum libraries of college business edu­
cation textbooks.
Recommendations
The results of this study reveal a variety of practices and opinions 
concerning the master's degree program in business education. The research­
er realizes that a limited amount of diversification is necessary and per­
haps beneficial. However, the study reveals that a few institutions
§
differ so markedly in program requirements and offerings that their mas­
ter's deerees cannot be defined as similar to degree offerings in the
majority of colleges and universities. The researcher recommends, there­
fore, that the administrators of these programs study and evaluate other 
business education master's degree programs; and on the basis of their 
findings, consider revisions in their present programs.
The following recommendations are based on prior research studies, 
articles in professional journals and books, existing practices in busi­
ness education master's degree programs, and on the responses of business 
education master's degree graduates:
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Admission procedures In business pro-
;rams. A master*s degree program tends to adapt 
students it enrolls. Therefore, it is important 
be utilized to identify and enroll capable stude: 
colleges and universities in this study used sel.
the
Most of the 91
there was little consensus in the types of criteria
mine admission.
The researcher believes that prospective master's degree candidates 
ess education should be admitted to master's decree tyroo-rams
achieving 2 of the 3 following criteria:




2. Candidates should have earned a minimum of a "B-" average 
during the junior and senior years of undergraduate study 
If they meet this criterion and hold a bachelor's degree 
from an accredited college, permission should be given to 
work for the master's degree.
3. Candidates not holding bachelor's degrees from accredited 
institutions or not meeting the undergraduate grade point 
standard should be required to complete the Graduate Recoi 
Examination. The attainment of a predetermined score shoi 
indicate permission to work for the master's degree.
Provision should also be made for non-qualifying candidates b] 
assigning them to a provisional or probationary status. Probationary
am
■ iil
students would be allowed to carry a norm, 
one term. At the end of the trial period 
determine whether or not the student had 
graduate study.
Thesis requirements in business education master's
Master
and many of the writers in professional journals also questioned
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requirement On the basis
of these sources and the practices revealed by this study, the research! 
recommends that all institutions provide a thesis and non-thesis option
business education master’s degree progra However, the re­
searcher does not believe that the decision to write a thesis should be 
based entirely on student option. Only the most capable candidates, as 
determined by the advisory committee, should be permitted to pursue degrees 
involving the completion of a thesis. Non-thesis students while not com­
pleting a thesis should be required to gain a background in research tech­
niques, methodology, and evaluation. This would probably be best achieved 
in a business education research course where students would be provided 
an opportunity to participate in group research projects and to study and 
evaluate completed research studies.
Differentiation of thesis and non-thesis degrees in business educa­
tion master’s degree programs. Approximately 15 degree titles were re­
ported as being awarded in the 91 institutions surveyed in this study. 
However, none of the degrees indicated by their titles whether students
had Sam e a d m i n i s t r a t o r s
r e p o r t e d  t h a t  t h e s i s  a n d  n o n - t h e s i s  s t u d e n t s  f o l l o w e d  t h e  sam e  p r o g r a m s  
a t  t h e i r  i n s t i t u t i o n s .  I t  i s  t h e  o p i n i o n  o f  t h e  w r i t e r  t h a t  s c h o o l s  
s h o u l d  m a k e  a  d i s t i n c t i o n  b e tw e e n  t h e s i s  a n d  n o n - t h e s i s  p l a n s  b y  r e q u i r i n g  
t h a t  n o n - t h e s i s  s t u d e n t s  c o m p l e t e  a d d i t i o n a l  c o u r s e  w o r k .  S t u d e n t s  e l e c t ­
i n g  n o n - t h e s i s  p l a n s  s h o u l d  b e  r e q u i r e d  t o  c o m p l e t e  a t  l e a s t  2 m o r e  
s e m e s t e r  c r e d i t s  t h a n  s t u d e n t s  p u r s u i n g  t h e s i s  d e g r e e s .  I t  i s  I m p o r t a n t  
t h a t  c a p a b l e  s t u d e n t s  b e  e n c o u r a g e d  t o  p u r s u e  m e a n i n g f u l  r e s e a r c h ;  h o w e v e r ,  
i f  so m e  d i s t i n c t i o n s  a r e  n o t  m a d e  b e t w e e n  t h e  2 p l a n s ,  m a n y  o t h e r w i s e
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qualified candidates will pursue the non-thesis programs.
Course offerings in business education master's degree programs.
One of the graduates’ criticisms of business education master's degree 
programs pertained to the lack of broad, diversified course offerings. A 
study of the offerings of institutions revealed that a few colleges offered 
only one or two professional business education courses, and most colleges 
offered no more than 9 professional business education courses.
Each institution should provide sufficient courses so that students 
can select courses that best meet their needs and interests. Although the 
courses listed as most valuable by graduates indicated mixed opinions, 
there was sufficient evidence to show that the following would be especially 
valuable to high school business teachers: principles of business educa­
tion, methods of teaching business education, methods of teaching type­
writing, methods of teaching shorthand, supervision and administration of 
business education, and economics. In addition to the previously mentioned 
courses, provision should be made for additional methods courses that would 
meet the needs of high school bookkeeping and social business teachers.
One or two research courses emphasising research techniques, methodology, 
and the evaluation of completed research studies should also be available 
to business education master's students. The needs of the teachers en­
rolled in the program should be the basis for determining other methods 
and professional business education courses to be included in the curriculum. 
Provision for independent study through research, readings, or problems 
courses could individualise instruction and serve specific needs of teach­
ers. A limited amount of business administration courses should also be 
allowed on the business education major for those students not minoring in
business administration.
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The number of required professional business education courses should be 
kept to a minimum; however, there should be sufficient courses offered so 
that students have freedom of course election. A number of institutions 
in this study reported a minimum of required courses, but their course 
offerings were so limited that students were forced to complete all courses 
in order to obtain a major area of concentration in business education.
A general course involving the principles, philosophies, and 
practices in business education was the most frequently required in the 
91 colleges and universities. The researcher recommends that such a 
course be required for all students majoring in business education and 
that students be required to select 2 methods courses from an offering of 
at least 5 methods courses.
No business administration courses should be designated as required 
for all business education students. The advisory committee and the stu­
dent should determine such courses on the basis of the individual’s needs 
and interests.
Credit hours required in business education master*s degree pro­
grams. Thirty or thirty-two semester credits were most commonly designated 
by the department chairmen as being required for graduation with a master's 
degree in business education. On the basis of consistency of practice, the
Required courses in business education master1s degree programs.
researcher e j i i t i tends that 30 semester hours be required on thesis degrees
and 32 semester credits be required for graduation on non-thesis degrees
0
The major field offerings should constitute approximately two- 
thirds of the semester credits required for graduation. Most graduates 
of business education master*s programs indicated they were teaching
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the Master's degree
programs should be designed to improve the teaching of these individuals, 
and an inclusion of a major part of the degree to courses in the major 
area is justified. The remaining one-third of the degree should include 
courses in a minor area of study or in a related fields or composite minor
Minor fields of study in business education master's degree pro­
rams. Nearly all of the master's degree graduates who completed a minor
found it of value in their teaching or in connection with their current 
occupations. No business education master's degree should be comprised 
entirely of professional business education courses, and a minor field of 
study should be required on the master's degree. The minor field elected 
by the student should be based on prior background and future ambitions
have the approval of the advisory committee researcher
recommends that business education students minor in professional educa­
tion or business administration. Some students enter business education
programs with a major in business administration and have little back­
ground in education courses. It is recommended that these students minor 
in professional education; other candidates with a lack of background in 
business administration subjects should seek a minor in business administra­
tion. Approval of the advisory committee should be secured far minors 
in other fields. However, students should be able to indicate that other 
minors would be in their best interests before approval is granted.
Advisory methods in business education master's degree ■ams.
The committee system should be utilized for planning programs, assisting 
students, and evaluating scholarship. Two committee members from the 
department of business education should be appointed by the chairman of
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department at the time of the student*s enrollment committee
members in a conference with the student should review his prior academic 
background and future aspirations before deciding upon a minor area of 
study. After the selection of a minor field, a third committee member
representing the minor area should be appointed. The selection of courses 
in the major and minor should be based entirely on the student’s back­
ground, and the members of the committee should have final authority in 
approving the program of study. Additional responsibility should also 
be given to members of the committee in determining whether students will 
write a thesis and in determining from the results of the terminal examina­
tion the student's successful completion of requirements for the master's
degree.
Terminal examinations in business education master's degree pro­
rams. Most colleges and universities used some type of terminal exam­
ination to make a final assessment of student capabilities before gradu­
ation. The writer recommends that terminal examinations be utilized in 
all institutions offering a master's degree in business education.
Specifically, he recommends that oral examinations •  i n
advisory committees to students completing thesis plans. These examina­
tions should involve questions in the major and minor areas and they 
should give candidates an opportunity to defend their completed research 
projects. Written terminal examinations on the course work completed is 
recommended for students completing non-thesis plans. The advisory com-
0
mittee should also have the responsibility for preparing the final written
ination.
Students failing the final examinations should have an opportunity 
with advisory committees and to ascertain the causes for failure.
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All of these students should have one opportunity to repeat the terminal 
examination before the advisory committee decides that a master** degree 
is not merited.
r o -
administrators indicated that a limited number
courses were applicable on the master*s degree program. The researcher 
affirms this practice but believes that no more than 30 t>er cent of the
degree should be composed of undergraduate Graduate
study should be advanced in nature and should emphasize original thinking 
rather than concentrating on filling gaps in the undergraduate training. 
Graduate students should also have an opportunity to discuss problems and 
issues in business education with students of similar interests and back­
grounds .
Administrative units of business education master*s degree programs, 
Graduate business education departments can operate effectively under a 
variety of administrative units. The researcher believes, however, that 
business education graduate programs operate most efficiently as autonomous 
departments under the direction of the graduate school. Lines of communi­
cation between the graduate dean and the department chairman are direct, 
and there is less opportunity for misunderstanding when the line and staff 
organization between the graduate school and the individual department is
direct.
T im e  l i m i t a t i o n s  f o r  c o m p l e t i o n  o f  d e g r e e s  o n  b u s i n e s s  e d u c a t i o n
master's degree programs. A master's degree completed over a period of 
eight or nine years loses much of its impact. Nearly all of the depart­
ment chairmen recognized this and specified a limit on the number of years
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students could work for a degree without losing all or part of their 
credits. The researcher recommends that a limit of 6 years be allowed 
for completion of the master's degree. Courses taken prior to the 6 
year limitation should not be allowed as credit on the master's degree
unless the candidate can demonstrate at least average competency in the
subject matter on a written examination.
Residence ints in business education master's
. One of the primary purposes of business education master's
degree programs is to provide in-service training to teachers and to up­
grade the teaching profession. Capable teachers should be encouraged
advanced study. Therefore
residence requirements that will encourage these teachers
graduate writer believes that attendance
at si:l l l i l l should be sufficient
Transfer of credits on business education master's degree pro­
grams. Administrators reported that a limited number of graduate trans: 
credits were usually acceptable on their master's degree programs. The
although me•re than one-fifth of
the program should consist of transfer courses. Candidates should receive
a major portion of their graduate education fr • > i l university
that is sponsoring them, and the faculty should have sufficient opportunity 
to became acquainted with the interests, backgrounds, and capabilities of
students.
Size of faculties in business education master's degree programs. 
Many business education departments were relatively small as respondents 
reported that only one or two full-time faculty members were employed to
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teach one or more business education graduate courses. A frequent 
criticism of graduates was that they were not exposed to a sufficient 
variety of philosophies and opinions because of the limited staff that 
was available at the institutions where they obtained their degrees. The 
researcher recommends that at least 3 qualified professors be employed 
to teach professional business education courses during the academic 
year. It is further recommended that visiting lecturers and professors 
be employed to supplement the regular faculty during summer sessions.
Specialized e in business education
master*3 degree programs. There was considerable variation in the availa­
bility of specialized physical facilities among the colleges and univer­
sities offering the master*s degree in business education. The researcher 
believes, on the basis of the findings, that the following specialized 
facilities implement and enrich business education master's degree 
programs:
1. A curriculum library of the latest business education high 
school textbooks.
2. A curriculum library of the latest business education college 
textbooks.
3. A well stocked library containing professional business educa' 
tion textbooks and periodicals.
4. A microfilm library of important research studies in business 
education.
Additional facilities that would be helpful to business education
graduate students would include:
The availability of data processing equipment for study and 
research.
The availability of graduate study rooms where graduate stu­




3. A departmental library located so that students 
freedom of access to important publications.
Recommendations for Further Research 
The findings of this study have suggested to the writer the 
following areas of research for those interested in improving business 
education master*s degree programs:
t 1. A study of the terminology and semantics used in graduate 
programs. A study of this type would be helpful in elimina­
ting some of the misconceptions and apparent inconsistencies 
that result from a study of graduate bulletins, and it 
would be valuable as a basic step to further research.
2. A comprehensive study of business education master*s degree 
graduates including a larger sampling than this study.
The researcher believes that it would be possible to obtain 
a consensus on many aspects of graduate programs if a 
considerably larger sampling of student opinion were 
utilized.
A study of the opinions of administrators of business 
education master*s degree programs. This study surveyed 
existing practices; however, the researcher realizes 
that chairmen of departments are not always satisfied with 
existing practices. A. study of the opinions of administra­
tors would reveal the desired practices and policies in 
business education master*s degree programs.
A comprehensive study of the educational needs of business 
education high school teachers. This study revealed that 
most master's degree graduates were teaching business educa­
tion on the high school level. A study of the needs of 
high school teachers would indicate guidelines for planning 
and implementing master's degree curriculums in business 
education.
APPENDIX A
Questionnaire Sent to Administrators of Business Education Master's 
Degree Programs
Questionnaires Sent to Graduates of Business Education Master's 
J Degree Programs
Double Postal Card Sent to Graduate Deans and Registrars
Transmittal Letter Sent to Department Chairmen of Business Education 
Master's Degree Programs
Follow-up Letter Sent to Department Chairmen of Business Education 
Master's Degree Programs
Transmittal Letter Sent to Master's Degree Graduates 
Follow-up Letter Sent to Master's Degree Graduates
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QUESTIONNAIRE SENT TO ADMINISTRATORS OF
EDUCATION MASTER'S DEGREE PROGRAMS
THE MASTER’S DEGREE PROGRAM IN BUSINESS 
EDUCATION: AN ANALYSIS AND CRITIQUE
Please answer the questions on the following pages in terms of 
actual practices at your institution. Some of the questions will pertain 
to requirements within the business education department, while 
others will pertain to requirements for the total graduate program 
at your institution.
Indicate those requirements that apply to business education, not 
business administration. We define business education as that phase 
of education that is designed primarily to prepare teachers of business 
subjects on the secondary school or college level, ahd which empha­
sizes educational problems, methods, and philosophies.
Name of Institution
Chairman, Graduate Businbss Education
D irector or Dean of Graduate School
S
Indicate under which credit system your institution operates. _ Quarter













REQUIREMENTS AT YOUR INSTITUTION
Id a Baccalaureate degree from an accred 







The candidate must have teaching experience before he is accepted for the busi­
ness education master’s program. _____ , yes _ ____  no.
The candidate must rank within a certain range on the Miller Analogies Test
before he is accepted for the business education master s program. _____  not
required --------  yes --------  no. If yes, indicate how the candidate must
rank. __________________________________________________________________
The candidate must rank within a certain range on the Graduate Record Exam­
ination before he is accepted for the business education master’s program. 
--------  not required --------  yes --------  no. If yes, indicate how the
candidate must rank.
The candidate must pass another type (or types) of aptitude or psychological
test before he is accepted for the business education master's program ._____ none
required --------  yes ______ no. If yes, indicate the types of tests ad­
ministered. ---------------------------_ ______ ___________________________________
T he student must have completed a required number of undergraduate business 
education credits before he is accepted for the business education master's pro­
gram. -------- yes ---------- no. If yes, indicate the minimum number of
credit hours that are required. ___________________________________________
The student must pass a subject matter test in business education before he is
accepted for the business education master's program. _____  not required
----- — yes --------  no. If yes, indicate the type of examination that is
administered. __________ _________________________________________________
8. The student is required to submit letters of recommendation before he is accej
for the business education master’s program. _____  yes _____  no.
9. A candidate for the master's degree program is sometimes accepted into the pro­
gram under a probationary or provisional status. _____  yes _____  no.
If yes, indicate under what conditions the candidate may be granted acceptance.
10. The undergraduate grade point average is used to determine whether a candidate 
will be admitted to the graduate program in business education. _____
no.
admission.
If yes, grade point average standard
yes
MASTER'S DEGREE OFFERINGS AT YOUR INSTITUTION
11. Master's degrees in business education are offered under many titles, and some 
institutions may offer several degrees in this field. Please indicate your offerings by 
writing opposite the exact title of your degree or degrees and in the appropriate 
section, thesis or non-thesis: (1 ) the required number of credits for the major 
in business education, and (2 ) the total hours required for graduation, including
minor.
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EDUCATION MASTER'S DEGREE PROGRAMS
DEGREES | THESIS NON-THESIS








Master of Science 1
Master of Arts





Master of science in 
Business Education
Master of A m  in
Business Education
Master of Teaching Arts
Master of Teaching Arts 
in Business Education
Indicate Other Degrees
12. If a thesis is required for a master’s degree, indicate the credit hours (or credit
hour range) the thesis may carry as credit for graduation. ___________________
13. If a thesis is required, indicate if a grade is assigned when it is evaluated.
--------  yes --------  no.
14. If a thesis is written, indicate if there are any specific research or statistics courses
that must be completed before the candidate begins to write the thesis. 
--------  yes --------  no. If yes, indicate the specific course or courses.
15. If a non-thesis program is offered in 
that must be met in lieu of a thesis.
education, indicate any requirements
16. If both thesis and non-thesis degree programs are offered for majors in business 
education, check the factor or factors determining whether or not a student will 
write a thesis.
--------  Option of the student
--------  Consent of major advisor
--------  Consent of advisory committee
--------  Consent of graduate dean or director
_____  Grade point average must meet a set standard before a thesis can be
written.
--------Other ---------------------------------- ------- —------------------------------- -------
STUDENT ADVISORY COMMITTEES AT YOUR INSTITUTION
17.
18.
An advisory committee is appointed to guide and assist the business education 
master's candidate with his program. _____  yes _____  no. If yes, indi­
cate how many members are appointed. __________________________________
If an advisory committee is appointed, indicate the number of faculty members 
represented from each of the following fields.
--------  Business Education
--------  Minor field of study
--------  Areas outside major and minor
19. If an advisory • tJHIUittee is appointed, indicate who appoints it. 
of the business education department 
Chairman of the business education department with approval of dean 
director of graduate studies 
Faculty of the business education department 
Dean or director of the graduate studies
Chairmen of business education department and minor field of study 
Faculty of business education department and minor field of study 
Other ________________________________  _
20. In order to serve on the student's advisory or thesis committee, members must 
have special qualifications bevond those of the regular undergraduate faculty.
yes no. yes, elaborate on the qualifications.
21. In order to serve as the director or chairman of the student's advisory or thesis 
committee, the director must have special qualifications beyond those of the other 
members of the committee. --------  yes --------  no. If yes, elaborate on
the qualifications._____________________________________________ _ ________
CREDIT EVALUATION AND SCHOLARSHIP POLICIES AT YOUR INSTITUTION
22. Graduate credits may be transferred from other accredited incfinirinnc fln  ̂ will 






indicate the maximum number of credits
yes no.
Extension graduate credits from other accredited institutions are accepted and




the maximum number of credits that will be accepted.
grad
busii
ion graduate courses sponsored by your own institution are accepted as 
tte credit in business education and will apply on the master’s degree in
iness education. --------  yes --------  no. If yes, indicate how many credits
will be accepted. ______________ ___________________________________________
Correspondence graduate credits from other accredited institutions are accepted
and will apply on the master’s degree in business education. _____  yes
-------- no. If yes, indicate the maximum number of hours that will be accepted.
Graduate correspondence courses sponsored by your own institution are accepted 
as graduate credit in business education and will apply on the master's degree in
--------  no. If yes, indicate how manyyesbusiness education, 
credits will be accepted.
Undergraduate courses may be taken for graduate credit and will apply on the 
master’s degree in business education. -------- yes ----------no. If yes, indicate
how many undergraduate credits will be accepted.
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lfications as to the undergraduate courses that may be elected.
Restricted to senior division courses only
May be taken only by permission of major advisor





rses may be taken by undergraduate students for 




There is a restriction on the number of years a student may pursue the n
degree in business education without losing all or part of his credits. ___
--------  no. If yes, indicate the maximum number of years that a student may
work for the degree. __________________________________________________
There are provisions made for the student to valitkre his credits if he has worked 
toward the degree beyond the time lapse restriction in the previous question. 






A qualifying test is administered during the student's program to determine 
whether or not he is qualified to continue pursuing the business education master’s
program. --------  yes --------  no. If yes, indicate what type of test is
administered. ___________________________________________________________
The candidate must obtain teaching experience in business education before he 
is allowed to graduate with a master's degree. --------  yes --------  no.
A minimum grade point average must be maintained for a master’s degree candi­
date in business education to remain in the program. -------- yes ---------  no.
If yes, indicate the required grade point average and indicate the point values
to your grading sys*« -a 11
A minimum grade point average is
education. _____ yes
for graduation with a master’s degree 
_no. If yes, indicate the requiredin business ,
grade point average. ------------------------ --------------------------------------------------- —
Indicate the minimum residence requirements for graduation with a master’s 
degree in business education.
_____  Attendance at summer sessions only
_____  Attendance at consecutive summer session and quarter
_____  Attendance for two consecutive quarters
_____  Attendance at consecutive summer session and semester
_____  Attendance for full academic year
_____ Other .  — ----------------------
MAJOR FIELD OFFERINGS AT YOUR INSTITUTION
37. Some undergraduate business education courses may be taken for graduate credit.
_____ yes ______ no. If yes, indicate the percentage of business education
courses that may be taken by both graduates and undergraduates. .---------------------
38. Provision is made for independent study (other than thesis) which carries credit 
toward the business education major on the master s degree. --------  yes
left! no it! isoob3 ub
39. Subject matter competency and skill examinations are required for students com­
pleting graduate business education methods courses; e.g., passing a bookkeeping
theory test or a typing speed and production test. _____  yes _____  no.
If yes, explain the types of tests given. _____________________________________
s.1 "if jE; noiJftuJJ.'r1
68M l So 1
auh; eau:iicua
40. Graduate distributive education professional courses are offered through the 
business education department. _____  yes _____  no.
If professional distributive education courses are offered, they apply toward the 
business education major on the master's program. _____  yes _____  no.
A work experience program is offered to master's degree candidates in business 
education. --------  yes --------  no. If yes, indicate the type of program
offered.
i)3tUr 43. Business administration subject matter courses; e.g., business law, accounting, 
are offered as a part of the business education master’s degree program. 
-------- yes ---------  no. If yes, indicate what percentage of the business edu­
cation offerings on the master's degree are of this nature. ____________________
Certain business administration subject matter courses are required of all students 
pursuing the master's degree in business education. _____  yes _____  no.
If yes, list required courses. ___________ _______________________
Professional business education graduate courses are offered under many titles. 
You may offer business education courses that are similar in content to the ones 
listed below, but they may have different titles. If your courses are essentially 
the same, even though they differ in title, indicate the maximum number of 
course hours offered in the appropriate blanks. If you offer other courses that do 
not fit any of the categories listed below, blank spaces are provided for you to 
fill in additional course titles. Do not list business administration subject matter 
courses.
a. --------  Improvement of Instruction in Bookkeeping (bookkeeping methods)
b. --------  Improvement of Instruction in Shorthand and Transcription (shorthand
methods)
c. --------  Improvement of Instruction in Typewriting (typewriting methods)
d. --------  Improvement of Instruction in Office Machines (machine- methods)
e. --------  Improvement of Instruction in Clerical, Secretarial, and Office Practice
(methods of teaching "practice” courses)
f. --------  Improvement of Instruction in Social Business Subjects (methods of
teaching general business, business law, economics, etc.)
g. --------  Improvement of Instruction in Business Education (methods course
dealing with all phases of business education)
h. --------  Improvement of Instruction in Secretarial Subjects (combined methods
course in typewriting, shorthand, and "practice” courses)
i. --------  Improvement of Instruction in Bookkeeping and Social Business Sub­
jects (bookkeeping and social business methods combined)
j. --------  Principles and Problems in Business Education (general course dealing
philosophy and overall picture of business education)
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46. Most schools require certain courses for all smdents working toward the master’s 
degree in business education. Of the professional courses listed in Question 45 
indicate which are required for all students on the master’s degree in business 
education by checking the letter of the required course below; e.g., if you require 




b. k . t.
c. 1. u .
d. m. ' u r  ‘ V.
c. Q. w .
f. O. X.
g - -------- p . -------- y-
h. q - -------- 2.•1- r. ... J
Curriculum Study in Business Education (curriculum design, study, 
and formulation on all levels of business education)
Organization and Administration of Business Education (supervision 
of business education)
. Tests and Measurements in Business Education 
Audiovisual Aids in Business Education
Seminars in Business Education (discussion courses dealing with special 
areas of business education)
Business Education in the Post-Secondary School (business education 
in colleges and other institutions beyond the secondary school)
Thesis
Introduction to Graduate Study in Business Education (introductory 
research course)
Research in Business Education (advanced course emphasizing group 
and individual research projects)
Observation of Business Education Methods (actual classroom observa­
tion of experienced teachers in typing, shorthand, etc.)
Field Work in Business Education (actual work experience in the 
field of business) *
Other ____________________________________________________
--------  Teaching and assisting faculty members
--------  Teaching, assisting faculty members, and departmental research
-------- Other -_______________________________________________________
62. If graduate assistantships or fellowships are awarded, indicate if there are any
positions that do not involve teaching or other assignments. _____  yes
--------  no. If yes, indicate the type of appointment the candidate receives.
63. If graduate assistants are employed as teachers, indicate their maximum teaching
load in terms of clock hours per week. _____ _______________________________
64. If graduate assistants are employed, indicate the maximum number of course credit
hours they are allowed to carry per te rm .__________________________________
65. If graduate assistants or fellows are employed, indicate their remuneration.
--------  Reduction in tuition and fees
--------  Waiver of tuition only
--------  Waiver of all tuition and fees
--------  Monthly salary
--------  Salary and reduction in tuition and fees
--------  Salary and waiver of tuition and fees
--------  Free campus housing ,
-------- Other _________________________
66. If graduate assistants are salaried, indicate their salary or salary range (according 
to type of assistantship awarded) for an academic year. ___________
STAFF, FACILITIES, AND CURRENT STATUS OF THE PROGRAM 
AT YOUR INSTITUTION
67. Indicate under what administrative unit the business education master’s degree 
program is administered.
--------  Education
--------  Business Administration
--------  Dual administration in education and business administration
--------Ot h e r ____________ _ ____________________ ______________________
68. Indicate the number of full-time business education faculty members teaching one
or more business education graduate courses at your institution. _____________
69. Indicate the number of part-time business education faculty members teaching one
or more business education graduate courses at your institution. ______________
70. In order to teach business education graduate courses, faculty members must have
certain special or specific qualifications beyond those of the undergraduate faculty. 
--------  yes --------  no. If yes, indicate the necessary qualifications.
71. Indicate the average number of graduates with master’s-degrees in business educa­
tion per year for the last five years.__________________________________ _
72. Indicate the campus business education organizations that master’s degree students 
are eligible to join.
--------  Delta Pi Epsilon
--------  Pi Omega Pi
--------  Business Education Graduate Club
--------  Other _____________________________
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1  IL1 M c utrofilm library of 
Curriculum library of latest high school business education textbooks 
Curriculum library of latest college business education textbooks 
Graduate study rooms
Ot h e r ___________ ... ________________________________ '
EVALUATION OF THE TOTAL BUSINESS EDUCATION 
MASTER’S PROGRAM AT YOUR INSTITUTION
74. Indicate what you consider the strengths of the master's degree program 







:5. If you were free to make changes in any phase of the master's degree program m 
business education at your institution, indicate what changes yon would make.











QUESTIONNAIRE SENT TO GRADUATES OF B
M ASTER'S DEGREE PROGRAMS
MASTER’S DEGREE PROGRAM QUESTIONNAIRE
N a m e
C u r r e n t  Oc c u p a t io n
N a m e  o f  In s t it u t io n  W here  
M aster 's D egree w a s  G ranted
1. Please indicate how many years elapsed between the time you received your 
bachelor s degree and the time you started graduate work
2.
3.
Check the exact title c
--------  Master of Arts
--------  Master of
--------  Master of Education
--------  Master of Business Education
--------  Master of Business Administration
--------  Master of Teaching Arts
--------Other ___ _______
ndicate it you have taken any additional graduate courses since obtaining your
Z ? "  d?F?e-| • T----- ------------------  r  11 S c h o tt coJr*,cre completed, indicate if they were business education graduate courses. 
-------- yes --------- - no.
4. If you have taken additional graduate courses since receiving your degree, indicate
it these courses were taken at the same institution where you received your master's 
degree. -------- yes ______ no.
5. If you have not taken additional graduate work beyond the master’s degree, indi­
cate it you plan to take additional graduate work. _____  yes _____  no.
6. Indicate if you plan to study for a doctor’s degree in business education
-------- yes ---------- no.
Indicate your reasons for selecting the particular school 
your master’s degree in business education. _____________
8. The graduate work completed on the 
increased your teaching effectiveness.
Comment. _____________________
education master’s degree program 
_  yes --------  no. PLEASE
a m 1 I \«  . I '
t » J'-'rL
J  A t  i l l jI I *
r
JL'IIAM; HXui; ( X)
9. There should have been a greater emphasis in your business education master's 
degree program in the following area or areas.
--------  Business administration subject matter; e.g., accounting, economics
_____  Professional business education; e.g., methods courses
_____  Skill improvement courses; e.g., shorthand and typewriting skill building
--------  Completely satisfied with program of studies
_____  Other _______________________________________________________
10. There were too many required courses on your master's degree program in busi­
ness education with too little opportunity for electives. _____ yes --------- no.
Please Comment. ___________________________________________________
11. A minor field (or fields) of study was completed on your master's degree pro­
gram. --------  yes --------- no. If yes, indicate minor field or fields.
12. The minor field (or fields) of study has been of value to you. 
-------- no. Please Comment. _________________________
yes
13. Indicate if you now believe a different minor would have been more valuable 
than the one you completed. -------- yes ---------- no. Why. _
14. If you were to repeat your graduate work and had a choice, indicate if you would 
write a thesis as a part of your master's program in business education. _____ yes
--------  no. Please Comment. ______________________________________
15. List the three business education graduate courses that were of most value to you.
16. List the three business education graduate courses that were of least value to you.
17. List other business education graduate courses not offered at the institution where 
you obtained your master’s degree that you would have found valuable.
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MASTER*S DEGREE PROGRAMS
List the strengths of the graduate busine 
where you obtained your master's degree.
at the institution
19. List recommendations you would make for improvement of the graduate business 
education program at the institution where you obtained your master’s degree.
20. Check in the first column if the facilities listed below were available at the institu­
tion where you obtained your master's degree. If they were available, evaluate 




B. E. high school texts
Microfilm library of
B. E. research studies
Graduate study rooms
Special institutes and 
workshops











(3) in CARD SENT TO GRADUATE DEANS AND REGISTRARS
i'he Department of Business Education at the University of 
North Dakota is attempting to ascertain the number and type of in­
stitutions in the United States offering master's degrees with a 
major in business education.
We define business teacher education as that phase of education 
that is designed orimarilv to prepare teachers of business subjects
the secondary
and philosophies.
It would be appreciated if you would indicate on the reverse card 
whether or not your institution provides such a degree. A follow-up 
of business education master's degree graduates from all institu­
tions offering such a degree is being planned, and it would also be 
appreciated if you would supply names and addresses of three indi­
viduals who graduated with such a degree in the last three years.
If you do not have the addresses of recent graduates, please 
forward this card to the registrar.
We offer the master's degree program with a major in business 
education. Yes. . No.
ie following are the names and 
education master's graduates.
Name of Your Institution
Name of Director of Graduate 
Business Education Program
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TRANSMITTAL LETTER SENT TO DEPARTMENT CHAIRMEN 
BUSINESS EDUCATION M ASTER'S DEGREE PROGRAMS
D e a r
T h i s  l e t t e r  i s  g o i n g  t o  o u r  b u s i n e s  b u s i n e s s  e d u c a t o r s ,  C h a i rm e n  o f  b u s i n e s s  
e d u c a t i o n  g r a d u a t e  p r o g r a m s .  H o w e v e r ,  i n  o r d e r  t o  o b t a i n  a  v a l i d  p i c t u r e  o f  
t h e  c u r r e n t  p h i l o s o p h i e s  a n d  p r a c t i c e s  i n  b u s i n e s s  e d u c a t i o n  m a s t e r ' s  d e g r e e  
p r o g r a m s  i n  t h e  U n i t e d  S t a t e s ,  i t  i s  n e c e s s a r y  t o  a s k  f o r  y o u r  a s s i s t a n c e  
a n d  c o o p e r a t i o n .
P e r h a p s  y o u  m i g h t  b e  i n t e r e s t e d  i n  how  t h e  s t u d y  w i l l  b e  c o n d u c t e d .  T h i s  
l e t t e r  a n d  q u e s t i o n n a i r e  i s  b e i n g  s e n t  t o  a l l  i n s t i t u t i o n s  o f f e r i n g  a  m a s t e r ' s  
d e g r e e  i n  b u s i n e s s  e d u c a t i o n .  T h e  q u e s t i o n s  a s k e d  p e r t a i n  t o  c u r r e n t  p r a c ­
t i c e s  i n  a l l  a s p e c t s  o f  t h e  b u s i n e s s  e d u c a t i o n  m a s t e r ' s  p r o g r a m .  I t  i s  
h o p e d  t h a t  y o u r  r e s p o n s e s ,  a l o n g  w i t h  t h e  r e s p o n s e s  o f  d e p a r t m e n t a l  c h a i r m e n  
a t  a l l  o t h e r  i n s t i t u t i o n s ,  w i l l  f o r m  a  c o m p l e t e  p i c t u r e  o f  b u s i n e s s  e d u c a t i o n  
m a s t e r ' s  d e g r e e s  i n  t h e  U n i t e d  S t a t e s .
T h e  o f f i c i a l s  a t  y o u r  i n s t i t u t i o n  h a v e  a l r e a d y  c o o p e r a t e d  i n  f u r n i s h i n g  d a t a  
f o r  t h e  s e c o n d  p h a s e  o f  t h e  s t u d y .  T h e y  h a v e  s u p p l i e d  t h e  n a m e s  o f  t h r e e  
r e c e n t  b u s i n e s s  e d u c a t i o n  m a s t e r ' s  g r a d u a t e s  f r o m  y o u r  i n s t i t u t i o n .  A 
q u e s t i o n n a i r e  i s  b e i n g  s e n t  t o  e a c h  o f  th e m .  On t h e  b a s i s  o f  t h e i r  r e s p o n s e s ,  
a n d  o n  t h e  q u e s t i o n n a i r e  I  am  a s k i n g  y o u  t o  c o m p l e t e ,  i t  w i l l  b e  p o s s i b l e  t o  
s e c u r e  a  d e s c r i p t i o n  o f  c u r r e n t  p r a c t i c e s  a n d  t o  g i v e  a  v e r y  g e n e r a l  e v a l u a ­
t i o n  o f  t h e s e  p r a c t i c e s .  P l e a s e  b e  a s s u r e d ,  h o w e v e r ,  t h a t  n o  i n s t i t u t i o n  o r  
i n d i v i d u a l  w i l l  b e  i d e n t i f i e d  i n  a n y  w a y . T h e  d a t a  w i l l  b e  t r e a t e d  i n  s u c h  
a  w ay  a s  t o  m a k e  a n y  t y p e  o f  s p e c i f i c  i d e n t i f i c a t i o n  i m p o s s i b l e .
T h e  q u e s t i o n n a i r e  i s  l o n g — a n d  how  I  d i s l i k e  l o n g  q u e s t i o n n a i r e s .  H o w e v e r ,  
i n  o r d e r  t o  s e c u r e  a  c o m p l e t e  d e s c r i p t i o n  o f  c u r r e n t  p r a c t i c e s ,  i t  w a s  
e x t r e m e l y  d i f f i c u l t  t o  r e d u c e  i t s  l e n g t h  a n d  c o m p l e x i t y .
T h e  C h a i rm a n  o f  my d e p a r t m e n t ,  D r .  J o h n  L .  R o w e, h a s  t o l d  me t h a t  t h e  f i n d ­
i n g s  o f  t h i s  s t u d y  w i l l  b e  m ad e  a v a i l a b l e  t h r o u g h  p u b l i c a t i o n .  Y ou w i l l  
r e c e i v e  a  c o p y  o f  t h i s  p u b l i c a t i o n  a s  s o o n  a s  i t  i s  c o m p l e t e d .  I  t h i n k  y o u  
w i l l  f i n d  i t  v a l u a b l e  " a m m u n i t io n "  s h o u l d  y o u  p l a n  a n y  r e v i s i o n s  i n  y o u r  
g r a d u a t e  p r o g r a m .  T h e n ,  t o o ,  i t  i s  a l w a y s  i n t e r e s t i n g  t o  f i n d  o u t  w h a t  t h e  
o t h e r  " f e l l o w "  i s  d o i n g .  E v e n  th o u g h  t h e  q u e s t i o n n a i r e  i s  l o n g  a n d  y o u  a r e  
a  b u s y  p e r s o n ,  I  h o p e  y o u  w i l l  f i n d  t i m e  t o  c o m p l e t e  i t  a n d  r e t u r n  i t  t o  me 
i n  t h e  e n c l o s e d  s ta m p e d  e n v e l o p e .
S i n c e r e l y  y o u r s ,
J o h n  C . P e t e r s o n ,  I n s t r u c t o r  




SENT TO DEPARTMENT CHAIRMEN
>N MASTER'S DEGREE PROGRAMS
Dear
This is the busy time of the year for all of us in Business 
Education, and particularly for you as a department chairman. 
Perhaps in the rush of school activities, you mislaid the 
questionnaire I sent recently on the Master's degree program 
at your institution.
I am enclosing another copy of the questionnaire in the hope 
that you will find time to complete it before June 1. We 
would really like to have all institutions in the United States 
offering Master's degrees in Business Education represented in 
this study. I look forward to hearing from you soon.
Sincerely yours,
John C. Peterson, Instructor 




( 6 )  TRANSMITTAL LETTER SENT TO MASTER*S
DEGREE GRADUATES
De a r  :
T h e  D e a n  o f  t h e  g r a d u a t e  s c h o o l  w h e r e  y o u  o b t a i n e d  y o u r  m a s t e r ' s  d e g r e e  
i n  b u s i n e s s  e d u c a t i o n  h a s  re c o m m e n d e d  y o u  a s  a  p a r t i c i p a n t  i n  a  n a t i o n ­
w id e  s t u d y  o n  m a s t e r ' s  d e g r e e  p r o g r a m s  i n  b u s i n e s s  e d u c a t i o n .  We a r e  
a s k i n g  y o u ,  a s  a  h o l d e r  o f  a  m a s t e r ' s  d e g r e e ,  t o  a i d  u s  i n  s t u d y i n g  
g r a d u a t e  e d u c a t i o n  i n  o u r  f i e l d  b y  c o m p l e t i n g  t h e  e n c l o s e d  q u e s t i o n n a i r e .
Y ou a r e  b e i n g  a s k e d  t o  e v a l u a t e  y o u r  m a s t e r ' s  d e g r e e  p r o g r a m  i n  b u s i n e s s  
e d u c a t i o n .  P l e a s e  b e  a s  o b j e c t i v e  a s  p o s s i b l e .  Y ou w i l l  i n  n o  w ay  b e  
i d e n t i f i e d  p e r s o n a l l y  w i t h  a n y  o f  y o u r  c o m m e n ts  n o r  w i l l  y o u r  c o m m e n ts  
b e  i d e n t i f i e d  w i t h  y o u r  i n s t i t u t i o n ,  e x c e p t  t o  t h e  e x t e n t  t h a t  y o u  w i l l  
h a v e  a s s i s t e d  i n  r e s o l v i n g  c e r t a i n  a r e a s  o f  g r a d u a t e  e d u c a t i o n  o f  i n t e r e s t  
t o  u s  a l l .
I t  w o u ld  b e  v e r y  m u ch  a p p r e c i a t e d  i f  y o u  w o u ld  c o m p l e t e  t h e  e n c l o s e d  
q u e s t i o n n a i r e  a s  s o o n  a s  p o s s i b l e  a n d  r e t u r n  i t  i n  t h e  e n c l o s e d  s ta m p e d  
e n v e l o p e .  W e, a t  t h e  U n i v e r s i t y  o f  N o r t h  D a k o t a ,  a p p r e c i a t e  a n y  t i m e  
a n d  e f f o r t  y o u  m ay  b e  a b l e  t o  g i v e  t o  t h i s  p r o b l e m .  S i n c e r e  t h a n k s  f o r  
y o u r  h e l p .
S i n c e r e l y  y o u r s ,
J o h n  C . P e t e r s o n ,  I n s t r u c t o r  
D e p a r tm e n t  o f  B u s i n e s s  E d u c a t i o n
J f
E n c l o s u r e
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(7) FOLLOW-UP LETTER SENT TO MASTER'S DEGREE GRADUATES
Dear
This is a busy time of the year for all of us in Business 
Education* Perhaps in the rush of preparing for final tests, 
etc., you have mislaid the questionnaire I sent you recently 
on the evaluation of your Master's degree program in Business 
Education.
I am enclosing another questionnaire in the hope you will 
find time to complete it before June 1. Since the Dean of 
the Graduate School where you obtained your degree recom­
mended only three individuals, it is important that we obtain 
responses from all graduates. I hope to hear from you soon.
Sincerely yours,
John C. Peterson, Instructor 




Appendix B lists the names and addresses of all respondents
who participated in this study. It is divided into two sections which 
are as follows:
1. A Listing of Department Chairmen and Institutions Partici­
pating in This Survey
2. A Listing of Business Education Master*s Degree Graduates 
and the Institutions From Which They Were Graduated
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A LISTING OF BUSINESS EDUCATION MASTER*S DEGREE GRADUATES 
AND THE INSTITUTIONS FROM WHICH THEY WERE GRADUATED
Herbert Abbott












Apartment F-4-A Northington 
Tuscaloosa, Alabama
University of Alabama
Harold R. Anderson 
Craig High School 
Craig, Colorado






Cloudcroft High School 
Cloudcroft, New Mexico
West Texas State University
Miss Gioconda Andruss 
2615 Ash Street 




Department of Business Education 
Bismarck High School 
Bismarck, North Dakota
University of North Dakota
0
Donald J. Apai





Beaverton High School 
Beaverton, Oregon
Oregon State University
Miss Eleanor Ash 
Box 244, R. D. 1 
Freehold, New Jersey
New York University
Gerald A. Ashley 
5174% Brighton 
San Diego, California
San Diego State College
Mrs. Barbara Baer




Chillocco Indian School 







Mrs. Dorothea Barbuto 
Hotel Ansonia 
73rd and Broadway 
New York, New York
Teachers College, Columbia University
Mrs. Phyllis Ann Hollowell Barker 
Department of Business Education 
School of Business 




Mrs. Mary R. Bates 
Box 908 
Brady, Texas




Northeastern State College (Tahlequah)
Kent Beeler
901 South Market 
Winamac, Indiana
Opal Tyre Bevill 
2109 East 65th Street 
Savannah, Georgia




Mrs. Willa Deane Birchmore 




North Plainfield High School 
North Plainfield, New Jersey
Pennsylvania State University
















Glen S. Bollman 




1831 South Second Street 
Salisbury, North Carolina
University of North Carolina (Greensboro)
Mrs. Trelby J. Parriss Brady 
P. 0. Box 214 
Jacksonville, Alabama
University of Alabama
Byron D. Branch 
1703 McCormick 
Denton, Texas
North Texas State University
Carl Brandon 
406 West Avenue 
Alamosa, Colorado
Adams State College
Mrs. Carolyn Brandon 
Loveland High School 
Loveland, Colorado
West Texas State University
0
Arthur Brehm









Everett Junior College 
Everett, Washington
St. Cloud State College
Mrs. Harriet Butler 
Lincolnton 
Georgia
The Woman*s College of Georgia
Mrs. Laura Mae Butner 





331 Walnut Street 
Indiana, Pennsylvania
Indiana State College (Pennsylvania)
Miss Marian Cantrell 
Route 2, Box 267 
Fort Worth, Texas
North Texas State University
Henry Capozzi










St. Cloud State College
Fred Carvell
Fresno City College 
Fresno, California
Fresno State College
Mrs. Dolores Cheek 
Lafayette High School 
Lexington, Kentucky
University of Kentucky




Mrs. Arlene Coleman 
716 East Clark 
Vermillion, South Dakota
University of South Dakota
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Hiss Pauline J. Collins 









Twenty Nine Palms, California
Western New Mexico University
Mrs. Sadie Coninx
Department of Business Education 
Willmar Community College 
Willmar, Minnesota
University of North Dakota
Charles W. Conklin
Topeka West High School 
Topeka, Kansas
Kansas State Teachers College (Emporia)
Mrs. Virginia E. Corgan 
Teachers College 
University of Nebraska 
Lincoln, Nebraska
University of Wyoming
Mrs. Polly C o m  




Arizona State University 
Flagstaff, Arizona





Mrs. Lois J. Cox
3509 Windsor Road, S. W. 
Roanoke, Virginia
Virginia Polytechnic Institute
Richard C. Crocker 
141 East 7 South 
Salt Lake City, Utah
University of Utah
Mrs. Lois Crow




Miss Evelyn Czamota 




107 North Jefferson 
Collinsville, Illinois
Eastern Illinois University




Carroll J. Dierks 
325 South Kimball 
Casper, Wyoming
University of Colorado
Mrs. Hazel Dixon 
Route 2, Box 77 
Livingston, Louisiana
Southeastern Louisiana College
Hoyt M. Dodson 
801 Forest Lane 
East Alton, Illinois
Southern Illinois University
Miss Janice Donlon 
284 West Hazeltine 
Kenmore 17, New York
State University of New York (Buffalo)
George Dougan
26020 168th Street 
Flushing 58, New York
Teachers College, Columbia University
Jimmy L. Downey 
Route 2
Hollis, Oklahoma
Southwestern State College (Oklahoma)
Garland G. Dupree
Worth County High School 
Sylvester, Georgia
The Woman's College of Georgia
Miss Angela T. Durso 




5049 North 11th Avenue, #208 
Phoenix, Arizona
Roger W. Egerton





Mrs. Gertrude Ehn 
Eaton 
Colorado
Colorado State College at Greeley
Mrs. Linda L. Ellard 
2402-B Ninth Street 
Lubbock, Texas
Texas Technological College
Mrs. Mildred N. Elliott 
4600 Mackey Drive 
Fort Worth, Texas
North Texas State University
Miss Mary M. Ellis 
Beaumont High School 
St. Louis, Missouri
State University of Iowa
Mrs. Bertha E. Ellison 
1810 Duluth
Sioux Falls, South Dakota
University of South Dakota
Miss Adeline Engen
Yakima Community College 
Yakima, Washington
Central Washington State College
Mrs. Yvonne Epple
Stanford Community High School 
Stanford, Illinois
Illinois State University




George W. Evans, Jr.
Box 223
Jeffersonville, Georgia
The Woman*s College of Georgia




Miss Ann E. Field
4900 Evelyn Byrd Road 
Richmond 25, Virginia
Richmond Professional Institute
Milton Fletcher, Principal 
Longstreet High School 
Longstreet, Louisiana
Northwestern State College (Louisiana)
0
Miss Doris Freepons 




Samuel T. Frone 
1 Ridge Road 
Elsmere, New York
Jessie Fuller
Middle Georgia College 
Cochran, Georgia
Mrs. Virginia Glenn 
University High School 
Carbondale, Illinois
Joseph F. Green 
High School 
Effingham, Illinois
Miss Gloria Gonyer 
101 Ennis Avenue 
Nyssa, Oregon
Miss Helen G. Goulding 
85 Fairfield Avenue 
Trenton, New Jersey
Mrs. Inea Gunter Gowas 
McAdams 
Mississippi
















Ballard County High School 
La Center, Kentucky
Miss Gail Hall 
Route 1, Box 178 
Williamson, West Virginia




753 Fehr Road 
Cincinnati 38, Ohio







James F. Holley 
2020 La Corta 
Tempe, Arizona
Roger Hamilton 
3504 Vine Avenue 
Sioux City 6, Iowa




811 Greenbriar Road 
DeKalb, Illinois
Robert W. Harris 
Box 209, R. D. 1 
Whitehouse Station, New Jersey
Mrs. Eleanor B. Harrison 
3747 Rockbridge Road 
Stone Mountain, Georgia
Miss Betty H. Hartley
2044 North Kennison Drive 
Toledo, Ohio
Miss Martha K. Hedley 
1902 York
Memphis, Tennessee
Mrs. Lucile Hegdahl 
1725 South Fenway 
Casper, Wyoming
Mrs. Jamie Lee Henderson 
1108 East Rice Street 
Lubbock, Texas
Miss Kathleen Herschelman 
Grosse Pointe High School 
Grosse Pointe, Michigan
Miss Diane Hibbeln 
2202 Vermont Avenue 
Connersville, Indiana








Georgia State College (Atlanta)
University of Toledo
University of Tennessee
Western Washington State College
Texas Technological College
University of Michigan
Ball State Teachers College
University of Illinois
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Mrs. Nancy Bates Hodge
Ribault Senior High School 
Jacksonville, Florida
Miss Lolene Hodges 
Ferrum Junior College 
Ferrum, Virginia
James L. Holcomb 
481 Valley Drive 
East Alton, Illinois
Miss Velma Holland 
Route 1, Box 90 
Lithia, Florida
Arthur E. Hollis
1325 Palomar Terrace 
Escondido, California




Business Education Department 
Wayne State College 
Wayne, Nebraska
Mrs. Margaret Hudgins 





Charles J. Inacker 
5215 Marion Street 
Philadelphia, Pennsylvania




Business Education Department 





Western New Mexico University
San Diego State College
Arkansas State College
Wayne State College






Mrs. Betty Jacquier 






Sam Houston State College
Miss Mina Geneva Jerde 
12 South Main Street 
Lead, South Dakota
University of Colorado
Mrs. Peggy M. Jobes 




501 Fourth Avenue 
Ford City, Pennsylvania
Indiana State College (Pennsylvania)
Edward Joyce
81 Pennsylvania Avenue 
Newark, New Jersey
Trenton State College
Mrs. Betty C. Joyner 
Box 127, Dabney Hall 
University of Cincinnati 
Cincinnati, Ohio
Eastern New Mexico University
Mrs. Emma Kelly













Beaver Dam High School 
Beaver Dam, Wisconsin
University of Wisconsin
Alan N. Knofla 
R. F. D. 2 .
Rockville, Connecticut







Miss Ruby Ellen Kuster 
Hillsdale High School 
Hillsdale, Wyoming
University of Wyoming








Miss Margaret J. Lazarou 
184 East Main Street 
Amsterdam, New York
State University of New York (Albany)
Richard Learn
870 Hospital Road 
Indiana, Pennsylvania
Indiana State College (Pennsylvania)
Edward J. Leathern 
826 Second Street 
Orland, California
Chico State College
Mrs. Helen Madden Lindsey 
706 West Georgia 
Ruston, Louisiana
Louisiana Polytechnic Institute
Mr8. Esther Lowery 
2025 Denver 
Muskogee, Oklahoma
Northeastern State College (Tahlequah)
Richard Jay Lundy 




Glendora High School 
Glendora, California
University of Washington
Miss Shirley Macaron 
Espanola High School 
Espanola, New Mexico
New Mexico Highlands University
Mrs. Bernice Marsh 
1010 Plum Street 
Durham, North Carolina




Kanmore 17, New York
State University of New York (Buffalo)
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Mrs. Mary McCallick 
4809 Carroll Lane 
Corpus Christi, Texas
Sul Ross State College
Miss Leeanne McCoy 
523 Mariposa Drive 
Rialto, California
Arizona State College
Norman Lee McCurdy 
620 Center Street 
Pendelton, Indiana
Ball State Teachers College




Earl R. McLaughlin 
1149 Oklahoma Avenue 
Claremore, Oklahoma
Northeastern State College (Tahlequah)
William J. Means 
6340 Walrond 
Kansas City, Missouri
Central Missouri State College




Mrs. Bemeice D. Melton 
1317 South Avenue A 
Portales, New Mexico
Eastern New Mexico University
Spencer K. Mendenhall 
270 South 100 West 
Payson, Utah
Brigham Young University
Mrs. Martha Mercier 
Route 1, Box 89 
Buford, Georgia
University of Georgia
David P. Mertes 
«; 312 Chestnut
Black River Falls, Wisconsin
Winona State College
George E. Miller 








Mrs. Rosemary Miller 
High School 
Verona, Wisconsin
Miss Delores Ann Moon 
Curtis Junior High 
Wichita, Kansas
Mrs. Howard Moore
Franklin County High School 
Frankfort, Kentucky
Mrs. Margaret Ann Morton 
320% Bradley, Apartment 6 
Davenport, Iowa
Edsel Mauntz
Eastern State College 
Richmond, Kentucky
University of Wisconsin









Western Washington State College
Miss Angela Nation
1716 N. W. Third Avenue 
Gainesville, Florida
Charles Neatrour 
Robert E. Lee High School 
Staunton, Virginia
Donferd D. Nussbaum 
342 South M. Street 
Bluffton, Ohio
Miss Mary Ann Ochs 





William Donald Old, II 
1810 Ottawa Street 
Leavenworth, Kansas
Floyd C. Oliver 
120 Decatur Street 
Cape May, New Jersey
University of Florida
Madison College
Bowling Green State University
State University of Iowa
Central State College
Texas A & M University
Bloomsburg State College
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Mrs. Helen Paluck 
203 East Rolfe 
Perry, Michigan
Michigan State University





1754 N. E. 54th 
Portland, Oregon
Oregon State University
Sidney R. Peters 
1907 Graver*s Lane 
Graylyn Cross III 
Wilmington 3, Delaware
Temple University
Warren E. Peters 
337 West Ivers 
Bowling Green, Ohio
Bowling Green State University
Mrs. Marie Phillips
8156 Bella Vista Avenue 
Fair Oaks, California
Sacramento State College





Kansas State Teachers College 
Emporia, Kansas
Kansas State Teachers College (Emporia)
Mrs. Pauline Price 
3607 Florinda Street 
Houston, Texas
University of Texas




Miss Marjorie Reagon 




Ellsworth Junior College 
Iowa Falls, Iowa
State College of Iowa









Mrs. Helen Smelley Roden 
508 Gansville Road 
Jonesboro, Louisiana
Louisiana Polytechnic Institute
Miss Janice M. Rottle 
5215 15th N. E. 
Seattle 5, Washington
University of Washington




Mrs. Ruth E. Sanford 
5703 North Moore 
Spokane, Washington





Austin Peay State College
Robert E. Schafer 




Kenneth J. Schmeling 
607 New York Avenue 
Sheboygan, Wisconsin
State College of Iowa
James V. Schober 
285 Grayton Road 
Tonawanda, New York
State University of New York (Buffalo)
Kenneth R. Seertoss
509 East Indiana Avenue 
Perrysburg, Ohio










Miss Judith S. Shanefield 
1525 East Upsal Street 
Philadelphia, Pennsylvania
Temple University
Mrs. Sara J. Shell 
Winnfield High School 
Winnfield, Louisiana
Northwestern State College (Louisiana)
Miss Patricia Shoff 
Box 2
Beccaria, Pennsylvania
Indiana State College (Pennsylvania)
Miss Velma Jean Siard 
400 Fairground Avenue 
Higginsville, Missouri





Sister Mary Catherine 
Pius XI High School 
Milwaukee, Wisconsin
University of Wisconsin
Sister M. Eileen Cawley, S.S.N.D. 
901 Aisquith Street 
Baltimore, Maryland
Catholic University of America
Sister M. Antonine (Foy) 
Shanley High School 
Fargo, North Dakota
University of North Dakota
0
Sister Anna Marie Gladhill 
101 South Wolfe Street 
Baltimore, Maryland
i
Catholic University of America
Sister M. Margit Kayser 
Mt. Carmel High School 
6700 Mt. Carmel Drive 
Houston, Texas
University of Houston
Sister Mary Anne Roddy 
Incarnate Word Convent 




Catawba County Industrial Center 
Hickory, North Carolina
Appalachian State Teachers College
Mrs. Eleanor F. Smith 




Miss Irene Smith Teachers College, Columbia University
Box 167, Whittier Hall
Teachers College, Columbia University 
New York, New York
Mrs. Lucy Faye Smith 
1406 South Main 
Portales, New Mexico
Eastern New Mexico University
Leonard Smoot, Jr.
213 N. W. 81st 
Oklahoma City, Oklahoma
Central State College
James F. Snyder 
R. D. 1, Box 277 
Hershey, Pennsylvania
Bloamsburg State College
Gerald J. Springer 
210 North Grave 
Owatonna, Minnesota
University of Minnesota
Miss Mary E. Spidle 
504 South Holden 
Warrensburg, Missouri
University of Colorado
Miss Adala M. Steams 
6947 Meade Street 
Pittsburgh 8, Pennsylvania
University of Pittsburgh
Mrs. Lucille T. Stoddard 
728 N. 500 East 
Provo, Utah
Brigham Young University
Mrs. Ann P. Stone




Hutchinson High School 
Hutchinson, Kansas
Kansas State Teachers College (Emporia)
Mrs. Phil Strong 
Board of Education 
Joliet, Illinois
Southern Illinois University
Mrs. Grace Sullivan 




St. Cloud State College 
St. Cloud, Minnesota
St. Cloud State College
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Kenneth A. Swatt 
317 Pimmlt Drive 
Falls Church, Virginia
Mrs. Betty R. Tapley 
Box 62
Lyones, Georgia
Miss Patricia Teal 
503 Arlington Street 
Forest City, North Carolina
Ellis R. Thomas 
257 Rutland
Mount Holly, New Jersey
Kenneth E. Thomas, Jr.








1651 Desert Garden 
El Centro, California
Howard Thompson, Principal 




Fort Campbell Schools 
Fort Campbell, Kentucky
Mrs. LaRoma Thompson 
Highland High School 
Albuquerque, New Mexico




Austin Peay State College
Austin Peay State College
New Mexico Highlands University
East Carolina College
Robert B. Thompson 
Blackwell 
Texas
Sul Ross State College
Mrs. Marilyn Trader 
Palo Duro High School 
Amarillo, Texas
Miss Anna Ruth Trexler 
Southern State College 
Magnolia, Arkansas
West Texas State University
Oklahoma State University
University of MississippiClarence Tucker
Arkansas State Teachers College 
Conway, Arkansas
Miss Jo Anne Tucker 
Holmes Junior College 
Goodman, Mississippi
University of Mississippi
William R. Tucker 
5835 Kent Place 
San Diego, California
San Diego State College
Miss Rae Jean Tudor 
Aurora High School 
Aurora, Illinois
State University of Iowa
Peter Ugelsich 
1570 Abbott Road 
Lackawanna, New York
State University of New York (Buffalo)
Klota Underwood
Chico State College 
Chico, California
Chico State College
William W. Vance 
9436 Golden Drive 
Orangevale, California
Sacramento State College
Gilbert Van Handle 










North Carolina College at Durham
Judith Ware




Cato-Meridian High School 
Cato, New York
Syracuse University





Miss Leah F. Wegner




201 Edgemont Boulevard 
Alamosa, Colorado
Adams State College
James P. Welch 
772 frfyrtle Avenue 
Albany, New York
State University of New York
William Arthur Wentz
4519 Karl Road, Apartment B 
Columbus, Ohio
Ohio State University




Miss Shirley Williams 
Rosepine 
Louisiana
Northwestern State College (Louisiana)









Miss Ruth B. Woodbum 
9208 LeVelle Drive 
Chevy Chase, Maryland
University of Maryland
Miss Anne B. Worsley 
1230 Pamlico Drive 
Greensboro, North Carolina
University of North Carolina (Greensboro)
Gene Rye Wortham 
3992 Hill Road 
Boise, Idaho
Texas A & M University
Mrs. Cathryn A. Wright 
902 North 10th Avenue 
Durant, Oklahoma
University of Oklahoma
Miss Ellen M. Wright 
29 Lewis Street 
Plainville, Connecticut
Central Connecticut State College
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Michael Wunach





214 Highland Drive 
Bellingham, Washington
Western Washington State College
1
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A LISTING OF DEPARTMENT CHAIRMEN AND INSTITUTIONS
PARTICIPATING IN THIS SURVEY
George W. Anderson University of Pittsburgh
Milton L. Bast Central State College
A. Donald Beattie Wisconsin State College, Whitewater
H. E. Binford Western State College of Colorado
Dale J. Blackwell Central Missouri State College
Lewis D. Boynton Central Connecticut State College
E. R. Browning East Carolina College
Calfrey C. Calhoun University of Georgia
C. C. Callarman West Texas State University
Cleo P. Casady Wayne State College
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